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THE IMPORTANCE OF PERSUASIVE COMMUNICATION IN THE
PREVENTION AND OVERCOMING OF SCHOOL ADAPTATION
DIFFICULTIES

3HAYEHUE MNEPCYA3UBHOU KOMMYHHUKAIIUN B ITPOPUTAKTUKE N
HNPEOJOJIEHUH CJIOKHOCTEMH HIKOJIBHOU AJAIITAIIMU

Abstract:

The research study focuses on persuasive communication and its incidence in the prevention of
school adaptation difficulties. The authors worked with two groups of respondents: students of ninth
grade and teachers. The aim was to determine the level of school adaptation of the students and the
main difficulties they encountered at the beginning of high school; the level of persuasiveness of the
teachers. Instruments used: AISS (Adjustment Inventory of School Students) Questionnaire (A.K.P.
Sinha and R.P. Singh, 2004), "Adaptation versus Adaptation Difficulties" Questionnaire, so far
unpublished (C. Adascalitei, 2019) and "Are you persuasive in communication?" Questionnaire
(adapted after E. Tarna, 2017). The presented data are the result of the determined study regarding
the correlation between persuasive communication and school adaptation.
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Introduction

One of the prerequisites for preventing and removing adaptation difficulties is knowing the
causes. It is advisable to intervene right before the obvious manifestation of the adaptive disorders.
The phase of highlighting the potential factors of the difficulties of adaptation must be followed
immediately by the differentiated application of the actions that are meant to prevent and liquidate
the conditions that determine the maladaptation. In our view, persuasive communication can
facilitate both school adaptation and stimulate love for a particular discipline or profession.

To understand the specificity of preventing and overcoming the difficulties of adaptation, it is
necessary to approach the psychological foundations of education, which consist in the fact that
the formation of a personality according to the educational ideal implies the conscious commitment
of theories of personality development:

-the essence of personality; its developmental tendencies; factorial analysis of the components
and qualities of the personality; the dynamic-volitional character of the personality;

- the psychological essence of education (highlighting the objectives, strategies, aims, social-
psychological factors of adaptation to changing conditions.

Knowledge about age and individual particularities of the personality; the personality-society
relationship (the demands of the constantly dynamic society constitute the mechanism for
developing and adapting the personality, the tendency towards the educational ideal); assessing
the psychic structure of the personality.

Theoretical background

The specialized literature attests to numerous definitions of persuasive communication
illustrating the complexity of this process [1, 5]. From the perspective of understanding and using
correctly the concept of persuasive communication, we will analyze some definitions starting from
Gass and Seiter's explanation, who assert that «persuasion is better understood as an activity in
which people are involved and by approaching persuasion as a process, specialists and researchers
are more likely to understand how it works or what determines it, because it focuses on of what is
happening, not just on the results» [5, p. 46].

In the context of these references, it follows that a model that must be studied as a whole replaces
the linear view of persuasion, assumed by many other definitions, and not just its effects recorded.

In a study on persuasion, conducted under the aegis of the World Bank, called
Communication GAP (Communication for Governance & Accountability Program), persuasive
communication is defined in Miller's acceptance, as "any message that is intended to shape,
consolidate, or change responses to others or to others " [16, p. 1].
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The remarkable psychologist R. Cialdini considers that the behavioral mechanisms set in
motion by respecting the principles of persuasion (reciprocity, commitment, social validation,
attractiveness, authority and rarity) support the manifestation of the act of complacency without
exerting pressure and, in many cases, without the manipulation becoming evident.

Generalizing various researches on persuasion and adaptation, we will present the E. Tarnas
opinion [15, p. 127]: "Persuasive communication is a constitutive factor of education, a defining
and structural factor in the culture of educational communication, without which we cannot
understand the relational behavior of the teacher and the student. When we approach the
correlation of persuasive communication - school adaptation, we highlight two directions: on the
one hand, within the relationship we can develop a series of barriers that can turn into sources of
difficulties of educational communication and school adaptation, and on the other hand, to
overcome the difficulties of school adaptation it is necessary to be able to develop optimal
situations of persuasive communication and efficient relations skills".

Persuasion in the school environment is more about encouraging students to make wise
choices between the many options that surround them and to encourage them in affirming their
own position and judgment, in attitudes and behaviors worth following. It does not, however, aim
only at achieving success by any means and by any methods, but rather it is intended to be an
efficient way of transmitting fair, moral and meaningful values.

In Johannesen's view, in argumentative and persuasive situations, the transmitter has the moral
obligation to double check the validity of the evidence and arguments before presenting them to
others; salvation preparation is not an accepted excuse and does not sweeten the harshness of
ethical judgment [apud Larson 7, p. 45]. According to the stated concept, teachers must
communicate clearly and concisely to students how to fulfill their duties responsibly and how to
resolve certain unavoidable stress situations. On the other hand, certain measures of
appropriateness of language, supporting materials and organization of message transmission to
reflect the pupil’s specificity are the key to success in communication. No sharp rule can be
imposed. Teachers need to determine the extent to which they maintain their ideas and their own
form and how much they modify them to have a maximum impact on students.

Communication that facilitates the construction of understanding, persuasion and sharing of
ideas is an essential goal of education science reform, which promotes science education [2].

According to the Cristea’s [4, p. 7]: «School adaptation is a complex process designed and
directed by the teacher in order to achieve optimal relations between the student and the
educational / didactic environment. From a psychological point of view, the school adaptation
marks the tendency of necessary balance between the processes of assimilation and those of
accommodation; a tendency achieved, objectively, at the level of the permanent interaction
between man and reality. From a social point of view, school adaptation marks the tendency to
integrate the object of education in a certain community, within a process that begins in the family
and continues in kindergarten, school, society, etc. In this sense, school adaptation is an integral
part of a more complex process, which is the process of social adaptationy.
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«To educate means to adapt the individual to the school environment» [10, p. 134]. Thus,
according to J. Piaget, the new methods seek to favor this adaptation, using the child's own
tendencies, as well as the spontaneous activity inherent in mental development; they strive to
present to children of different ages the educational objects in forms similar to their structure and
to the different stages of their development. In the curricular design, it is necessary to think about
the particularities of the students, both from a cognitive point of view and from an affective,
motivational, volitional point of view. In the work «Psychology and pedagogy», in the chapter
"Principles of education and psychological data", the same author defines "adaptation" as a balance
between two in dissociable mechanisms - assimilation and accommodation, a balance whose
conquest lasts throughout childhood and adolescence and defines the proper structuring of these
periods of existence [ibidem, p. 136].

The ability of the individual to be flexible and resilience, to cope with stress, contributes to a
good adaptation and allows the analysis of adaptation models in terms of: incidence of risk factors,
vulnerability conditions and protective factors. Negovan author argues, "Social / school adaptation
involves much more than adjusting to stressful situations and resilience through flexibility to
current or less common trials. The ecological perspective on adaptation (using the analysis of
situations in which people with the same evolutionary risk factors - cultural disadvantage,
problematic family relationships - go through both positive and negative development paths and
have different capacities of recovery in stressful situations) operate more with the acceptance they
are proposed by Zany, «according to the systems of social support (material, economic, etc.) and
the available mediators (values, coping skills)» [apud 9, p. 175].

«The degree of adaptation to the school activity shows the capacity and the need of the student
to know, to assimilate, to interpret the external requirements, the programmed instructional-
educational influences, along with his / her desire and ability to model, to accommodate, to adapt
the exterior» notes Kulcsar [ibidem, p. 169].

The period with maximum frequency of manifestation of maladaptive behaviors is puberty
(10/11 - 14/15 years), a contradictory psychological stage, in which coexist specific characteristics
of childhood (childish attitudes) with those characteristic of adolescence (increased abstraction
and anticipation abilities).

Researchers L.R. Gherasim & S. Butnaru, citing the specialized literature, mention: «the ways
in which the difficulties of school adaptation can be expressed: decreased school performance,
superficiality in approaching learning tasks, decreased motivation for knowledge and involvement
in learning, absenteeism, dropout the appearance of problems of behavior or of emotional
adjustment to the daily challenges, the abuse of substances, the affiliation to groups with deviant
behavior. They may manifest accidentally or continuously, singly or in increasingly complex
combinations, which may seriously and in the long term endanger the educational, professional
and social evolution of the person» [6, p. 13-14].

«In the well-adapted person (for example, the extrovert engaged in difficult social activities),
the dynamic interaction between skills, self-regulation and real-life behavior acts harmoniously.

10
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Social ambitions, the high level of knowledge of one's own social capacities and positive emotions
favor the participation in social activities, allowing the acquisition of more abilities and positive
results and leading to the maintenance of confidence. In addition, the knowledge of one's own
abilities makes the person inclined towards solving the problems focused on the task, leading to
the effective implementation and development of the skills» [8, p. 419].

«The essence of identifying the difficulties of adaptation in the school context is outdated in
practice by the concern for their prevention in order to develop a harmonious personality. Some
preventive action is to identify complicated situations, early and risk groups, before they have a
negative impact, triggering personal or group "crises» [apud 11, p. 24].

Therefore, the prevention and overcoming of the difficulties of school adaptation, as a
dimension of the educational strategy through persuasive communication of the teachers, favors
the organization of the psycho-behavioral functionality of the students.

Methodology

23 teachers and 56 students from two high schools in Romania, the 9th grade, urban
environment, attended the determined study at the end of the first semester, 2018-2019. The classes
were selected according to the three profiles: Mathematics-Computer science, Natural Sciences,
Social Sciences.

The experiment found three stages, during which we aimed to determine the main difficulties
of adaptation faced by students at the beginning of the 9th grade, the recording of the level of
school adaptation, on the one hand and the persuasive style of the teachers, on the other hand.

The objectives of the determined stage:

1. Establishing the statistically representative sample;

2. Elaboration and application of the research methodology of the presence of the difficulties
of adaptation and of the level of school adaptation and the investigation of the persuasive style of
the teachers;

3. Processing and analyzing the results of the finding stage.

Experimental tests for students included the "Adaptation versus Adaptation Difficulties"
Questionnaire and the AISS (Adjustment Inventory of School Students) Questionnaire, authors
A.K.P. Sinha and R.P. Singh, translated into Romanian by Adascalitei Cristian.

As we mentioned in the theoretical benchmarks of the research, adaptation is a multi-
dimensional construct.

In the context of the above, we have specified the dimensions for determining the level of
adaptation to high school students: emotional, social and educational (AISS Questionnaire). For
this purpose, the questionnaire with 60 items was applied to a number of 56 students from the 9th
grade. The answer to the questions contains two yes / no variants, of which the student selects only
one. The 60 items are representative of the three established dimensions: emotional (items 1, 4, 7,
10, 13, 16, 19, 20, 22, 25, 28, 31, 34, 37, 40, 43, 46, 49, 52,55, 58), social (items 2, 5, 8, 11, 14,

11
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17, 20, 23, 26, 29, 32, 35, 38, 41, 44, 47, 50, 23, 56, 59) and educational (items 3, 6, 9, 12, 15, 18,
21,24, 27,30, 33, 36, 39, 42, 45, 48, 51, 54, 57, 60). For each "yes" answer, one point is awarded,
and for the "no" answer, no points are awarded. The points obtained from the answers of the items
on the three dimensions are totalized, obtaining scores corresponding to each one, as well as an
overall score of the adaptation. Depending on these scores, subjects can be allocated into one of 5
categories: A = excellent; B = good; C = medium; D = poor; E = very unsatisfactory.

In our research, we also took into account the fact that a special role in the prevention and
overcoming of the difficulties of school adaptation comes back to certain benchmarks (the
“Adaptation versus Adaptation Difficulties” Questionnaire): the general perception on high school
education (item 1), the perception on the disciplines studied (items 2, 4, 5), time for preparation
for hours (item 3), accommodation with colleagues (item 6) and teachers (item 7), vision versus
early school leaving (item 8).

The experimental test for the teachers consisted in filling out the «Are you persuasive in
communication? » Questionnaire, adapted after E. Tarna, applied for self-evaluation, in order to
establish the capacity of persuasion in communication. The grid contains 15 statements that can
be evaluated using the following scale: five - always; four - usually; three - sometimes; two -
rarely; oun - never. The questionnaire was anonymous.

Results

In the first stage of the experiment, based on the purpose and objectives of the substantive
investigation, we applied the "Adaptation versus difficulties of adaptation" Questionnaire,
elaborated by C. Adascalitei. Through this method, we aimed to find out the main difficulties of
school adaptation that students encounter at the beginning of the ninth grade. The questionnaire
was applied by the teachers from the classes subjected to the experiment, in the presence of the
school counselor. The questionnaire comprises eight items, and the questions were formulated to
allow the choice of an option from three choices of answers.

Figure 1 presents the student’s answers regarding the optics on the high school education,
compared with the secondary one:

The perception of high school education

60%
50%
40%
30%
20%
10%

0%

@it is more difficult in high school

@l don't notice any difference

Oit is easier

Fig. I Student’s results on the perception of high school education (determined experiment)

From the data obtained, we observe that most of the students of the nineth grade - 59%
consider it more difficult in high school, while 23% claim that they do not notice a big difference

12
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between the two levels of schooling. However, 18% of the students mentioned that it is easier in
high school.

The situation regarding the perception on the disciplines studied in the first semester of the

Oth class is represented in the table below:

The answer The finding experiment
choice - - -
Difficulty of study Involverr.leﬁf 1n. projects or Degree of C(.)mpr.ehensmn of
disciplines (item 2) other activities (item 4) the information (item 5)
1 62% - 35 students 72%- 40 students 70% - 39 students
2 18% - 10 students 14% - 8 students 5% - 3 students
3 20% - 11 students 14% - 8 students 25% - 14 students

Table 1 Student’s results in the "Adaptation versus Adaptation Difficulties" Questionnaire (items 2, 4 and 5)

From the data obtained, a consistent percentage of students - 62% consider that the subjects
studied in high school are more difficult compared to those in the secondary school; 18% of
students say they are easier and 20% appreciate the difficulty level of the current disciplines similar
to those up to the eighth grade.

72% of the students consider that the volume of involvement in projects or other learning or
socializing activities is higher compared to the previous years, and only 14% mention that they have
noticed the same volume of involvement. A similar percentage of students, 14%, could not make an
estimate of their involvement in projects or other activities compared to the previous stages.

Regarding the degree of comprehension of the information provided by the high school study
disciplines, 70% of the students declare that they are overwhelmed and notice that they have great
difficulties; 25% say that only sometimes they have a hard time understanding the information
presented, and 5% have never encountered difficulties.

Referring to the students’s opinion regarding the time for preparation / learning for classes,
we show in figure 2 the percentage situation of the recorded answers:

Perception of time for training for

classes

| Ol have less

3 time
1 25%

2 @l have as

= 18% much time
1 : : 1 57%| @I had more

0% 20% 40% 60% time

Figure 2 Student’s responses regarding the time spent preparing for classes (determined experiment)

13
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As we can see, 57% of the students claim that they had more time to prepare for classes, 18%
say they have as much time as in the eighth grade for this activity and only 25% think that the time
is longer reduced. We can see that the time spent preparing / learning for classes is a predictor of
possible recordings of difficulties in school adaptation, and that is why it is important to know how
students perceive this parameter.

Item 6 of the questionnaire aimed at assessing the adaptation with the new colleagues in the
first semester of the nineth grade, recorded the following answers: easily (32% - 18 students),
harder than I thought (18% - 10 students), respectively I do not believe that I could find colleagues
like in the gymnasium (50% - 28 students).

Similarly, item 7 captures the appreciation of the adaptation with the new teachers: easily
(21% - 12 students), hard (63% - 35 students), respectively they are the same as those in the
gymnasium (16% - 9 students).

The content of item 8 is declared diametrically opposed to the one aimed at adaptation -
"Would you like to drop out of high school?”. The answers were: yes, but in the following years
(38% - 21 students), no, not at all (32% - 18 students), I do not know (30% - 17 students).

The stage of determined experiment continued with the application of the AISS Questionnaire
that determined the level of school adaptation. The frequencies of adaptation are shown in Figure 3:

The frequencies of school adaptation

60%

60%
50% Deducational
40% H 38% adaptation
30% T Bemotional
20% -H adaptation
10% 1] EAQ Osocial

0% = ‘ ‘ adaptation

1 2 3

Figure 3 The frequencies of school adaptation of the students in the 9th grade (determined experiment)

Analyzing the illustration, we notice that the emotional adaptation is poorly represented
because its frequency reached low levels (2%). In contrast, the feeling of educational adaptation
predominates 60%, compared to that of social adaptation 38%.

We believe that the new learning environment is a challenge for the tested students. The results
showed that, at the beginning, they are experiencing difficulties of adaptation that affect their
development.

Thus, based on the purpose and objectives of the research, the results obtained in the first two
confirmatory tests and the conclusion formulated above, the experimental approach continued with
the study and determination of the persuasive style of the teaching staff, the need for their full
involvement in overcoming the difficulties of adaptation and the setting benchmarks to prevent
adaptation difficulties.

14
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The research of the persuasive style of the teachers in overcoming the difficulties of school
adaptation of the students of the ninth grade has generated a conventional classification:

1. Highly persuasive teachers (score higher than 64)

2. Teachers with a medium level of persuasiveness (score between 40 and 63)

3. Teachers with a low level of persuasiveness (score lower than 40).

Based on the aforementioned, we also conducted a determined study with teachers teaching
in the nineth grade, to record the role of persuasion in overcoming the difficulties of school
adaptation. The results are shown in Figure 4:

The persuasiveness level of the

teachers

o s
50% e Dhigh level of
40% persuasiveness

. 30%
30% #6%—

o, ” Bmedium level of
20% 1 f\ \ ” persuasiveness
10% ]/

0% \ - l - “ - > Olow level of
1 2 3 persuasiveness

Figure 4 The persuasiveness level of the teachers (determined experiment)

Analyzing the data, we concluded that 6 teachers have a high level of persuasiveness (26%),
10 teachers have a medium level of persuasiveness (44%) and 7 teachers have a low level of
persuasiveness (30%).

The field of preventing school adaptation difficulties is quite difficult, requiring some skills
from teachers and a certain art in overcoming them.

The training actions must be organized systematically, having the role of exploiting the
influences that can be exerted on the students.

Discussions

According to the authors M. Cojocaru-Borozan, E. Téarnd, L. Sadovei [3, p.46]: “The
communication acts by which we influence the students, regardless of whether they are organized
or not, whether they are held in specialized institutions or not, enter into the broad sphere of
educational communication". In this sense, persuasive communication is a distinct form of
communication through the content specific to the action of persuasion and involves a bilateral
teacher-student relationship, following an inverse reaction, which implies the flexibility of roles, an
interaction and not just a message transmission, determining the extent to which it was understood,
believed and accepted by the student in order to prevent and overcome the difficulties of adaptation.

Conclusions

The data obtained from the finding experiment indicate that, in the 9th grade, the students
adapt to the school environment in different ways, which relate to the construction of their
15
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personality, but also to many other factors, already under discussion. This aspect implies the
existence of some capacities of the student to respond to the demands of the educational
environment in relation to the requirements of the teachers. Thus, overcoming the difficulties of
school adaptation can be achieved only under the conditions of an opportune climate of networking
with colleagues and teachers, understanding the role of student and taking into account the
responsibilities that come from it. Teachers with a high and medium level of persuasiveness use
strategies that can help students to overcome the difficulty more easily, to find those personal
resources that favor emotional, educational but also social adaptation.

The results of the present research can serve as a starting point in the implementation of
vocational education programs for the prevention of the difficulties of school adaptation, from the
secondary school.
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PROKRASTINATION PHENOMENON AND TEMPORARY PERSPECTIVE IN
PROFESSIONAL LEVEL

®EHOMEH ITPOKPACTUHAIIMU U BPEMEHHAS IEPCIIEKTUBA HA
NPO®PHCCUOHAJIBHOM YPOBHE

Abstract:

In professional activities, the skill to efficiently manage your time plays a vital role.
Professional activity is a long-term process where time is a critical and nonrenewable resource.
Efficient time management ensures life strategies in situations of uncertainty and determines time
prioritization in professional fulfillment (K.A. Abul’hanova, A.K. Bolotova). Time remains an
important reserve of mental personal organization; however, it is very rarely used. When social
development and the rate of activities intensifies the problem of procrastination becomes of
practical significance. It becomes necessary to work under difficult time constraints, delay task
fulfillment, reallocate time priorities and time limits in situations of interpersonal and professional
communication (A.K. Bolotova, 2007). Rational use of lifetime, orientation on future time
perspectives (F. Zimbardo, 2010), looming professional horizons and personal growth leads to
high career achievements. Today, the study of personal capacity and career opportunities assumes
research of time perspectives and activities strategies. However, the amount of these studies in
modern psychology is not enough.
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Introduction

Employees of different job titles more and more often face procrastination in their professional
activities. Procrastination influences the specific nature of organizing and implementing activities
as well as more task oriented time use (A.K. Bolotova, A.A. Chevrenidi, 2017). It should be noted
that subjective value of time as a personality resource and duration of time perspective appear to
be regulators of organizing activities and personal self-fulfillment.

In 2004, D.A. Leontiev offered a classification of types of personal attitude to timing, where
two groups were determined: people living “in the hours” and “outside the hours”. This
classification shows how a person feels like in the trinity of time and how the transfer from the
past to the future is considered to be a continuous spatial changing process or lifetime. People
living “in the hours” perceive their life at the intersection of interconnected time intervals where a
person “moves from the past via the present to the future and the world moves from the future via
the present to the past” (2004, Ne 1(4). — p. 113-118). In turn, those living “outside the time” have
a tendency to postpone and delay everything, in other words procrastination.

A famous Canadian researcher J.R. Ferrari in 1990 suggested classify demonstration of
phenomenon of procrastination depending on personal qualities and personal behavioral strategies.
According with his classification there are hesitator or avoiding people and so-called thrill seekers
or active procrastinators, which delay major decision-making on purpose.

Despite the relevance of the problem of procrastination in production activities, there is still
no common understanding about the contents of professional procrastination and its terminological
understanding. Even though most existing research of the procrastination phenomenon are based
on the academic sphere, V.V. Barabanshikova and G.I. Marusanova (2016) point out that studies
of the procrastination phenomenon are based on particular professions. This makes research about
differential phenomenon functioning based on materials of a wide range of professions of
particular interest. The authors point out that studying the specifics of delaying things by specialists
in the performance of his duties has high theoretical and applicable value. However, there were
not enough studies of the procrastination phenomenon at professional level in modern psychology
(Ya.l. Varvaricheva (2010), E.P. II’'in(2011). These reasons predetermined the subject matter of
our research: Interrelation of time perspectives and procrastination at professional level. P.
Ringenbach first introduced the term procrastination in 1977. At that point, in meant putting off
things. A. Ellis, W.J. Knaus (1977) and J. Burka and L. Yuen (2008) conducted research on
procrastination in this context. P. Steel conducted a metaanalysis of all research in this sphere and
came forth with a single definition: “the fact of procrastination presents not just delay but also
protraction and non-performance” (2007, p. 65). P. Steel (2010) determined distinctive features of
procrastination. According to him, it is the association with the timing aspect. He mentioned that
usually people delay things, which have a certain time of performance.
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Theory

In Russian psychology, the problem of procrastination is not adequately investigated. Ya.l.
Varvaricheva (2010) distinguishes a separate type of procrastination — conscious procrastination.
In her work N.A. Chernisheva (2016) makes an integrational analysis of special aspects of
procrastination and emphasizes the following charachteristics: awareness, irrationality, internal
discomfort and negative feelings (worries, guilt) resulting from the delay of things.

A research of V.V. Barabanshikova (2016) shows that procrastination has both negative and
positive consequences for a person’s activities. People often delay not only personal but also
professional responsibilities. O.S. Vindekeder and M.V. Ostanina point out that point out that
procrastination has a negative influence on people’s success (2014).

According to a number of researches, the contents of procrastination include delaying things
for a number of reasons: choosing behavioral strategies (avoidance), low level of motivational and
volitional sphere as well as emotional components (fear and dismay). We can find explanations of
procrastination in J.R. Ferrari works (1990) who determined the following reasons for delaying:
looking for a thrill, hesitation, avoidance of failures, perfectionism and unwillingness to risk.

Usually procrastinators delay things, which have certain deadlines. On that basis, we can
assume that demonstration of procrastination is connected with features of formation of the time
perspective.

K. Levin (2001) first offered the definition of time perspective similar to a definition of time
orientation. He understood it as a projection of his future or past in the present. Introduction of this
definition complemented the definition of “vital space” and “psychological field” determining the
study of understanding of the past, present and future. When L. Frank introduced the term, “time
perspective” in 1939 he characterized time limits as an interconnection and interconditionality of
past, present and future, which was presented in the existential model of human behavior.

B.V. Zeigarnik (1982) points out that past personal experience plays a sufficient role in
searching for a project of life and determining time landmarks while forming a skill to put in
perspective the arising situation and consider it in an unfolding time perspective. This skill is
critical for personal development.

In our study, we mainly rely on the definition of time perspective worked out by F. Zimbardo.
According to the author’s definition, “time perspective is personal attitude to time which is often
unconscious and a long-term process of existence which is united into time categories which helps
to regulate, structure and give meaning to life” (2010, p. 58). Time perspective represents
directives, beliefs and values connected with time. According to F. Zimbardo, time perspective
includes several timelike dimensions and orientations: future, positive and negative past, hedonist
and fatalist present (2010, p. 47 — 52).

Our research is dedicated to the procrastination phenomenon within the framework of
professional activities. We can assume that time perspective and its time limits (future, positive
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and negative past, hedonist and fatalist present) are interconnected with procrastination processes
allowing to rationally structure personal activities in time — lifetime. The success of professional
activities is determined by life-purpose personal orientation (D.A. Leont’ev, 2004) which found
reflection in our research.

Methods

Our research covers responders of different job titles (120 people, 58 top-managers, 62 middle
managers) and representatives of different Moscow organizations. The online-research was held
using Zimbardo Time Perspective Inventory (ZTPI) adapted by A. Sirtsova, E.T. Sokolova and
0O.V. Mitina (2008), scales of common procrastination (C.H. Lay) adapted by T.U. Udeeva, N.G.
Garanyan, D.N. Shukova (2011) and “Life-purpose orientation” checklist adapted by D.A.
Leont’ev (2000). The SPSS Statistics V.22 Software processed attained results.

Results

The article presents results of statistical analysis of diversities in the level of procrastination
and types of time orientation of respondents of different job titles. Differentiation between groups
by quantitative indicators was carried out using the Mann-Whitney criteria (table 1).

Table 1
Statistical analysis of diversities in the level of procrastination and types of time orientation
Criteria Middle management Top management Value of the
differentiation ratio
Level of 57.2 53.45 1211%*
procrastination
Negative past 31.26 19.43 226%*
Hedonist present 24.6 19.8 1023**
Positive past 214 36.06 168.5%*
Fatalist present 45.7 21.3 53%*
Future 22 59.03 0**

Note: ** - differences are statistically significant for p<.01

The results of Table 1 show statistically significant differences of the level of procrastination
of top-managers and middle managers. It was identified that top-managers have a lower level of
procrastination, which may be linked to a higher level of responsibility and their commitment to
career achievements. These results allow us to assume that time limits of top-managers and middle
managers have their distinctive features (statistically significant level of differences for p<.01).
Comparison studies of time orientation of two groups of respondents show high rates and
predominance of Future time perspective only in the top-management group (59.03 against 22).
Top-management have a low level of hedonist present, which may show the importance of target-
setting and looking to the future to draw up long-term strategies of activities and achievement
orientation. Low orientation on hedonist present shows ill preparedness to combine active
professional activities with enjoying the present “right there and then”. Such people are prepared
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to sacrifice “the present” for success in the Future, constantly setting new goals and trying to
achieve top achievements in their career (F. Zimbardo, 2010).

In accordance with the point of view of D.A. Leont’ev (2000), time perspectives are linked to
personal life-purpose orientation, which influence success in professional activities. The results of
our research allow us to unfold life-purpose orientation of employees of different job titles which
may determine time perspectives of either the Future (target setting) or the present (process) and
the past (goals, results) or all three time dimensions. The results of statistical analysis of differences
between selections using the Mann-Whitney U test for tests of life-purpose orientation of D.A.
Leont’ev are presented in the table 2.

Table 2
Differences of average group values of life-purpose orientation
Criteria Middle management Top management Value of the
differentiation ratio
Aims in life 29.9 35.28 344%*
Process of life 27.7 34.38 175%*
Performance of life 241 28.38 T15%*
Locus control — ego 21.25 24.6 904.5%*
Locus control — life 29.26 32.7 468.5*%*
Sense of purpose of life 131.85 155.25 KA

Note: ** - differences are statistically significant for p<.01

The results of this statistical analysis allow us to confirm that statistically significant
differences between top-management and middle management can be seen by every measure, that
is: “Aims in life”, “Process of life”, “Performance of life”, “Locus control — ego”, “Locus control
—ego”, “Sense of purpose of life”. The best results can be seen in the following key figures of top-
management: aims in life (35.29 against 29.9), locus control (32.7 against 29.26) and sense of
purpose of life (155.25 against 131.85). The middle management group shows much lower results.
The received data illustrates major differences in leading components of personal potential while
planning and building up one’s career, which become a basis for career achievements (D.A.
Leont’ev).

Following you can see the results of correlation analysis of interconnections between
quantitative measures and the “Level of procrastination” criteria inside each selection. The
analysis was carried out using Spearman’s pair rho. Table 3 presents correlation ratio between
quantitative measures and “Level of procrastination” for top-managers and middle managers
selections.
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Table 3
Correlation ratio between quantitative measures and “Level of procrastination”
Criteria Level of procrastination

Middle Top
Negative past 0.78** 0.08
Hedonist present 0.23 -0.11
Positive past 0.02 -0.40**
Fatalist present 0.76** 0.23
Future -0.46%* -0.77%*
Aims in life -0.26** -0.57%*
Process of life -0.23 -0.80%*
Performance of life -0.08 -0.75%*
Locus control — ego -0.28* -0.79%*
Locus control — life -0.43%* -0.70%*
Sense of purpose of life -0.19 -0.52%*

Note: «*» - Correlation ratio, statistically significant at the level of 0.05, «**» - statistically significant at the level of 0.01.

The results of middle management show that statistically significant positive interconnections
with the “Level of procrastination” can be seen at the “Negative past” (0.78), “Fatalist present”
(0.76) criterion, and statistically significant negative interconnections with the “Level of
procrastination” criteria can be seen at the “Future” (-0.46), “Aims in life” (-0.26), “Locus control
—ego” (-0.28), “Locus control — life (-0.43). We could see similar results in T.A. Pychyl (2000),
C.H. Lay (1986) et. al. research which were based on the assumption of preference of momentary
pleasure from honors and rewards distant in the Future. J. Ferrari and M. Specter research (2000)
showed high negative correlation of procrastination with a focus on Future and positive correlation
with a focus on negative past.

Top-management results did not show any statistically significant positive interconnections
with the «Level of procrastination». Statistically significant negative interconnections with the
«Level of procrastination» could be seen at «Positive past», «Futurey», «Aims in life», «Process of
life», «Performance of life», «Locus control — ego», «Locus control — life», «Sense of purpose of
life» criterion, which means the lowering of the level of procrastination.

The obtained results show that the high level of procrastination of middle managers may bme
explained by the influence of their attitude to the past (31.26): they are full of memories of the past
and do not pay enough attention to their Future orientation. High level of procrastination can also be

connected with fatalist perception of the present (45.7) and low Future achievements orientation
(22).

We assume that the low level of procrastination of top-managers can be explained by their
positive past orientation, which is an illustrative of knowledge and experience of the past
implemented in practical activities. We can also see high Future orientation, which reflects the
ability of top-managers to self-regulate and set targets when building their careers. The definition
of “personal meaning” (A.N. Leontiev, 2004) correlates with these empirical observations, which
often can be estimated as an influence of results on career achievements.
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Results and discussions

Our research shows that procrastination and orientation of time perspective are
interconnected. Success in professional activities depends on the level of procrastination, life-
purpose orientations and personal time relations.

These results are in line with the results of a research by V.V. Barabanshikova and S.A.
Ivanova (2016) which reflect the fact that test persons subject to procrastination are able to control
the situation to a lesser extent and deter the decision-making process. Available research data
proves the results of our research. They show that procrastination is interconnected with personal
time perspective and may become a means of time management with a positive effect. The ability
to manage time determines success in professional activities, which we found out by comparing
the criterion of time perspective with procrastination in top-management and middle management
groups whose success was determined by their focus on the future and low level of procrastination.

It is important to note that in our research among top-managers with high professional status
and work experience we could see a significant rise of the level of procrastination compering to
the middle management group. We assume that this may be connected with management
experience when most important production tasks required immediate attention while all the others
were delegated and procrastinated. This type of management goes in line with rational time
management and Paretto 20/8 - principle. Our works (2017) can also prove the research of Chu
A.H.C., Choi J.N. (2005) and E.P. II’'ina (2011). The authors consider constructive procrastination
as an original coping strategy and a predictor of successful activities. From their point of view,
procrastination serves as a deliberately chosen strategy leading to positive operating results instead
of negative and allows to concentrate on more important things. Our research allows to assume
that personal time perspective and orientation is interconnected with the process of procrastination
and can be considered in either way, positive or negative, which corresponds to the results of the
latest research of procrastination in professional activities by V.V. Barabanshikova (2015). The
obtained results allow us to plan some future perspectives for research of contents and
consequences of procrastination in different types of activities.
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CIIEHNPUKA KYPCOBOI'O OBYYHEHHMSA PYCCKOMY KAK
NHOCTPAHHOMY: OCOBEHHOCTH ITIOATI'OTOBKH BY 1YIIUX
NPENIOJABATEJIEN 151 PABOTBI BO BHESI3LIKOBOM CPEJIE

SPECIFICITY OF COURSE TEACHING RUSSIAN AS FOREIGN: FEATURES
OF PREPARING FUTURE TEACHERS FOR WORK IN A FOREIGN
LANGUAGE ENVIRONMENT

Abstract:

The article is devoted to the features of the organization of coursework. This form of teaching
Russian, as a foreign language in modern teaching conditions is one of the most sought after. Course
training has a social purposeful focus, takes into account the interests and needs of students in the
language, involves the widespread use of modern teaching techniques and technologies. The practice
of coursework in foreign language centers (using the example Center of Russian Language and
Culture «Russian Word» in Thessaloniki) allows us to identify the specifics of teaching outside the
language environment and formulate requirements for teachers of Russian as a foreign language.
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Teopus

B coBpemeHHOI mpakTHKe OOy4YeHHS PYCCKOMY S3bIKy KaK WHOCTPAaHHOMY KypCOBOE
o0yd4eHue SIBISIETCS OJJHUM U3 BOCTPEOOBaHHBIX BHJIOB, MOJIYYMBIINX CTATYC CAMOCTOSATEILHOTO
npoduiis o0yuenus [9].

ITon xypcoBeIM 00yueHHEM MOHMMAETCs BUJ KPAaTKOCPOUHOIO OOYYEHHs, OCOOEHHOCTSIMHU
KOTOPOTO SIBJISIFOTCS. HEOJHOPOAHOCTh COCTaBa CIIylIaTened, ¢ TOYKH 3pEHHs S3bIKOBOM
MIOJITOTOBKH, CXKaThble CPOKU 00YUECHHUs, THTEHCUBHOCTb 3aHATUI U UX pe3yJIbTaTUBHOCTh, THOKOCTb
00y4eHHs B 3aBUCMMOCTH OT MHTEPECOB CIIylLIaTesieil M YpOBHS BiafeHus s3blkoM [1, c.116-119].
KypcoBoe oOyueHrne nmeer SpKylo LENeBYI0 HANpPaBICHHOCTh 3aHATHUH, YUUTHIBAET MHTEPECHI U
MOTPEOHOCTH OO0YydalOMIMXCs B SI3bIKE, MPEIOJIaracT MIMPOKOE HCIIOJIB30BAHUE COBPEMEHHBIX
MIPUEMOB U TEXHOJIOTUI OOy4YEeHMs, a TAK)KE€ MAaTEPHUAIOB COIMOKYJIFTYPHOM HAIMPaBJICHHOCTH [8].
OpnHako B nocieiHee BpeMsi CTaTyC JaHHOTO BUJia 00yueHHsl B yCIIOBUSIX 3apyOexHbIX KypcoB PKU
U3MEHMIICA: OTCYTCTBYET SI3BIKOBas cpela, Kypchl MPHOOPETar0T CTaTyC OCHOBHOIO OOy4eHus,
OCBaMBAIOTCS B JUIUTEIbHBIE CPOKH, 0€3 OTPbIBA OT OCHOBHOM JIESITEIbHOCTH YYaIIUXCsl, OUPAIOTCS
Ha METOANYECKUE TPAJULIMHI HAIIMOHAIBHBIX 00pa30BaTebHbIX cucteM [3, ¢.3].

JlaHHbIE

OnpeneistonMi B COBPEMEHHOM KypPCOBOM OOYYEHHH SIBJISIOTCS LEJNH, 00YCIIOBIIEHHBIE
COLIMAJIbHBIM 3aKa30M CpeJibl, B KOTOPOI OHO OCYIIECTBIISETCS, BIUSAIOLIME Ha BEIOODP MIPUHIIMIIOB
oOyueHus1, copepxkanue, Gopmbl, METO/IBI U cpeAcTBa oOydeHus. [log counaabHBIM 3aKa30M MbI
MMOHMMAaeM OTPaXKeHHE UHTEPECOB TeX CTOPOH, YbH MOTPEOHOCTH YAOBIETBOPSAIOTCS B Mpoliecce
NesITeIbHOCTH 00pa30BaTEIbHOTO YUPEKIACHUS: «OOBEKTUBHAS 3aBUCUMOCTb 11eJIel 00yUYeHUs OT
BHEIIIHUX, COLHUAIBHBIX (DAKTOPOB BBIPAXKACTCS B BBIBOJMMOCTH MX W3 COLIMAIBHOTO 3aKas3ay,
KOTOPBI HOCHUT JIBYCTOPOHHMH XapaKTep U «BKIIOYAET MOTPEOHOCTH OOIIECTBa, C OJHOM
CTOPOHBI, M KCHEKTALMU U MOTPEOHOCTU yuaumxcs, — ¢ apyroi» [6, c¢. 11]. Bc€ aTo craBur
omnpelenéHHble 3a7aul B IIOATOTOBKE COBPEMEHHBIX KaipoB — mpenoxaasatesned PKU nmns
3apyOeXHBIX S3BIKOBBIX IIEHTPOB, OJHUM U3 KOTOpbIX sBisercs LleHTp pycckoro si3pika u
kynbTypbl «Russian Word» B Canonmkax (I'perust). 1o omuH u3 kpynHedmux B CeBepHOM
['pery LIEHTPOB, CHEMUATU3UPYIOMIMXCS HA O0YyUYEHUU PYCCKOMY SI3bIKY KaK HMHOCTPaHHOMY,
KOTOpBI  YCIEIIHO  OCYILIECTBISCT  JIEATENIbHOCTh, pa3pabaThiBaeT U anpoOupyer
JMHTBOAMIAKTUYECKUN MaTe€pHall C YYETOM HOBBIX IOJIXOJOB K H3YYEHHIO PYCCKOIO s3bIKa,
CIIOCOOCTBYET POCTY MHTEpeca K PyCCKOMY SI3BIKY, POCCHICKOMY OOpa30BaHMIO M KYyJBTYpE B
I'pernu. OcoOblil moaxoq K OOYYEHHMIO MPHUMEHSETCS K COOTEYEeCTBEHHHMKAM, BBIXOJIIAM H3
obiBIIETO CCCP, S13BIK KOTOPBIX HYK/Ia€TCS B YCOBEPILIEHCTBOBAHUH U Pa3BUTHUH.

MeToanl

B paMKax MOOHJILHOTO aAKaJICMHUYCCKOT'O O6p8.30BaHI/I$I U 3aKIIYEHHOrO C 3TOH IIEIIbIO
A0roBopa 0 MCKAYHAPOAHOM COTPYAHUYCCTBC L[eHTpa PYCCKOTO s3bIKa U KYJbTYPbI Russian
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Word (r. Canonuxku, I'penusi) u Poccuiickoro HoBoro yHuBepcurera (r. MockBa, Poccust) yxe
TPETUi ToJl OCYLIECTBISETCS pealn3alus BCEX BHUJIOB MPAKTHKU CTYJECHTAMH MarucTepcKou
obpazoBarenbHoi iporpamMmbl 45.04.02 JluareucTuka (mpoduiibHas HarpaBieHHOCTH « Teopus u
METOJIMKa IPENoJaBaHUsl PYCCKOTO s3blka KaK WHOCTPAaHHOIO B cHcTeMe LU(pPOBOro
00pa30oBaHMs») B COOTBETCTBUHU C YUEOHBIM IUIAHOM, pa3pabOTaHHBIM Ha ocHOBe dDenepalibHOro
rOCyapCTBEHHOTO0 00pa30BaTeNbHOTO CTaHaapTa Beiciiero obpazoanus (GI'OC BO) [10].
MarucTtpanTsl HaOIIOAAIOT 32 y4eOHOH AESITEeIbHOCTBIO MPEnoJaBaTeIbcKoro cocraBa LleHTpa
Russian Word, o0y4asice MHTEHCUBHBIM MeTOJlaM pabOThl ¢ OOYyYaIOIMMUCS, OCYIIECTBISIOT
MpOBEICHNE Y4YeOHBIX 3aHATUH B TPYyNIax pPa3HOTO YPOBHS TOATOTOBKH, YYacTBYIOT B
OpraHMU3ali BHEYPOUHBIX MEPONPUSATHUH.

ITosryyeHHbIe pe3yJIbTaThI

Pe3ybTarsl CpPaBHUTENBHOIO AHAJIW3a METOJIOB U IIPUEMOB B JCATEIBHOCTH MATUCTPAHTOB B
X0Jle IPOU3BOJCTBEHHOM NPAKTUKM TIOKa3ajJd HEOOXOAMMOCTh ydeTra OCOOEHHOCTEH
COBPEMEHHOI0 KypcOBOro 0OydeHuss B Ipouecce (OpMHUPOBAaHUS MPOPECCHOHATBHBIX
KOMIIeTeHIMH y Oyayumx npenogasareneit PKU:

1) kypcoBoe oO0ydeHue MMeeT rMOKUi M TIOABMKHBIM XapakTep, B CHIy CHEUU(UKH IIeTeH,
3aj1a4 ¥ MaTepHaIoB 00yUYEeHHs, UTO TMO3BOJIIET XapaKTEPH30BaTh KypCOBYIO popMy 00y4eHUsI, 9TO,
C OJIHOW CTOPOHBI, CO37aeT ONarONpHUSATHBIC YCIOBHS JUIS MCIIOJIB30BAaHHMS WHTEHCHBHBIX (OpM
o0OyueHHsl, a C Jpyroil cTOpoHbl, TpeOyeT OT CIEeUUAIMCTOB MOCTOSIHHOTO COBEPIICHCTBOBAHUS
METO/IOB, IPUEMOB, MaTEpPHUaIOB O0yUYEHHSI, OBJIA/ICHUS UMU;

2) KOHTHHTEHT OOYyYaroIuXcsi — 3TO CaAMOCTOSTENIbHbIE U C(HOPMHUPOBABIIMECS JUYHOCTH,
JIOM, MMEIOUIME HayalbHYI0 MOATOTOBKY 10 PYCCKOMY SI3bIKY M HYJXKJAlOIIMecss B
COBEpIICHCTBOBAHUM U AKTUBU3AIMM PEUCBBIX HABBIKOB M YMEHHMH B OOJIBIIEH CTENEHH, YeM B
NPUOOPETEHNN HOBBIX 3HAHWH, PEUEBBIX HABBIKOB M YMEHHIA; KPOME TOTO, 3TO JIFOJU, UMEIOIIUE
0a3oBoe 00Opa3oBaHME, TOTOBBIE K OOYYEHHMIO W HMMEIOIIME I 3TOTO COOCTBEHHBIE MOTHBHI,
OCO3HAHHO BBHIOpABIINE B KAUYECTBE MPEIMETa M3YUCHHUSI PYCCKHUH S3bIK, HEOOXOAMMBIN B chepax
peabHON X03HCTBEHHOM, KyJIbTYPHOU KH3HU COOCTBEHHOW CTPaHBI (COIMAIILHBIN 3aKa3);

3) xKypcoBoe oO0yueHHe OOY4YaroIIerocsi OCYIIECTBIISCTCS MapajljielIbHO C OCHOBHOM paboToi
i yu&60ii u Tpedyer yuéra ero BO3MOXKHOCTEH, a Takke 0co00i oprann3aiuu GopM IpOBEACHUS
3aHATUR OT MpenojaBaTess, O0CO0O0ro CTHIS €ro OOWeHUs ¢ OOYyYarolIMMUCS, KOTOPBIH
IpeArnoaraeT yBaXEHHE M HMHTEpPEC NpernojaBareNs K JMYHOCTH B3POCIOr0 ydallerocs, uTo,
HECOMHEHHO, OTpa)kaeTcs Ha (opMax TEKYIIEro KOHTPOJA, a TaKKE CHUCTEME OIICHOK YCIIEXOB
yUaIuxcs;

4) oOydyeHuWe HOCHT YHUCTO TNPAKTUYECKUH XapakTep, 4YTO U COCTaBIAET CYyTb
KOMMYHHKAaTHBHOH HaNpaBJICHHOCTH MpoIiecca: 00yJaromrecs: OBIaIEBAIOT PYCCKUM SI3BIKOM Kak
CpeICTBOM OOIIECHHUSI B KOHKPETHBIX COLMAIbHBIX chepax, CUTyalusaX MOBCEIHEBHOM KyJIbTYypHOI
Wi TpoeCCUOHATILHON NieATeNbHOCTH. (B ycrmoBusix nesrenpHocTH cinymateneid Russian Word —
9TO MEXAYHApOAHBIH TYpHU3M, PECTOpPAaHHOE M TOCTMHUYHOE Jeno.) JlaHHas OCOOEHHOCTb
KypcoBoro o0ydeHusi Tpedyet 0coboro noaxoja kK 0T00py CyImeCTBYIOIUX YUeOHUKOB U Y4EOHBIX
ocOOMiA, a Takke K CO3JaHUI0 CHEUMATbHON Y4eOHOH JuTepaTypsl JUIS Pa3IMYHBIX THIIOB

KypCOBOr0 00Y4€HHs C y4ETOM COLUATIBHOIO 3aKa3a,;
29



Cross- Cultural Studies: Education and Science (CCS&ES) ISSN -2470-1262

5) pOAHOI A3bIK B KypCOBOM O0YYEHUH YMEPEHHO MCIOJIb3YEeTCs B KAUECTBE MOCPETHUKA.

JlanHble 0COOEHHOCTM KypCOBOrOo 0OyueHMs TpeOYIOT TIOBBILIICHUS HHTEHCHBHOCTH,
MIOCJIEZ0BATENbHOTO0 OOyUYeHUsI BUJIaM PEYEBON JIEATENILHOCTH B IMOPSJIKE UX YCIOXKHEHUs IpH
TaKoW OpraHu3aluKi MaTepuaia 00ydyeHHs B yueOHUKE Wi y4eOHOM MOCOOMH, KOTOpasi TIOMOTaeT
JOCTHYh HA KAKIOM 3aHATHM OIIYTHMBIX JJIS  CIIyIIaTeNedl pe3ylbTaToB OOyudeHHs
OCYILECTBIICHUS PUHLIMIIA MOTHBHpYIOLIEro o0yuenus [4, c.17-22].

3akJjarouyeHue

Cnemudurka KypcoBoro obOydenuss TpeOyer ot mnpenonaBatens PKW  ocoboro
npodeccuoHanu3Ma, MpU 3TOM  Iepea CUCTeMOW oOpa3oBaHUs OCTpO BCTaéT mpobiema
(opmupoBaHus NPoQecCHOHATbHON KOMIETEHIIMH Oy yLIero CleluaiucTa, aHaJIu3 COAepKaHUs
KOMIIOHEHTOB KOTOpPOH TMoOKa3bpiBaeT, uTo mpenonaBatens PKW pomken ob6mamate ocoObM
CO3HaHHEM, KOTOPOE ONPEEIIAETCS «KaK OCO3HAHHOE (PETYJIMPYEMO€E CO3HAHUEM) TPAKTUUECKOE
BJIaJICHUE SI3bIKOM, OOecreunBarollee KOMMYHUKAIIUIO B ONPeIEIeHHON cdepe esTenbHOCTH (B
MPENOaBaHUU PYCCKOTO si3bIKa MHOCTpaHiam) [2, ¢. 131]. CuctemooOpa3yromuM HayajioM B
npodeccuoHaIbHOW KoMmmeTeHIMn npenogaBateiass PKU sBisercs meToaudeckoe MBIIUICHHE,
CIOCOOHOE aKTyaJIM3UPOBaTh, PEATM30BATH METOAMYECKHE 3HAHMSA U YMEHHUS B KOHKPETHBIX
00pa30BaTeNbHBIX YCIOBHSIX BBICOKOIO 3MOIMOHAIBHOrO HampspkeHus [5]. OHO mo3BoJjsieT
UHTETPUPOBATh 3HAHUS M YMEHHMs M3 JApyrux cdep B 00pa3oBaTelIbHBIH NpPOLECC, YTO
o0ecreunBaeT Mpero/1aBaTelto MOJHOLEHHOE U 3((EKTUBHOE BKIIFOYCHHE B (PYHKIIMOHUPYIOIIYIO
Mearornyeckyro cucremy. [IpodeccnonanbHO OpHEHTHPOBAHHOE CO3HAHUE mpenoaaBaTenss PKU
JaéT  BO3MOXXHOCTb ~ CHHTE3UpPOBAaTb  BCE  KOMIIOHEHTBI,  COCTAaBJISIONIME  IOHSATHE
npodeccroHaNIbHON KOMIETEHTHOCTH MPENoiaBaTeisl, B €MHOM KOMILJIEKCE U MOATOTOBUTH €ro
K PELICHUIO CTOSIIMX IepeJ HUM 3ajad OOydeHHUs PYCCKOMY S3bIKYy KaK HWHOCTPaHHOMY,
c(opMHPOBATH YMEHHE HAlTH COOTBETCTBYIOILYIO HH(POPMALIMIO U MPEIIOJHECTH €€, UCTIONb3Ys
IIPpY 3TOM BCE€ BO3MOXHBIE PECYPCHl M KaHAJIbl BOCIPHUATHS, YYUTBIBAas HALMOHAJIBHEBIC,
MICUXOJIOTUYECKUE U UHBIE OCOOEHHOCTH ayIuTOpuu [7].

JlanHb1ii THN co3HaHUsA (QopMuUpyeTcs MpHU MOMOIM Haubosee 3(HEKTUBHBIX MPUEMOB H
CIoCcO00B, MOBHIIIAIIINX YPOBEHb CIEIHUATUCTOB, K YUCITY KOTOPBIX OTHOCUTCS OpraHU3alus
MOJHOIIEHHOH H A (exTuBHONW yueOHOW W MPOU3BOACTBEHHON MPAKTUK, BBICTYMAIOLINX
pelIaImuM, KIF0YeBbIM 3BEHOM B CUCTEME MpodeccuoHaIbHOTO 00yueHus. [IpakTuka momoraer
noHATh Oyaymmm mpenogaBatenssMm PKU, uto ux oOydaromuecs: sSBISIOTCS TPEICTaBUTEIISIMU
Pa3HBIX KYJIbTYp, IOITOMY UM HEOOXOAMMO JEMOHCTPUPOBATH THOKOCTh B PeaTU3alliy MOJICIICH
06y‘-I€HI/I$[, YUUTBIBATh HAIIMOHAJIBHBIC, KYJbTYPHBIC U IIEAArOTMYCCKUEC TpaIulIlun 06yqa}onmxca.
KpOMC TOr0, BA’KHO ITOHUMATbh MOTHUBAlIWUIO HHOCTPAHHBIX 06yanOIHHXC$I K U3YUYCHUIO PYCCKOTO
SI3bIKa, C OJTHOM CTOPOHBI, COOTHOCHTD C HEH IIeJIH U 3a/1a4u 00yUeHHsI, KOTOPbIE JOJKEH CTaBUTh
nepes co0oit mpernoaaBaTeb, 0COOEHHO, KOT[a peub UAET O KYpCOBOM OOyYCHHH.
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COGNITIVE EFFECTIVENESS OF SCHOOL LEARNING!

IPOEKTUBHOCTDb KOI'HUTUBHOI'O OBYYEHMUS B HIKOJIE

Abstract:

The article deals with the issue of effectiveness of school learning from the viewpoint of
cognitive processes. The concept of cognitive effectiveness of learning is considered. The
phenomena of cognitive inefficiency of school learning are analyzed. The phenomena are: non-
preservation of educational knowledge in long-term memory, inability to concentrate on
homogeneous educational material for the required period of time, insufficient formation of the
competence of reading comprehension. The possible impact of digitalization and gadgetization on
these phenomena is marked. The factors that positively and negatively affect the cognitive
effectiveness of learning are analyzed. It is concluded that the problem of cognitive efficiency of
learning is complex and requires scientific attention, analysis and research.

Keywords: cognitive effectiveness of school learning; cognitive factors of learning; non-
preservation of educational information in long-term memory; loss of concentration; attention
problems in school; reading comprehension problem.
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Introduction

The problem of effectiveness of school learning is extremely important and relevant. In the
absence of the effectiveness, the entire education process becomes of little value. It is obvious that
this problem is complex and requires consideration of various social, cultural, pedagogical and
psychological factors. The cognitive component of the problem is one of the most important. To
refer to this component we can use the term "cognitive effectiveness of learning".

Methods

A search and analysis of literary sources were conducted on the key words “cognitive

2 ¢ 9% ¢¢ 99 ¢

processes in learning”, “memory in learning”, “attention in learning”, “metacognitive processes in
learning®, “cognitive learning®, “attention problems in learning*, “memory problems in learning®,
“school gadget-stress and its effect to learning®; the theories and concepts possibly connected to

the cognitive effectiveness of school learning were analyzed.
Results and Discussions
Definition of the concept

What is cognitive learning effectiveness? Learning can be inefficient and effective. If it is
effective, pupils achieve their learning goals — they form the necessary competencies, skills, and
abilities, acquire and retain the necessary knowledge, and can successfully apply what they have
been taught in practice. Learning process takes place without loss of resources — time, human,
intellectual, etc. If it is ineffective, the educational goals are not achieved, competencies are not
formed, pupils do not save knowledge, and resources are wasted. It is obvious that the effectiveness
of learning is provided by the cognitive processes. The pupil receives new knowledge using the
processes of perception and attention, understands and comprehends it using the processes of
thinking, stores it in memory, learns the necessary patterns of thinking and imagination. The use
of cognitive processes in learning can be effective and help to learn. In addition, it can be
ineffective as well. In this case pupils do not retain academic knowledge in memory, or do not
keep them within the right time, do not develop the proposed models of thinking, etc., as a result
the necessary competencies are not developed.

Since the role of the cognitive sphere in learning is obviously huge, and without proper work
of cognitive mechanisms a person will not be able to learn anything, the importance of the issue
of cognitive efficiency for learning and education is not just high, but critical. Of course, when
considering the work of cognitive functions in the framework of education, it is necessary to
understand that in reality their activity is inseparable from the activity of emotions and motives,
from personality, it occurs under the influence of the social environment in today's constantly
changing world.

If we are talking about the cognitive effectiveness of learning, then we need to formulate what
is effective learning in the aspect of the cognitive sphere, cognitive-effective learning.

So what is cognitive-effective learning? This is learning which is effective in terms of
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cognitive processes, cognitive resources of the pupil, namely, which provides adequate perception,
understanding and comprehension of educational knowledge, preservation of the studied
knowledge for the desired period, the required level of educational attention, uses cognitive
processes so as to obtain the desired learning result, achieve learning goals, and also provides the
necessary development of the cognitive sphere.

To avoid confusion, let us note that cognitive-effective learning and cognitive learning are not
the same thing. If cognitive training aims to improve the cognitive activity of an individual,
cognitive and intellectual development by special educational methods [Loarer, Yuto, 1997. P.
17], then cognitive-effective learning is learning that effectively involves cognitive processes,
achieves the desired educational effect by use of the pupil's cognitive sphere.

Effectiveness of various cognitive processes
Consider the effectiveness of various cognitive processes in learning separately.
The processes of memory. What kind of learning in the aspect of memory is effective.

There are two main types of memory [Brief psychological dictionary, 1985. P. 231], which
differ significantly in functions and mechanisms of operation. This is a short-term memory that
stores the information received from the senses or recalled from long-term memory. Short-term
memory is also called working or operational memory [ibid. P. 232]. Moreover, long-term memory
that provides long-term, sometimes throughout a person's life, storage of large amounts of various
information [ibid.].

Obviously, both types of memory are constantly used in the learning process. Therefore, there
are signs of cognitive effectiveness in relation to both of them. For short-term memory, this is the
ability to save the different types and necessary amounts of information used in training activities
that come as a result of the work of perception and attention mechanisms or extracted from long-
term memory, and the ability to successfully provide mnemonic support for the patterns and the
models of thinking and imagination involved in training. For long-term memory — this is the
possibility of long-term preservation of the necessary educational information and its actualization
in the framework of educational activities of the processes of thinking and imagination.

There is a question, how much long should the educational knowledge be stored in the long-
term memory? It should be available to a person all his life, providing his General erudition and
information base for further development? Alternatively, if it is not used in life, it can be forgotten
forever, erased, and this can be considered a normal phenomenon? If in professional training there
is no doubt that the requirement for long-term preservation of the knowledge is necessary, then in
General education, when a person acquires knowledge, most of which is practically not used
outside of training, and may never be required in later life, the question of whether such education
should focus on the preservation of knowledge or this emphasis should be placed on the
development of intellectual functions, on teaching a person to learn and think, is open. Still, it
seems that learning knowledge must be stored in long-term memory for a long time, otherwise the
training itself becomes largely meaningless.
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Then there is the second question. What should a modern person keep in their memory after
completing school education? What knowledge? Perhaps it makes sense to conduct certain studies
in this regard, determining the amount and content of knowledge that provides normal life activity
after completion of education.

There is also the question of updating knowledge from long-term memory. After, for example,
school education, a person should be able to independently, freely, «at will» recall this knowledge,
or they can only be updated in certain cases — if there are some stimulating associations, hints, in
specific social situations (for example, in a dialogue)? Which knowledge should be recollected «at
will», and which — only in certain cases? It seems that the more knowledge a person can «at will»
recall based on the results of school education, the more effective this education was.

There is evidence that pupils with short-term memory deficits often find it difficult to retain
instructions, for example, they may remember a three-point instruction, but when they complete
the first, they forget the second and third points. They also have problems with reading. Having
read a paragraph, they may completely forget the beginning of it [Thorne, 2006]. A deficit of long-
term memory often can be a cause of not remembering some facts, dates, and rules that were
studied, of the material that was studied in the last school year [ibid.].

Thus, learning can be considered effective in the aspect of memory, if it provides a successful
long-term (perhaps even lifelong) preservation of the required amount of information for a person's
later life, allows it to be recalled «at will», and provides the necessary development of short-term
memory for successful intellectual activity.

In addition to the main types of memory described, there are many other types that differ in a
variety of ways. There are different classifications of these types. Definitely, each type of memory
has its own place in ensuring cognitive success and learning effectiveness, so it is an urgent task
to conduct research on the role and significance of these types of memory in learning, on related
to these types of memory cognitive educational difficulties, and on the possibility of developing
different types of memory to ensure effective education.

Process of thinking. What kind of learning in the aspect of thinking is effective?

Thinking is a necessary component of learning. It provides understanding, comprehension,
processing of educational information, solving educational tasks. The training involves different
types of thinking — verbal and logical, practical and theoretical, analytical and intuitive,
involuntary and «at will», associative and discursive, etc.

One of the most important types of thinking from the point of view of learning is operational
thinking — mental operations of generalization, comparison, analysis, synthesis, abstraction,
classification, categorization, etc. When solving educational tasks, performing various educational
actions, various mental operations are involved. Without the formation of these operations,
successful training and development is impossible.

Learning will be cognitively effective in the aspect of thinking, if a pupil has the necessary
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level of formation of the required types of thinking, the necessary level of the mastering of models
and patterns of thinking involved in the educational processes.

Processes of imagination. What kind of learning in the aspect of imagination is effective?

Imagination allows you to imagine and predict the result of activity [Brief psychological
dictionary, 1985. P. 49], including the educational one, to orient in activity. Imagination is
involved in generating and transforming imaginative representations, in particular, the necessary
educational images, images of tools and learning outcomes. Imagination helps develop memory
by providing visualization of what is remembered [Thorne, 2006]. Imagination, along with
intuition, plays an important role in the processes of creativity, in the disclosure of creative
possibilities of a person [Brief psychological dictionary, 1985. P. 351].

Lack of imagination can affect the effectiveness of solving creative learning tasks, as well as
tasks with a high level of uncertainty or insufficient initial data.

Cognitive-effective learning in the aspect of imagination is provided by the formation of
mechanisms of the pupil's imagination, by his capabilities in building educational images, by the
ability to build a program of actions in situations with a high level of uncertainty that does not
allow effective use of thinking mechanisms.

Process of perception. What kind of learning in the aspect of perception is effective?

Perception ensures that information enters the psyche, is received by the psyche, and that
objects, events, and situations in the external world are reflected in a holistic way [Brief
psychological dictionary, 1985. P. 52] informs the psyche about what is happening outside and
inside the human body. Without the activity of perception processes, information about reality will
not get into memory, will not be processed by the mechanisms of thinking or imagination.
Perception is closely related to attention. The lack of perception of educational information can
become a serious obstacle to learning.

Cognitive-effective learning in the aspect of perception is provided by the formation of
mechanisms of perception of the pupil, the possibility of forming integral (combining information
obtained through various channels of perception, using various analyzer systems) representations
of objects and processes of the external and internal world.

Attention processes. What kind of attention in learning is effective?

Attention processes provide the ability to focus subjective activity on an object, image,
process, or event [Brief psychological dictionary, 1985. P. 40]. The characteristics of attention,
namely, its selectivity, volume, stability, switch ability and disreputability, are the parameters of
cognitive-effective learning in the aspect of attention. Learning activities require a certain level of
each of these characteristics, and if one of these levels is not provided by the cognitive sphere,
then learning will begin to experience difficulties. Attention also performs the function of internal
control of compliance of mental action with the program of its implementation; a high level of
such control increases the effectiveness of activities, in particular, educational activities, helps to

36



Volume 5, Issue I, March 2020

overcome distraction [Brief psychological dictionary, 1985. P. 42]. The scientific literature
presents methods for attention developing [Thorne, Thomas, Lawson, 2005].

Question of the level and development of intelligence.

Separately, we can specify the question of the necessary level of general cognitive abilities
that ensure successful learning. Practice shows that people with a low level of intelligence
experience serious learning difficulties and require specialized educational programs [Lebedinsky,
1985. P. 47]. For each training activity, for each type of training, there seems to be a minimum
level of intelligence that allows this activity to be carried out successfully.

Another issue is the need and value of developing intelligence in learning. In fact, training
should develop intelligence, as it is declared by classical pedagogical science, or it is necessary to
develop intelligence in order to ensure the required training, according to the apologists of
cognitive training [Loarer, Yuto, 1997. P. 20]? How important is it to improve intelligence in the
learning process, and can intelligence develop in learning at all? With the obvious importance of
intelligence for cognitive-effective learning, these and many other questions related to intelligence
still require research and answers.

The process of speech. What kind of learning in the aspect of speech is effective?

Speech and language factors are definitely extremely important for learning. Speech
difficulties can seriously hinder a child's learning and require special learning technologies.

Speech mediates the processes of thinking, imagination, memory, and perception. In the
learning structure, speech provides communication between participants iof the educational
process, understanding the pupil by the teacher and vice versa, reasoning when solving problems,
and much more. Thus, the factor of effective use and proper development of speech is one of the
most important in ensuring the cognitive success of learning.

Speech can be written and spoken; there are production and understanding of speech. The
scarcity of any type of speech can negatively affect learning and create learning difficulties.
Therefore, monitoring the formation of all these types of speech is an important component of
cognitive-effective learning.

Significance of metacognitive processes for cognitive-learning effectiveness.

Metacognitive processes provide a person with knowledge and understanding of the activities
of their cognitive sphere [Chernokova, 2011. Pp. 153-158; Brown, 1987. Pp. 65-66]. They are
aimed at the regulation, coordination, integration, and organization of the processes of the
cognitive sphere [Karpov, Skiteva, 2005. P. 131]. Pupils' understanding of the features of their
cognitive sphere, what cognitive competencies they have already mastered and what they haven't
yet, and an adequate understanding of their current level of knowledge proficiency will allow them
to adequately plan independent classes, determine opportunities for immediate development,
distribute educational time, etc. A person (and a pupil, respectively) with developed
metacognitions has good self-regulation capabilities, is able to make effective decisions [Kluwe,
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1987. Pp. 31-32]. Metacognition formation will ensure self-regulated learning [Ridley et al., 1992.
P. 293], will allow pupils to "answer" for their thinking [Dirkes, 1985. Pp. 96-97]. The
development of the metacognitive sphere will provide the pupil with general strategies that will
allow him to correctly organize and direct his cognitive activity and make it effective [Loarer,
Yuto, 1997. P. 21]. The "Dunning-Kruger effect" is known. Its meaning is that people who have a
low level of cognitive abilities subjectively overestimate them, and those who actually have a high
level of such abilities tend to underestimate them [Kruger, Dunning, 1999. P. 1121]. Metacognition
processes allow to manage learning: plan and forecast results, analyze errors, monitor learning
activities, and check the results of these activities [Brown, 1987. Pp. 65-116].

Thus, taking into account the metacognition factor in the framework of training and
controlling possible distorting effects is an important component of cognitive-effective learning,
which will allow the teacher to adequately assess the capabilities of pupils in terms of learning
programs, and the pupils themselves to plan their educational activities more effectively.

Phenomena of cognitive-ineffective learning

A number of apparently significant learning phenomena in terms of cognitive ineffectiveness
can be identified [Elshansky, 2018. Pp. 56-61]. First of all, this is the non-preservation of
educational knowledge in long-term memory. Today's schoolchildren or students, coming from
the summer holidays to study, often with very great difficulty can remember even the names of
the disciplines studied in the previous academic year. This is definitely a very serious problem of
modern education and demonstrates its imperfection.

The degree of long-term non-preservation of educational knowledge is probably determined
by a number of factors:

the absence/presence of homogeneity of educational knowledge on the school subject, it can
be assumed that it is better to preserve in long-term memory a highly homogeneous knowledge,
that is, knowledge that somehow repeats itself at different stages of the development of the
discipline, having a "core" of concepts, models and theories used throughout the entire period of
study of the discipline, organized on the principle of enlarging the passed, that not consists of
unrelated sections being studied in different time periods;

unformed information-cognitive basis, necessary for the successful development of the
discipline and formed in the course of previous training, this basis determines, in particular, the
zone of immediate development, without its presence, the pupil will experience serious learning
difficulties, as he will have to get the missing information and cognitive components, which are
based on the study of the discipline, in the course of its study; here we can also suggest the idea of
developing criteria for cognitive readiness to learn various disciplines and methods of testing
pupils for such readiness;

the "loss" of educational knowledge in the huge amount of information that a modern person
receives every day, because significant brain resources are now directed to processing information
flows generated by the digitalization of modern life;
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lack of necessary additional training of the cognitive sphere, in particular, memory, lack of
development of mnemonic techniques that help to better remember and save information;

the focus of the training is not on long-term preservation of knowledge and providing
opportunities for its free «at will» recollection, but on learning knowledge that is recalled only in
the conditions of a hint, for example, in tests that offer a choice of correct and incorrect answers,
it is obvious that the task of free recalling knowledge from memory and its recognition are two
different competencies;

incorrect selection of the form of learning — often incorrectly selected form of presentation
of educational material, failure to take into account individual cognitive characteristics of pupils
(lack of personalization of training according to cognitive characteristics), lack of individual
adaptation of educational material significantly reduce the assimilation of knowledge, their
retention in long-term memory; today, there is a large-scale introduction of digital technologies in
the educational process, it is obvious that each such technology should not only be tested for how
successfully the educational knowledge is stored in the long-term memory of the pupil in its use,
but also for how the technology is good for the implementation of measures for individualization
and personalization of learning;

lack of emotional comfort in the learning process, in particular, today's pupils often experience
stress caused by the use of gadgets (primarily smartphones) [Thomée, Hiarenstam, Hagberg, 2011.
Pp. 66; Samaha, Hawi, 2016. Pp. 321; Van Deursen, Bolle et al., 2015. Pp. 411-412], the so-called
gadget-stress, memorizing material in a situation of experiencing stress can be reduced, since the
pupil's mind in this case is filled with non-educational ideas related to the use of gadgets, or the
child may simply be in an emotional state in which he cannot perceive (and, accordingly, save) the
educational material.

Unconscious attribution of non-relevance to educational information; there may be
unconscious cognitive mechanisms that process information according to the criterion of
relevance/non-relevance, while information defined by these mechanisms as irrelevant is
forgotten.

Another important phenomenon that reduces the cognitive effectiveness of learning is the
inability of pupils to concentrate on a homogeneous educational material for the desired period of
time (lesson), loss of educational attention — the pupil loses concentration from a certain point
and ceases to perceive what, for example, the teacher says; an additional factor that negatively
affects the educational attention is a gadget, the pupil's attention may be diverted to gadgets, it
turns out that a pupil concentrates hard because of the homogeneity of the material, and a
distraction to the gadget (which is a distracting stimulus) provokes a shift to non-academic
activities, thus "turning off" the pupil, takes him out of the learning process entirely.

An important cognitive phenomenon that negatively affects the learning process is also often
the lack of competence to understand what is read, the inability to work correctly with texts, this
phenomenon is often called functional illiteracy, a person can read, but cannot properly understand
the text read.
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Factors that positively and negatively affect the cognitive effectiveness of learning

We can separately list the factors that definitely have a positive effect on the cognitive
effectiveness of learning. This: special cognitive training, for example, through exercises that
develop memory, attention, thinking and imagination; adaptation of educational material and
training programs to the individual educational needs for each pupil, ensuring the successful
performance of this particular pupil, maximum personalization and personification of learning,
taking into account the cognitive styles of pupils; formation of the attitude to remember
information, rather than search for it on the Internet; regular repetition of educational material, in
particular, learned in previous years; organization of training from the position of the principle of
enlarging the past; ensuring the activity of the pupil, his involvement in the educational process;
creating the necessary educational motives; distribution of memorization over time (there is
evidence that such memorization provides better preservation of the material [Botokanov,
Sarymsakov, Esenalieva, 2015. P. 143]); reducing the level of influence of the non-educational
gadget use and gadget-addiction; providing an emotionally comfortable educational environment
for the pupil's cognitive sphere, the absence of educational stress; perception of educational
knowledge by the pupil as relevant; maximum understanding of knowledge, its meaningful
interpretation; organization of learning of different disciplines in those ages, when they are due to
the age peculiarities of memory mastered the best way, for some ages it is also effective to use
imaginative thinking and imagination to better preserve information.

We also indicate a number of groups of factors that negatively affect the cognitive
effectiveness of learning. If we talk about what reduces such efficiency today, these are: factors of
gadgetization — the non-educational use of gadgets, gadget-addiction, gadget-stress, and even if
a pupil do not take his gadget to a lesson, this factor will continue its negative effect, since the
child even without his gadget thinks that he needs to do something, for example, in a game on a
gadget, check new messages in communication programs, etc., and this will distract him from
educational activities; factors of informatization and digitalization — modern processes of
digitalization create a super-saturated information environment, in the labyrinths of which
educational knowledge is not only "lost", but often devalued, since the availability of information
forms the idea of the absence of necessity of preservation of educational knowledge in memory
or of the formation of some educational thinking skills, forms the attitude to delegate cognitive
functions to gadgets; factor of not taking into account for individual cognitive characteristics —
this was discussed above, we emphasize once again that different people have different individual
characteristics of the cognitive sphere, so "averaging" pupils on these indicators, applying a unified
approach to all is definitely counterproductive; negative social and cultural factors — learning
occurs in society, so social factors affect the cognitive effectiveness of learning, for example, the
loss of educational attention may be due to the mechanisms of social "infection" or imitation,
which A. Bandura described [Bandura, 2002. Pp. 94-124; Mccormick, Martinko, 2004. P. 2] —
one pupil loses attention, others look at him and also stop concentrating on educational activities,
pupils "infect" each other with ideas about the value or vice versa about the non-value of some
educational information, this may affect its preservation, etc. Cultural factors also definitely affect
the cognitive effectiveness of learning, for example, in our (modern Russian) culture, a significant,
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often almost complete, loss of school knowledge in adulthood is perceived as a normal
phenomenon, so no one raises the alarm about this, does not raise the question of transforming
education so that it ensures the preservation of school knowledge for life at least at some minimum
level, providing General erudition.

Conclusions

There is a question of what state a person should be in in order for his cognitive sphere to
function effectively in the learning process. Should it be some special state of consciousness, for
example, the state of flow, which M. Chiksentmihayi wrote about [Chiksentmihayi, 2013]? Or
should it just be a calm comfortable state? This issue needs to be worked out and investigated. At
the same time, it is obvious that the influence of distress and other emotionally negative states on
the cognitive effectiveness of learning is negative. A person in a state of stress is focused on his
experiences, not on learning, so leveling the possible negative emotional impact on the cognitive
sphere is one of the tasks of organizing effective learning.

In conclusion, it should be noted that the problem of cognitive efficiency of learning is
definitely complex, requires scientific attention, analysis and research, but at the same time
improving the quality of education, improving education in its organization, taking into account
the factor of cognitive efficiency, can be very significant, help to overcome many educational
problems observed today, and effectively use existing educational resources.
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TPAHCANCHUIIVIMHAPHOE ITPOCTPAHCTBO HIKOJIBHOI'O
OBPA30BAHUA

TRANSDISCIPLINARY SPACE OF SCHOOL EDUCATION

Abstract:

The article is devoted to researching the notion of concept as the object of transdisciplinary
education. Researching the concept as the methodological basis of metadiscipline is determined by
its characteristics of invariance and variability in case the concept is viewed as an educational unit.

The research hypothesis suggests that concepts (viewed as the subject of the conceptual
analysis method), performing as culture components, are apt to create new objects and phenomen.

The mentioned synthesis results in the synergistic effect (efficiency growth due to integration)
and emergency fusion (when the system acquires features absent in its components).

The integrated study lessons entitled " Factors of Human Physical and Psychic health in
Fiction literature "presumes the reference to works by F. M. Dostoyevsky, V.M. Bekhterev, F.
Chizch and others, aiming to demonstrate the impact of Literature on Medical science and
Psychology and to introduce contents of the above mentioned disciplines integratively.

The application of this research can result in the Formation of the system of transdisciplinary
connected lessons (lectures, seminars, workshops) promoting the formation of holistic worldview
among young researchers. It may also contribute to molding their personalized conceptual mental
space and students’ globally oriented worldview and thinking.
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The methodology of concept as an educational unit illustrated by the concept of integrating
components from different disciplines, and the method of the Conceptual analysis of a studied text
can be applied in a teacher's practice during the integrated classes.

Keywords: transdisciplinarity, Meta subject, integration, concept, concept analysis, study
class, contribute, different

BBenenne

@unocopusi HayKu CTAHOBUTCS (uinocopuell MeTas3bIKOB, BO3ZHHKAECT COBPEMEHHOE
MIPOCTPAHCTBO MYJIBTHAUCHUIUIMHAPHOM KOMMYHMKAIMK (MeTarpenMer). XapakTepHOW depToit
COBPEMEHHOTO0 HAYKOEMKOTO 00Opa3oBATEIBHOTO IPOIEcCca SBISETCS CHHTE3 T'yMaHUTAPHBIX H
€CTECTBEHHbIX HayK, NPUBOJALIMNA K HOBOMY NMOHMMaHHUIO Mupa. MHTerpanus — coeoOpasHas
TPaHCAUCUUIUIMHAPHAS peduIeKCUs — JIEKUT B OCHOBE CHMHEPreTMYeCKOro nojaxonaa kK oopasona-
HUIO yuvamuxcd. Mpaes TpaHCAMCUUIUIMHAPDHOCTH COOTHOCUTCS C MICSIMM  Yel0OCMHOCMU
(xonusma), unmezpayuu, camoopaanusayuu (CAHEPTETUKH ).

Teopus

Muccus  koHuenra - YpOBEHb HHTErPaJIbHOTO O00O0OIIEHNUS OOBEKTOB, SBICHHHM Kak
KOMIIOHEHTOB ~ METacCUCTeMbl KyJbTypbl. B  pe3ynbrate Takoro CHHTE3a IOSBIISETCA
cuHepreTrueckuid ¢ ekt (Bo3pactanue 3PPEeKTUBHOCTH 3a CUET MHTETPALIMH) U SMEPPKEHTHOCTh
(Hanu4ue CBOICTB y CHCTEMbI, HE MPUCYIIMX ee 1eMeHTaM) [AnekcamunHa, [llepcroduTosa, 2015,
c. 16]. B craree npencTaBieHa aBTOpCKasi MOAEIb TEXHOJIOIUU pabOThl C KOHIENTAMHU, KOTOpast
MIPEATOoJIaraeT ClIeJI0BaHNE YEThIPEM ATalaM: acCOIMAaTHBHOMY-OOPa3HOMY, CIIOBAPHOMY, ITaIly
Jajora KyJibTyp, 3Tamy GopMHpOBaHuUs IIeHHOCTeH 1 cMbICioB [LLlepcroburosa, 2017, c. 5]. Ipu
CO3/IaHMM MOJIeNIM, KOTOpOil Obula ydT€Ha W METOJUYECKHM HHTEPIPETUPOBaHA TEXHOJIOTHUS
OCBOEHMS KOHIIETITOB PYCCKOM KynbTyphl ipodeccopa H.JI. Mumarunoii [Mummaruna, 2017, c. 2].

JlaHHbIe 1 MeTOAbI

PaccmoTpuM paboTy ¢ KOHLENTOM y4eOHOro TEKCTa B paMKax MPOEKTHBIX J1abopaTtopuit
(ypoxoB-mityamii). «Iltyaum» — 3T0 MccieqOBaHUE CJIOBA M0 AaHAJIOTMHU C AHATOMUYECKUMU
(6oranmueckumu) mrynusmu Jleonapno ga Buxun. OHM TO3BOJSIIOT Ha YPOKE HMCCIENOBATh
CaMOOPraHU3alMI0 KOHIIENTa B HAYYHOM, HAPOIHO-ITIOATUYECKOM U XYA0KECTBEHHOM JAUCKYpCE C
Mo3uLMi JIMHrBocuHepreTuku. LTynus — 3T0 TEXHOJOTMYECKUH 1K MOATAIHOIO OCBOEHUS
KOHIIENITOB y4eOHOI 0 TEeKCTa.

C anaromuueckux (OoraHuyeckux) mtyauil Jleonappo na BunHum HaumHaeTcs HaydHas
WUTIOCTpAIs B COBPEMEHHOM €€ IOHMMaHuu. B pamkax 3ajanuil Ty auii nporucXoIuT He TOJIBKO
yueHHueckoe (POopMUpOBaHHE HOBBIX (PYHAAMEHTAIBHBIX M MPHUKIAAHBIX TEOPUH pa3BUTHS
KOHIIENITa B HAayKe, HO M CO3/laHU€ JMYHOCTHOrO (BaXKHOro JUIsi MeHs) KoHuenta. Kak
OTCPOYEHHBIH pe3yNbTaT TaKoro oOpa3oBaHMs (MPOCBEIIECHUs) peOCHKa MOXKET ObITh HaJINYME
c(OPMHPOBAHHBIX B HEM KadyecTB OyAyllero y4éHOro-eCTECTBEHHUKA, YUEHOTO-I'yMaHHUTapHs,
nucarensi-hanTacta, CriocOOHOTO K KpeaTUBHBIM HIIESM.
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[IpuBenem QparMeHT ypoka-koHuenta «®akTopbl (HU3HYECKOr0 M MNCUXHYECKOro
30POBbSI YeJI0BEKa B Xy/10KeCTBEHHbBIX NPOU3BEICHUSIX).

I"oBopuM ¢ 00y4arOLIMMHKCS O TOM, YTO Hay4yHas (PaHTACTUKA - 3TO KHUTH O OyAyIINX, HOBBIX
TEXHOJIOTUSIX, KOTOpbIE POXKAAIOTCA B ymax mnucateneil. M3BecTHbl (hakThl MpeaBOCXHUILEHHS
¢anTactamu OyIynMx Hay4dyHbIX OTKpbeITHH. Hanpumep, Cupano ne bepxkepak HauMHUI KapeTy
paketamu 11 (pefiepBepka, 4ToObI COBEPIIUTH MMyTemiecTBue Ha JIyHy 3a70iro 10 Hay4yHO-
TEXHUYECKOTO PAKETOCTPOCHHUs. BhIIBUraeM rumoresy: XyJd0KECTBEHHAs JIMTepaTypa MOBIMUIA
Ha pa3BUTUE MEIUIIVHBI.

JlanbHeiimast paboTa OCyIIECTBIISICTCS B paMKax IITYTUH.
HImyous 1 «Mup accoyuayuii»

[lepBbIli 3Tam KOHIIENTHOIO aHajdW3a — AaCCOIMAaTHBHO-OOpa3HBIA —  IO3BOJISAET
MPOaHATM3UPOBATh BOCIPHUATHE KOHIENTA Y4YalUMUCS, OOpa3HOE U AacCOLMATUBHOE OIS
KOHIIENTA, T.€. IPOBECTH aHAJIU3 NPOUUIbIX 3HAHWM, accouuanuid. B paMmkax mepBod WITyauH
«Mup accoumanuii» mpeaiaraeM ydammmcs 00CyUTh UCCIICI0BAHUE, BHITTOJIHEHHOE YICHUKOM
11 knacca, BKIIIOUMB €ro B KOHTEKCT HHTEIPUPOBAHHOTO ypoka (JiuTeparypa, MeIUIIMHA,
TICUXOJIOTHSI) TIO OOCY ACHHUIO MPOOJIEMBbI B3aUMOCBS3U JIUTEPATYPhI, MEAUIIUHBI U TICUXOJIOTHH,
WX B3aMMHOTO BJIMSIHUS APYT HA JIpyTa.

IL]'DI TOr0 4TOOBI BBISICHHTD Y OJHOKJIACCHUKOB IPCACTABJICHHUC O TOM, KaK OIIMCaHbI
3a00JIeBaHUs TepPOEB B XYA0KECTBEHHON JIUTEpaType, yJaliuiics paspadoran ankery. EMy Ob110
MHTEPECHO Y3HAaTh y OJHOKIACCHUKOB, YTO TE 3HAIOT O OOJIE3HAX repOEB PyCCKOM JINTEPaTyPHI.

KpaTKO MNpeaACTaBUM €I0 BbIBOABI ITO PE3YJIbTaTaM aHKCTHPOBAHUA. ((AHKGTI/IpyeMI)IC YKasajin
Ha cneayromux repoes: bazapos — tud (57,3%), Obmomos — nenpeccus (38%), PackonbHUKOB —
rpurti (14,2%), Mubipu — cencuc (9,5%), Unbst Mypomenr — mapanuy HUKHUX KOHeYHOCTeH (6%),
Tapac byns6a — oxupenue (0,2%). CBoro mo3uiuio oOydaromuecs: 10Ka3alu OTPbIBKAMU U3
XYJ0KECTBEHHBIX MTPOU3BEACHUH.

HImyous 2 «Buauane 6110 c1060»

CrnoBapHBIif 3Tanm — 3TO aHAIW3 WMEH KOHIICTITOB, CYHIESCTBYIOIIMX TOCTOSHHO (aHAIU3
CJIOBApHBIX 3HAYEHUH, CTEPEOTHUIIOB U T.I1.). Briienenue «ximoueBbix ciioB» (A. BexOukas) kak
JUYHOCTHBIX CMBICIIOB B ONPEIENICHUAX, MX HHTEpPIpEeTalus IMOAPa3yMEBaIOT JIMHEHHOE U
HEIMHEWHOE  «pa3BepThbIBaHUE» KOHIenTa. Takum 00pa3oMm, CJIOBAPHO-CTEPEOTHUITHOE
BOILIOIIEHHE KOHIIETITa — 3TO HE TOJIBKO OCBOCHHE 0a30BbIX 3HAHUH KaK KyJbTYPHOTO OIBITA, HO
1 GOpPMUPOBAHHE HAa €r0 OCHOBE CUCTEMbBI I[EHHOCTEH W CMBICIOB (JIMYHOCTHOTO 3HAHUS O
KOHIIENTaxX); OTKpbITUE 3HaHWs. [IpogomkuM paboTy HajJ KOHIENTOM M OOpaTUMCS K TEKCTaM
XYJI0’KECTBEHHBIX NMPOU3BeAeHUM. JIuTeparypHbie repou CTaHyT HAIIMMU HallUEHTaMU.

IManuent: EBrennii basapos, repoii pomana WM. C. TypreneBa «Otusl u aeTu».
AHaMHe3: «/[Hs Tpu cirycts ba3apoB Bolien K 0TIy B KOMHATY M CIIPOCHJI, HET JIM Y HETrO aJICKOTr0
KaMHS.
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— EcTb; Ha uTO TEOC?

— HyXHo... paHKy npuxeyb.

— Komy?

— Ce0e.

— Kak, cebe! 3auem xe 310? Kakast aTo panka? I'ne ona?

— Bor TyT, Ha mans1e. S cerogHs €311 B ACPEBHIO, 3HACITHL — OTKYAa TU(HOZHOTO MYKHKA
npuBo3wd. OHU OYEMY-TO BCKPBIBAThH €T0 COOUPAITUCH, a 5 IABHO B 3TOM HE YIPAXKHSIICSL.

— Hy?

— Hy, BoT 5 u monpocun ye3aHoro Bpaya; Hy, U opesaincs» [Typrenes , 1971, c.134].

Manuent: Uabs Mypomenr, repoii HApOIHBIX OBLITHH.

Anamue3: Jlo 30 net Unbs «ObL1 cCUAHEM», TO €CTh HE Biiajied Horamu. CorfacHO HEKOTOPhIM
BEpCHsM, HE BIIAJIET TAKKe U pyKamu. V3nedeHne HacTymuIIO TTOCIe TOTO, KaK HEKWe CTPAaHHHUKH
MOIIPOCHJIM €T0 MOAATh UM BOJbI. Vbst BCTAN M momIes, Oy THB B ce0e HEAIOKUHHYIO CHITY.

IHauuent: Poanon PackosbHuKOB, repoit pomana @. M. /locroesckoro «lIIpectymienne n
HAKa3aHHUE».

Anamue3: «CTpamiHslii X010 00XBaTWJI €ro; HO X0J0A ObUT U OT JIMXOPAJKH, KOTOpas yKe
JTaBHO Hayajachb ¢ HUM BO cHe. Temepb ke BAPYT yAapui Takol O3HOO, 4TO 4yTh 3yObl HE
BBITIPBITHYJIM U BCE B HEM TaK U 3ax0oAmio. <...> Co BUepamnrHero JHs B xkapy. <...> ... DT0 ObLI0
JMXOPaJOYHOE COCTOSIHME, ¢ OpeoM M MojJyco3HaHueM. MHoroe oH MOTOM HpUNOMHHI. To
Ka3aJI0Ch €My, UTO OKOJIO HETO COOMPAETCSI MHOTO HApOAY U XOTST €ro B3sITh U KyJa-TO BHIHECTH,
OoueHb 00 HeM cHopsAT U ccoparcsa. To BAPYr OH OJMH B KOMHATe, BCE YILIM U OOSTCA €ro»
[docroeBckuit, 1989, c. 56]. PackonbHUKOB 60en yeThipe qHs, ObLT O€3 CO3HAHUS, €[Ba €11 U MHJI,
€My BHJIEIIOCh MHOT'O€ U3 TOT'0, YETO HE OBLJIO B PEAIbHOCTU. 3aXOJUBLIMM Bpay 30CHMOB PELINIL,
YTO «BCE IIyCTSAKW», HEPBHBIN B3J10D, IJIOXOM NAEK, MAJIO MBA U XPEHY.

HImyousa 3 «/luanoz kynomyp»

B crpykrype sA3bIKOBON JMYHOCTH 0CO00€ MECTO NPUHAAIEKUT LEHHOCTSIM — Hauboiee
(yHIaMEHTAIbHBIM XapaKTePUCTUKAM KyJIbTYpbl, BBICIIUM OPHEHTHUpaM MoBeJeHHs. MIMeHHO
OHU TMO3BOJISIOT (OPMHMPOBATH YEJOBEKA KaK JIMYHOCTb, WIIM, TOBOPS S3BIKOM (uiocoduu,
«rpancueHaupoBanue» (P. Mpit) — cnocoOHOCTh KaX/Iblii IEHb BBIXOJHUTDH 3a MPEAEIIbl CaMOro
cebs. Ha srame «jumamora KyJibTyp» ydalllMecs CTaBST «JIMArHo3» M MOJOHMPAIOT JICUCHHE
«mauueHTam». Takasi IEHHOCTHO-CMBICIIOBAs yueOHast 1eITeIbHOCTh Pa3BUBAET KOMIIETEHTHOCTH
B pPELIEHUM MPOoOJIEM 370pOBbCOEPEKEHNUS HAa OCHOBE JIMYHOCTHOTO BbIOOpa, (OpMUpOBaHUE
HPAaBCTBEHHOI'O MOBEACHUSA, T.€. 3Tal (OPMHUPYET «HPABCTBEHHBIH pa3ym» B TEPMHUHOJOTHU
OTICPEIKAIOIIETO O0YUCHHSI.

Hauuent EBrennii bazapos.

JMuarno3: tud. Ilpmwxeub pany He0OX0IUMO cpa3y, IOTOMY UTO aJICKUH KaMEHb, WJIM HUTpPAT
cepeOpa, TOJIbKO JIMIIb BBDKUIAeT TKAHU M JKUBYIIME TaM MHUKPOOPIaHM3MBI, IpeloTBpallas
3apaxkeHue. bazapoB e 3TOro He chenal, MO3TOMY MOSBWIMCH CHUMITOMBI: O3HOO U Xkap,
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YYallleHHBIN IyJIbC, IOMyTHEHHUE co3HaHus [bonbias Menununackas OHuukinoneans, 1969-1978].

CoBpemMeHHoOe JedeHue: TeTpauMKIUHbBI, JieBOMULIETHH [bonbmas  MenuiuHckas
Ouiukionenus, 1969-1978, c. 78].

Manuent: Uabs Mypomen, repoii HApOIHBIX OBLITHH.

Jlnarno3: npeanoioKUTENbHO Mapalny HUKHUX KoHeuyHocTed. B 1988—-1990 rogax Obuio
MIPOBEACHO MEIMIMHCKOEe wuccienoBanne momed HWnen Mypomma Iledepckoro B Kueso-
[leuepckoii maBpe M OOHapyKeHO 3a00jeBaHHME TO3BOHOYHHMKA, BO3MOXKHO, IPHUBEAIIEE K
3aIIeMJICHHIO CTIMHHOMO3TOBBIX HEPBOB. 3/1€Ch MHTEPECHO, KAKUM 00pa30M CTPaHHHUKH M3JICUMIIN
Wnbto — BO3MOKHO, OHH BJIaJIC)IM TEXHUKON MaHyalbHOM Tepanuu, 0 YeM ObUIMHBI YMATUYUBAOT.
He wuckmouaercs M NepUOAMYECKHM Mapaiud, CBA3aHHBIA C HapylleHHeM OOMEHa Kajus
[bonbimas Menunuackas DHiukinoneaus, 1969-1978, c. 45].

CoBpemeHHoOe€ J1eYeHHe: B 3aBHCUMOCTH OT pHUpo ikl napanuya Mnpro Mypomiia geunin Ob1
pa3HBIMHM TpemapaTamMH, BO3MOXKHO, MPOOMEPUPOBAIM Obl WM Ha3HAUWIH (HU3HOTEPAIUIO
[bonbimas Menunuackas DHiukinoneaus, 1969-1978, c. 56].

Mauuent: Poguon PackonbHuKoOB, repoit pomana ®@. M. Jlocroesckoro «lIpectymienue u
HaKa3aHue.

JMuarno3: rpunn. He coBcem TUNMWYHO Ui WIONS, HO BronHe TumuyHO it [lerepOypra.
['punmo3HsbIii McUx03 B OCTPOil hopMe MOXKET MPOJIOJKATHCS B TeUEHHE OJHOTro aHA. Yacto B
MIepBbIE JTHU HAOIIOJAI0TCSI aMEHTUBHBIE PACCTPONCTBA C TOMPAYECHHUEM CO3HAHUS, IBUTATEIILHBIM
OecriokoiictBoM. KapTuHy rpummo3Horo mcmxo3a yOeautensHO omnucan JlocTOeBCKHUI:
AMEHTHUBHOE PAaCCTPOMCTBO, JEIUPUO3HBI CHHIPOM, CYMEpPEYHBbIC COCTOSHHS, HaKOHEII,
IIU30MOP(HBIN CHHIPOM — BCE 3TO €CTh B poMaHe. O0yuaromuecs 1eaalT BBIBOJ O TOM, YTO
HUKTO U3 JINTEPATYPOBEIOB /IO CHUX MOP HE UCCIEA0BAT BOZMOXKHOCTH COBEPIICHHS ITPECTYTUICHUS
B COCTOSIHUY MHTOKCUKAIIMH TTPOTyKTaMH JICSITEIIbBHOCTH BUpYyca rputia [bonbinas MenuuuHckas
Ouiuknonenus, 1969-1978, c. 178].

CoBpemeHHoOe JieyeHHe: IPOTUBOBUPYCHBIE MpernapaThl (MHTHOUTOPBHI HEHpaMHUHUIA3bI,
amaHTauHbl, uHTephepoH) [bonbmas Meaunuuckas Sunuknoneaus, 1969-1978, c.65].

B xmacce MPUHATO PCIICHUC AJI IMTOATBCPIKACHUS TJIaBHOM THUIIOTE3BI O BIUSHUMN JIMTCPATYPbL
Ha MCOUIUHY MW IICUXOJIOTMIO, W YCTpaHCHHUA JIAKYHBI B JIMTEPATYPOBECACHHUHN HCCICA0BATH
BO3MOXHOCTb COBCPHICHUA NPECTYIICHHA B COCTOAHHHM HWHTOKCHKAIlMKW  HPOAYKTaMHU
ACATCIIbBHOCTH BUPYCa I'pHIIIIa.

Ha srtane «/luanor kynpryp» oOywaromiuecss oOpamatorcs Kk pomany ®@.M. JlocroeBckoro
«IIpectymniienre u HakazaHue». BbIABUraroT rumoTe3y O TOM, YTO B POMaHE BBICOKAsi CUCTEMHas
pa3paboTaHHOCTh HE TOJBKO COIUATBLHO-TICUXOJOTHUECKUX, HO U MEAMKO-OMOIOTHYEeCKUX
aCIEKTOB MOJENIM NCUXUYECKOTO 370POBbs CBsI3aHO ¢ nouckamu pemieHnid .M. JloctoeBckum
KapIUHAJIBHBIX TPOOJIEM MOpaIM W HPABCTBEHHOCTH. JlOCTOEBCKMI OKazaics OJHUM M3 TeX
HEMHOTHX mwHcatenei-punocodoB, KoTopble, pa3pabaThiBas COIUATBHO-TICUXOJIOTUICCKHE
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po0JIeMbl, BKIIIOYAJIM B CBOU KPYIIHEHIIINE MPOU3BEACHUS FePOEB C ICUXUYECKUMU HApYIIEHUSIMHU.
EcTecTBeHHO, 3TOT AacmeKT JOCTaTOYHO CKOPO INPHMBJIEK BHUMAHUE IICMXOMNATOJIOIOB,
MICUXOAHATUTUKOB U (unocodoB. Tak, Hanpumep, yKe 4epe3 YeThIpe rojia mociie CMepPTH MHUcaTelis
ncuxuatp B. @. Umwxk omyOnukoBan kHury «JlocroeBckuii kak mcuxomatonor» (M., 1885), B
KOTOpOM OH mucas O ToM, 4ro @DP.M. JloCTOEBCKMIA, KOTOPBIA HE CTOPOHWICA TEMBI
YMOIIOMEIIATENbCTBA, BO BCEMHUPHOW JIMTEPATypEe «IIPEIACTABISAET HUCKIIOYEHHE HE TOJIBKO IO
KOJIMYECTBY CJICJIAHHBIX OMUCAHHM, HO U MO TOYHOCTH, JOCTOMHOW HACTOSIIEro yuéHoro» [Humx,
1885, c¢. 34]. 3. peiin paccmarpuBaer TBOpuectBO D. M. JIOCTOEBCKOTO ¢  TOYKH
3penus ncuxoaHanmza |[Opeiin, 1993, c.4]. Suko JlaBpun, nportuBomoctaisisi Hurme wu
JI0CTOEBCKOTO, HA3bIBAET MX POJIOHAYATBHUKAMHU 3K3UCTCHIMAIMCTCKON (rmocodun [JlaBpuH,
1947]. Kpeumep 3. B kHure «O0 UCTepUW» MHIIET O TOM, YTO MpHUCTaTbHOe BHUMaHue D.M.
JlocTOEBCKOro, B 4aCTHOCTH K MOJMMOP(HBIM KIMHUYECKUM IMPOSBICHUSM ICUXONATUH, MOXKET
HaXOJUTh OOBSICHEHUE B TOM, YTO JIFOOO0M YeIOBEK MPU JOCTATOYHOM CHUJIE MEepeXUBAaHUN CIIOCOOEH
Ha ucrepuueckyro peakuuto [Kpeumep, 1996, c.67]. B. M. bextepes B cBoeM J0KIIa/i€, CIETAaHHOM
B 1913 1., roBopui: «l'€HHATbHBIM YyTbEM U NPOHUKHOBEHHOH XYJO0’KECTBEHHOM WHTYyHULUEN
J1O0CTOEBCKHI HAMETHJI SICHO M METKO BayKHEUIIIHE YePThI 00JIC3HEHHBIX SBJICHUH TyIIEBHOM )KU3HU.
[loutn Bce pa3HOBHJIHOCTU IICUXUYECKOTO CTpajJaHMsl, KJIACCU(PUIMPOBAHHBIE COBPEMEHHOM
HAyKOM, HaXOJAT Ui ce0sl IpKue, BHIMYKIIbIE WUTIOCTPALUK B €ro npousBeaeHusx. Kimnuueckas
mpaBa B OOJBIIMHCTBE CIIy4aeB COBMAJAeT C JAaHHBIMU XYJOXKECTBEHHOTO TBOPYECTBA
Hoctoesckoro» [bextepes, 1962, ¢.162].

[Iponomxkasi wccienoBaTeNbCKyl0 padoTy B pamMKax IITyIud, OOydaroniuecss MmoaApoOHO
OCTaHaBIIMBAIOTCS HA U3YYEHUHU JINYHOCTU PackobHUKOBA M TeHUAILHOM OMMCAHUU €0 00JIe3HU
JloctoeBckuM. B paMmkax NpUMEHEHUS! npuema «0uanoz ¢ KOHYenmom» BMECTE C yHAIIUMUCS
oOpaimaeMcss K JHMTEpPaTypOBEIYECKOMY TMOHSITHIO <«JIBOMCTBEHHOCTh Jymn». JIMYHOCTH
PackonpHIKOBA JEHCTBUTENHHO CIOBHO OBl «packosioTa» HaaBoe. C 0JJHOM CTOPOHBI, 3TO TOOPHIi
Y OT3bIBYMBBII MOJIO/ION YEJIOBEK, CTPEMAILUNACS CaenaTh KU3Hb Jtyuiie. C Ipyrou, 3To 4e0BeK,
OJIeP’)KUMBII OeCUYeIOBEYHO! HIeel, CIIOBHO MyIIEBHOUM 0onie3Hbr0. He ciydaitHo MOTUB OoJie3HU
PackosibHMKOBAa NOCTOSSHHO MPUCYTCTBYET («3a0osieBaeT» PacKOJBHUKOB 1O TMpHE3[e B
[lerepOypr, cTapyXy-npoueHTIMIy U ee cecTpy JIuzaBery yOuBaer, HaXOsCh B JIMXOPAA0YHON
COCTOSTHUM, OH JIOJITO OOJIeeT U rajuliolIMOHUpYyeT nocie youiicTBa). [la u cam PackonbHUKOB B
cBoeil crarbe B «llepumoanueckoi pedw» paccMaTpuBal TMCUXOJIOTHYECKOE COCTOSIHHE
MpeCTyMHUKA B IPOAOHKEHHE BCErO X0/1a MPECTYIJICHHS KaK COMPOBOXKAArOIIeecs OOIE3HBIO.

B MemuiuHe ecTh TOHSTHE «pa3qBOCHHE JUYHOCTW» [bonbmias MeaunuHckas
Ounukionenus, 1969-1978, c.21], xkoTopoe MOXET OBITh BBI3BAHO MOCTTPABMATHYECKUM
CHUH/IPOMOM H TIOCTOSTHHBIM cTpeccoM (cM. cxema 1). BergBunem runoresy: PackonsHuKOB O0JeH,
y HETO MCUX0COMATHYECKOE 3a00JIeBaHHeE.
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MoudocomaTvieckoe sabonggaHmne

[TepBas npuunHa Gosie3Hn PackoJabHMKOBAa — 3TO CTpeEcC, MOJYyYEHHBIH B JIETCTBE (COH O
3abutoil kistue). Bropas npuunna — BHyTpeHHUH KoH(MIMKT. B Poccun B XIX Beke BBIXOIIBI U3

HEeOJIaropoIHBIX COCJIOBUH (Pa3HOUYMHIIBL, K KOTOPBIM MPUHAAJIEKAT PacKOIBHUKOB) MOIYYHIIH

JOCTYTI K BBICIIIEMY 00pa3zoBanuio. OHU KaXKJaIH «HATIOJICEOHOBCKON ACSITEIIBHOCTH, TPU3HAHMUS,

XOTCJIM IPUHOCUTL I10JIb3Y, 00JICTYUTE IIOJIOXKEHHUE HapoJa, HYXIbl KOTOPOTro UM OTJIHNYHO

n3BecTHbl. Ho 3HTYy3Wa3Mm ObUI MojaBieH O€JHOCTHIO, OTCYTCTBHEM CBS3CH, MPOTEKIMH... VM

yroroBaHa y4dacTb Akakusi AkakueBu4a U3 rorojeBckod «llluHenw», a OHUM MeyTaau O CllaBe

Hamoneona. Tpethss mpuumHa — nenpeccus. HeBO3MOXKHOCTH MOMO4Yb CeMbe, ceOe (MHChbMO

Matepu) (cM. Tabmuiry Ne 2)

Tabnuua 2

JIBoiicTBEHHOCTH AyIIH (JINTEPATypPOBEIECHHUE) PazngBsoenue JINYHOCTHU (ectecTBO3HAHME,
METUITIHA)

CoH 0 3a0uTOH KIIsTIe IlcuxorpaBMa — cTpecc —  HapylleHue

HEHPOTYMOPAJIBHOM  PEryJsSIIMM  OPraHoB  —

IICHXOCOMATHYECKOE 3a00JIeBaHUE

«TBapsp 1mu 51 mpoxaras M IpaBo HMEI0»

IIcuxorpaBMa — BHYTPEHHUH KOH(MIUKT —

MeTaopruecKass peakius TOJCO3HAHUS Ha

KOH(DIUKTHYIO CUTYAI[HIO — TICHXOCOMATHYECKOES
3aboJieBanme

HeBo3M0XKHOCTE BBIpBAaThCA W3 HUIICTBI U

JOKa3aThb cebe CBOKO UCKITFOUUTEIIBHOCTh

[cuxorpaBma — genpeccus — ociaadneHue
3alIUTHBIX CHJI OPTaHU3Ma M CPBIB pabOTHI
000TO OpraHa Mo MPUHIINITY «CITa00T0 3BEHA -
MICUXOCOMATHUYECKOE 3a00ICBaHNE.

Const MapmenazioBa BBITIOJIHSET POJIb MICUXO0JIOTa
U TIpensaraeT JeKapCTBO - PEITUTHIO

Huctpece -
3a00JieBaHUE, XOTS HYXHO oOOpam@arbcs HE K

«MACKHpOBKa» 1104 CEPHBE3HOC

TEPaNeBTy U T.II., & K IICUXOJIOTY WJIN IICUXUATPY
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[TcuxoTpaBma siBIsieTCS MOYBOM 117151 OoJie3HU-Teopuu. Ho pa3BUThCS O0JE3Hh CMOTJIa TOJIBKO B

[TerepOypre. Hauamno ee coBmamaer ¢ MosIBJICHUEM 3aMbICiIa PECTYIICHUS, @ YOUNCTBO - YTO-TO
BPO/JIE KpHU3HCa, I10CJIe KOTOPOT0 HAYMHAETCS BBI3IOPOBJICHUE WIIM HACTYTAET CMEPTh.

[Ipoananu3upyeM CUMOTOMBI TOCTTPABMAaTHYECKOTO CHHApOMa y PackonsHukoBa [bosbimas

Menununckas Duuuknoneaus, 1969-1978, c. 18].

JACTICpCOHaIU3aIuAa

Tabmuma 3
CHMIITOMBI Cocrosune PackoabHUKOBA
MMOCTTPaBMATHIECKOTO
CHUHIpOMA
[oBrIIeHHAS. TPEBOKHOCTB; Cwmex, BIpoYeM, TOTYAC OKe CMeHmJIcs oTdyassHueMm. «Her, He mo

CUJIaM...» MOIyMajioch eMy. Horu ero  japoxand. ... Ho

Takoe OTYasIHME U TaKOM, eClIM MOXKHO CKa3aTh, [IMHU3M THOCIH BAPYT
OBIIAJICNI MM, YTO OH MaxHyll pyKoW W momen aaibiie. «Tombko Obl
TOCKOpei!..»

IloBrIIEHHAS arpeCCUuBHOCTDb
— TeHICHLUS peIlaTh BOIPOCHI
C TIOMOINBIO TpPYyOOH CHIIBI

"...CIIMILIKOM YK 5 JK€JTUeH CTaJl B MocyieiHee BpeMs. Bepuis iu: s ceifuac
HOTPO3MJI CECTPE YyTh JIM HE KYJIAKOM 32 TO TOJIBKO, YTO OHAa 00epHYyJIach
B TIOCTIETHMH pa3 B3TJISIHYTh Ha MeHs. CBUHCTBO — 3TaKoe COCTOsHUE!

B ITOJO3PUTCIIBHOCTDH

(mepuoguueckue  MPUCTYIBI | DX, M0 4ero s gomien!"

SIPOCTH)

HemoTtuBupoBanunas ITO0 OHU XOTST 3aMAHUTH MEHH XUTPOCTBIO U BAPYT COUTH HA BCEM), —
ONUTENBHOCTD, TEPEeXOJAIIasl | MPOJOIDKaT OH Tpo ceds, BbIXOAS Ha JjecTHUIly. «CKBEpHO TO,

9TO §I TIOYTH B Ope1y... 1 MOTY COBpPaTh KaKylO-HHOY b TIYIIOCTb. ..

ITonmxennoe HACTPOEHUE,

ACMPCCCHrd, YYBCTBO OTHAAHUA

«Hy nans gero TeI OoThICKan MeHs B Hayane Oone3nu? S, MOXeT OBITb,
oueHb ObLT OBI paj yMepeTh?..»

Hapyenns IIaMSITH,

KOHICHTpAaIunu BHUMAaHMUA,

TPYJHOCTH COCPEIOTOYEHHUS B

«Ho BMecTO TOro roJioBa ero onsiTb CKJIOHWIACH Ha MOAYIIKY; OMAT
b OJICJICHUII €10 HECTCPIUMBIN 03HOO; OMATH OH MOTANIMII HAa CeOs
muHeab. M 10Aro, HECKOJIBKO 4YacoB, €My BCE eIe MEpEIIHIOCh

CBSI3aHHBIE C COOBITHEM)

COIIMAIBHO 3HAYMMBIX | OPBIBAMH, YTO «BOT ObI ceifuac, He OTKJIaAbIBasi, MOWTH KyJda-HUOYIb U
CUTYaIUIX BCE BEIOPOCUTH, YTOO YK C TJ1a3 JA0JIOH, IIOCKOpEH, TOCKopeit!»

Hanuune «uenpoiieHHbx | [Ipen mpuxomom Ceuapuraitiioa Kk PackoJbHUKOBY TJIaBHBIM T'epoit
BOCIIOMHHaHUN» BUJUT OpPEJIOBBII COH O MOKOWHOM cTapyXe-NpolleHTIuIe. B 3ToM cHe
(HeTIpUSITHBIHI CIIEHBI, | PACKOTFHUKOB HCHBITHIBAET CTpaxX pa3o0iiadeHHs U 1030pa, KOTOpBIC

My4daroT €ro B p€aJIbHOCTH.

ITpurynneHHocTs 3MOLUH,

areIoHus (otcyTcTBHE

PaZoCTH KU3HH)

"...TaKo€ OTYasHUE U TAKOH, €CIIM MOXHO CKa3aTh, IUHU3M THOEIH BAPYT
OBJIAJIEJIM UM, YTO OH MaxHYyJI pyKOH U ToIien aanpiue..."

Bce atu daxropsr (cM. Tabnuiry Ne 3) KOCBEHHO MOTYT CIIOCOOCTBOBATh TOMY, YTO UEJIOBEK

CTAaHOBUTCA MMPECTYITHUKOM. HpeCT}’HHI)IG I[CI\/’ICTBI/HI PackoabpHMKOBa B OCHOBHOM MOTHUBHUPOBAHBI

HUMCHHO TPCBOXHOCTBIO, IIOCTOAHHBIM CTPEMJICHUCM J10KAa3aTh cebe u APYruM, 4TO OH €CTh (He

«MaJICHBKUN YEJIOBEK)» ), YTO OH MOXKET («IPaBO UMEIOIIIHIN).

Anamu3 paHHblx KHUT B.M. bexrtepeBa (HeBponatonormueckue M ICHUXHATPUUYECKUE

Habmonenust. — CII6., 1900; Obmas quarsoctrka 0one3Hel HepBHOU cuctemsl, 4. 1-2. — CII0,
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1911 u np.) u ananu3 oOpa3a PackonbHUKOBA MO3BOJIMIN O0YYArOIIMMCS C/IENaTh BBIBOJ O TOM,
qTo 1/1306pa>1<eHHe 00JIE3HU B XYHOOKCCTBCHHBIX MPOU3BCACHUAX YAaCTO HC YCTYIIACT OMMCAHHUIO
CHUMIITOMAaTUKHU 3THX K€ 3a00JjeBaHUi B Hay4HOH suTepatype. Takum obpazom, JloctoeBckuii
MpeaCcTaéT Kak HOBATOP B MOJAXO0/Ie K Mpo0IeMaM ICUXUYECKOT0 3A0POBbs HE TOJIBKO JIJIsl Bpauei,
HO U JJIs1 IUTEPaTypOBE/IOB.

HImyousa 4 «l]lennocmu u cmoicivy

Otan (GOopMHpPOBAaHUS LIEHHOCTEH M CMBICIOB — 3TO 3Tall CMbICIOTBOpuecTBa. Ha Hem
(opMHUPYIOTCS LIEHHOCTHO-CMBICIIOBOE OTHOILIIEHHE 00YUYaIOMIMXCS K KOHIENTY KaK K JMYHOCTHO
3HaYMMOMY 00BeKTy. Mtor paboTsl — c(hOpMUpPOBaHHbBIE IIEHHOCTHO-CMBICIOBBIE OPHEHTHUPHI
y4daluxcs, OCHOBaHHbIE Ha IIEHHOCTHO-CMBICJIOBOM 3HAaHUU B paMKax Meranpeamera (apredaxr,
MIEPEHECEHHBIN B COBPEMEHHYIO YUALTUMCS «KUBYIO» KYJIbTYPY).

Ha sTom sTane Heo0X0AMMO MOATBEPAUTH/ONPOBEPTHYTH THIOTE3y ypoka. M3BecTHO, 4TO
B.M. bextepeB cBoto auccepTanuio Ha TeMy «OnbIT KIMHUYECKOTO UCCIIEI0OBaHUS TEMIIEpaTyphbl
Tela TNpPU HEKOTOpBIX AYILIEBHBIX 3a0osieBaHuAx» Hamucaa B 1881 romy, a poman O.M.
HoctoeBckoro «lIpectymienne u HakazaHue» ObUT HamwcaH B 1865-1866 rr. DTM ngaHHBIC
KOCBEHHO MOATBEPKAAI0T TMIIOTE3Y YPOKa.

[TogBoast uToru, TOBOPUM € OOYYAIOIIMMUCS O TOM, YTO HE 3ps Bpadd, KOTOpbIC ObLIN
COBPEMEHHUKAMH THCATEJICH, BOCXUIIAIUCH TeM, HACKOJIBKO TOYHO OTOOPAXKEHBI KIMHUYECCKUE
KapTUHBI 3a00JICBaHUN B JIUTEPATYpPHBIX NpOU3BEIeHUAX. Jlake Takue KpymHBIC ICATEIH
Menuuubbl kak M.M. MeunukoB, B.M. bextepes, ['.A. 3axappun, A.A. YXTOMCKUI B CBOUX
Hay4YHBIX U3BICKAHUAX HE pa3 00palianuck K XyJ0KeCTBeHHOU muTepatype. Ho 310 yxxe matepuan
JUTSL APYTUX UCCIEA0BATENbCKUX IITY UM,

3akjiaouyeHue

OOparieHre K TEKCTY XYJI0KECTBEHHOTO MPOM3BENEHHUS KaK K TPAHCAUCHUIUIMHAPHOMY
O00BEKTYy cO3/aeT yclIoBUS JUis (OPMHUPOBAHUS LEJIOCTHOTO MHPOBO33PEHHS  IOHBIX
uccienoBateneii, Beaer K (OPMUPOBAHMIO JIMYHOCTHOW KOHLENTOC(Ephl yuyallerocs B
MOHMMAHUM  TYMAaHUTApHOW  KyJbTYpbl, CIOCOOCTBYeT  (OPMHUPOBAHUIO  IJI0OATBHO-
OPUEHTUPOBAHHOTO MUPOBO33PEHUSI U MBIILIJIEHHUS.
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ACHIEKT UHTEJUVIEKTYAJIM3AIINU YYEBHOT O ITPOIECCA
YYHAHIUXCA PKU B EAMHOM OBPA3ZOBATEJIBHOM MEXKYJIBTYPHOM
IMPOCTPAHCTBE

REALIZING THE INTELLECTUAL POTENTIAL OF STUDENTS OF RUSSIAN
AS A FOREIGN LANGUAGE IN A UNIFORM EDUCATIONAL
POLYCULTURAL ENVIRONMENT

Abstract:

Our analysis of the teaching process as well as a number of available course books concluded us
that their authors are reluctant to include exercises aimed at realising students’ intellectual potential. It
is often easy to predict the development of a given communicative activity. Our experience as teachers
shows that it is quite unpopular among teachers to engage students in activities, which would
encourage them to make use of their creativity and extra-linguistic knowledge. The eclectic approach
to language teaching enables us to include in the teaching process diverse exercises stimulating
students’ intellectual potential. Students cannot predict how such exercises will develop, which adds
variety to the teaching process and prepares students for autonomous thinking. We argue that such
activities bring satisfactory results, because they have been met with great interest and enjoyed
popularity among many monolingual and multilingual student groups.

Keywords: intellectual potential, component, creative, autonomous thinking, creativity

teaching, education, polycultural space
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BBenenne

B crarbe roBopuTCS 0 3HaUCHHH W (YHKIMH MHTEIIEKTYaJIbHOTO MOTEHIIMANA B MPOIecce
oOyuenuss PKW nHa kaxgom srtame. Ypaensercs ocoboe BHMUMAaHHME 3TOMY KOMIIOHEHTY Kak
CTPOSILIEMY CTPYKTYpY, TaK M CTUMYJUpYIOLIeMy Ipouecc oOydeHus. BripabGaTbiBaercs psin
KOMIIETEHIIUM ITOCPEICTBOM TBOPYECKHUX OTKPBITBIX 3aJaHUi, OJHOBPEMEHHO pa3BHBACTCA
KpPEaTUBHOCTh Y4YalllUXCs, HYXIAIOIIUXCAd B TBOPYECKOM IOAXOJE OOy4EeHUS B €AMHOM
oOpa3zoBaTenbHOM mpocTpaHcTBe. lloguépkuBaercs crenuduka U OCOOCHHOCTH CHEIKYPCOB
(Momyneil) pyccKoro si3plka, rapaHTHPYIOIIMX CaMOpeanu3alfio yJalluxcs U TOTOBHOCTh K
aBTOHOMHOMY OOY4YEHHUIO, K 4eMy NpUBEAET B KOHEUYHOM CU€Te aKTHUBHU3AIMS BOCIPHITHS
uHbopManuy,  3a/J€HCTBOBaHME  OSMOLMOHAJIBHOH  cepsl  dYernoBeKa W BBEJEHHE
MHTEJUIEKTYyJIBHOTO KOMIIOHEHTA.

Teopus

B xoae O6y‘leHI/I$I PKH Ha MNPOTAKCHUN MHOTI'UX JICT HC3aMCTHO IUIA yYalllUXCs, U HaXe
npenonaBaTeneﬁ MMPOUCXOAUT (pCHOMCH, T.H. UHTCJUICKTYyaJIU3alun yqe6H0ro mnpormnecca. Ot
SA3BIKOBBIC CAMHUIIBI y‘-ICGHOFO nponecca TpyaAHO OMMPEACIINTD U BBIACIINTD, TAK KaK OHU ABJIAKOTCSA
TOJIBKO HMHTCJUICKTYaJIbHBIM BKJIAJIOM YYallCroc, CBOCOGpaSHOﬁ H&prBKOﬁ, 1 HCU3MCPUMBIM
HMHTCJUICKTYAJIbHBIM IMOTCHIAJIOM.

OTO sIBIECHHE MMPOABJIACTCA HAa KaXXJIOM 3JTalic O6y‘-I€HI/ISI, HO OC06€HHO SAPKO Ha BBICHICM
YpOBHE W3YYCHHsI S3bIKa M Ha CHelKypcaX. HeoOXoauMbIM dYacTo ObIBa€T CIIOHTaHHOE
BOCIIOJIb30BAaHUE  HMHTEIJIEKTyaJIbHBIMH  pecypcaMu, U OTO HE3aMETHO CTaHOBUTCA
3aKOHOMEPHOCThIO B xo0j¢ oOydenust PKU. DtoT cBOeoOpas3Hblii OaHK 3HAHWM, WHTEIUIEKTA
ydalxcs MOXET ObITh, U Jaxe JOJDKeH ObITh CTUMYJIMPOBAH IMperojaBareieM, KOTOPBIN
OpraHu3yeT CTPYKTYPY 3aHATHUH U BapbUPYET pa3HOOOpa3ue 3aIlaHuil U yIPaKHCHUM.

[Ipennaraemple TUNBI 33JaHUM MPEICTABISIOTCS MO MPUHIUIY CTENEHU UX TPYAHOCTH OT
PELENTUBHBIX O UMUTATUBHBIX, OT PENPOAYKTUBHBIX J0 MPOAYKTHUBHBIX, IpUaBas O0JbIIOE
3HAYCHHE OTKPBITHIM 3aJaHUSIM, U HE 00s3aTeIbHO HAa KOHEeYHOM i3Tane oOyueHus PKU. Otu
TBOpYECKHE 3aJ]aHNs OBIBAIOT HauboJee TPyAHBIMH, TaK KaK HEMPEeACKa3yeMOCTh B OpraHU3aIuH
OTBETA U BHIMOJIHEHUH 33JaHUs1, U UX HEU3MEPUMOCTb B OLICHKE, SIBJISIOTCS YAaCTO JUIAKTHYECKUM
koiaricom. CTOWT, OJHAaKO TMOAYEPKHYTH IENeCO0OpPa3sHOCTh WX MPUMEHEHHS B IIEIAX
HCIIOJIb30BAHUA MHTCIUICKTYAaJIbHOI'O MMOTCHI[MAJIA CTY AICHTOB, PaA3BUTHUA CBOGOILBI BBICK%BIBaHHﬁ,
JUTHUTAIN3alluu MBIIIJIICHUA, © B KOHCYHOM cuéTe PasBUTHUA UX KPCATUBHOCTH W NPCOJOJICHUA
SI3bIKOr0 Oapbepa. DTO 0003HAa4YaeT, Ha caMOM Jiele, MOJIHOE Pa3BUTHUE YMEHHHM M S3bIKOBOM
KOMITETEHIIMH, BeAylled K MEXIyHapoJIHOW mpodeccrnoHanbHOM KBanu(UKAIM B €IUHOM
00pa30BaTebHOM MPOCTPAHCTBE HA aKaJIEMUYECKOM YpOBHE.

JlaHHbBIe 1 METOABI

Hameit 3amaueld kak npernogaBaTens SIBISETCA MPELyCMOTPETh KakK JIydIle HCIOJIb30BaTh
HHTeHJIeKTyaJ'IBHI:Iﬁ IMOTCHIHAI KOHTUHICHTA Yy4YalllUuXCd Ha AaHHOM 3Tale 06y‘~I€HI/I${ N KakK
BHEJIPUTh UX aKTUBHO B mporecc oOydeHus. [lome3snbim Oymer oOpaboTaTh psiji TBOPUYECKHX
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3a/1aHMM, TaK Ha3bIBAEMBIX OTKPBITBIX BOIIPOCOB, KOTOPBIE 110 MEPE BO3MOKHOCTH U B X0OJI€ TUIAHA
3aHATUN TpuaETcs pazpabaThiBaTh ydallUMHCA CTyJeHTaMu. KoHe4yHO, Ha BBICIIEM YpOBHE
00y4YeHHs 3THU BOIPOCHI JTOJKHBI OBITh 00s3aTENbHBIMU B IUIAHE KaK BHEYPOUHBIX JIOMAIIHUX
3a/IaHNM, TaK U MEXYPOUHBIX YCTHBIX U MIMCbMEHHBIX 3aJJaHU BPOJE 3CCE, OUEPKOB, HHTEPBBIO,
o0Cy>XJ1eHusl, TOABE/ICHNS UTOTOB, PE3IOME U T.II.

)41 3ACCh HYKHO YINOMSAHYTb, a TaKXE BBbIAICHHUTb, 4YTO C CaMOI'O Haudalla O6y‘-ICHI/I$I
HWHOCTpPAaHHBIM A3bIKaM HYXKHO, W JaXXC 0053aTeNILHO BBOJUTb W BHCAPATH TBOPUYCCKUC
YHOpa)XHCHHUA WK 3alaHUs C LCJIbI0 MMPUCBAUBAHHA HABBIKOB, U CTUMYJIHWPOBAHUA YHAIICTOCA K
CaMOCTOATCIIbPHOMY MBIIIJICHUIO, Pa3BUTUIO YMCHI/Iﬁ H HCIOJIL30BAaHMIO CBOMX 3HAHMIA.

DTO B KOHEYHOM CYETE MPUBEIAET K CAMOCTOSITEIHPHOMY OOYYEHHIO, YEMY CIOCOOCTBYET
MOCTOSTHHAST BEIPAOOTKA T.H. MEXaHU3MOB WJIM HABBIKOB PEYH U YUCHUSI.

Henb3st 3a0bIBaTh, 4TO KpPEATHBHOCTH IIOCTEIICHHO pAa3BHBAETCS IO MEpEe pPa3BUTUSA U
pacmvpeHusi pazHooOpasusi 3aJaHUif, IOCTAHOBKM HOBBIX BONPOCOB U BO3MOKHOCTH
MPE/ICTAaBICHUS] WM pEIIeHUusT HX pa3HbIX BapuaHToB. (CaMO NpHUMEHEHHE pPELENTUBHBIX
yOpaXHEHUH ¥ BOCHPOM3BOAMUTENBHBIX 3a/JlaHUi HE NPUBEIET, OJHAKO, K COBEPIICHHOMY
00y4eHHI0O UHOCTPAHHOMY $I3bIKY. PsJl MOBTOpSAIOMIMXCS 3aJlaHUN CTAHOBHUTCSI TOJBKO CXEMOM,
Tpadaperom s yyamuxcs. MM Hao npeononers 6apbep MBIIUICHUS Ha 1aHHOM S3bIKE, YTOOBI
OBJIAJIETh B COBEPILEHCTBE A3bIKOM. 11 M03TOMY UM NPUIETCS 3aHATHCS TBOPUECKUMH BOIIPOCAMU
Ha JAHHOM SI3bIKE, BBIPA0OTATh CAMOCTOSITENIbHBIN X0 MBILIJICHHS K TOBOPEHHUS, HE MTOJIb30BAThCA
TOJIBKO PEIJIMKaMU WM CTaHAApTaMHU-KIIMIIE.

B ncuxonuHrBUCTHKE yKa3bIBAETCsl Ha KPEATMBHOCTh KAk Ha (paKkTOp, COBEPIICHCTBYIOIIHIA
HE TOJBKO OBJIAZICHWE HWHOCTPAHHBIM S3BIKOM, a Takke (OPMHUPYIOIUN JIMYHOCTh CaMUX
yuamuxcs. TakuM o0pa3oM BO3HMKAaeT oOpaTHas CBsI3b: CaM CTYJCHT CTAHOBHUTCS B 3TOM
MpoIIecCce MPENoJAaBaHusl TO JIM OOBEKTOM O0y4YeHUs, TO JIH CyObEKTOM 00yueHus. I mmeHHO
TaKWe 3a/IaHus JOJDKHBI HAUTH CBOE MECTO B yU4EOHHMKAX ISl OOYUAIOMIUXCS PYCCKOMY SI3BIKY.
[TpakTHka yka3bIBaeT Ha HEOOXOAMMOCTh MPUMEHEHUS! TBOPUYECKUX 33/JaHUN B MPOIIECCE BCEro
00y4eHus1, YTOOBI TOCTUYB TEH MPodhecCHOHATFHOTO 00pa30BaHMs B €JMHOM 00pa30BaTeIbHOM
npocTtpaHcTBe. llenecooOpa3HbIM CTaHOBUTCS B XOA€ pa3pabOTKU BOIPOCOB, MPUMEHSThH
MeJHMallbHble TEXHOJIOTMH Bpoje (DUIBMKIUIOB W JUHAMHYECKHX Mepeaad. PekoMmeHayercs
MCTOJIB30BaTh Jis 3TOM 1enu T.H. Tom 10, koTopbie B cxxaToi hopme ¢punbMa video B IUPOKOM
CIIEKTpE TEMAaTHKH MOHAI00SATCS KaK JJsl BBEJICHUS HOBOTO MaTepualia, TaKk U JJIsl TIOBTOPEHUS
WIN yKperuieHusi, OyIy4d OJHOBPEMEHHO OTIPABHOW TOYEHOW il JAPYTUX CaMOOBITHBIX
aBTOHOMMYECKHUX 3aJaHUM.

[TpuHIMNHATBPHOH OCOOEHHOCTBIO COBPEMEHHOIO IMMOJAXOAa K MpOo(hecCHOHAIBHOMY
o0pa30oBaHHUIO SIBISIETCS. €r0 HENPEpPhIBHOCTb, HEOOXOAMMOCTh IOCTOSSHHOTO ITOBBIIIEHUS
kBasnukanuu, oOyueHus B tedeHue Bced xu3Hu LLL — life long learning. B BapmaBckom
yHHUBepcuteTe, emé 1o oduuumansHoro npucoeauHenus [lonemm k BonoHckoil aexnapanuw,
HA4aj0Ch JBMKEHUE B CTOPOHY MEKAYHAPOIHBIX CTAHJAPTOB NMPO(ECCHOHAIBHOI0 00pa30BaHUsL.
OOyueHue pycckoMy sI3bIKy KaKk MHOCTPaHHOMY Ha CIELIKypcax yke BBeneHo Ha pyoexe 70/80
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rogoB XX Beka. Co3laHue TakuX CIHELUKYpPCOB WJIM OOy4EeHHE CHEIS3bIKYy ObLIO BBI3BAHO
MPOrpaMMHBIMHM TpeOOBaHUSMHU Ha HEKOTOpbIX (akynbreTax BapiiaBckoro yHuBepcurera. Ha
3T0 oOpamaercs ocoboe BHUMaHHE B OOYYEHUM MHOCTPAHHBIM SI3bIKaM, BBIACNAS Tak
Ha3bIBAEMBI MOJyYJIb CIELSA3bIKA WM CIELKYypCa, KOTOPbI B COBEPILIEHCTBE BIIMCHIBAETCS B
MEXAYHapOAHbIE NPOrPaMMHBIE IIOJIOXKEHHMsST B KadyeCTBE aKaJEMUYECKONO KOMIIOHEHTA.
[IpencraBineHre HOBOrO COAEPKAHUS B MOJIYJIBHBIX €IUHUIIAX, T.H. CIIELA3bIKA, COITIACOBAHHOIO
C IpOrpaMMoii 00yUueHus1, PEJICTABISIET COOO0M novum, N 00yCIIaBIUBAET KAYECTBO MPETOIaBaHUs
B MEXIYHapoJHOM KoHTekcTe. [Ipunaércs HOBoe 3HauU€HUE U LENOCTHAsl TPAKTOBKA SI3bIKOBOM
KoMIleTeHIIMU. MTak, KOMMyHHKaTHUBHAas KOMIIETEHIIMsSl HalleJIeHa Ha OOIIEHHE U SI3bIKOBOE
nercTBre. SIBIIIETCS OCHOBOM B MHTETPUPOBAHUU SI3bIKOBBIX YMEHUH BO BCEM yUueOHOM IpOIIecCe.
bnaromaps eil cTryaeHTbl MOTYT 00ydaThecsl B 3apyOexkHBIX By3aX U HepeKBan(UIMPOBATHCS, C
BPEMEHEM CTaHOBSITCS BOCTPEOOBAHHBIMHU Ha pPBhIHKE TpyJa. MeTo/oioruyeckas KOMIETEeHIUs
HalleJieHa Ha Le1eco00pa3HOCTh JCWCTBUS, HA pa3BUTHE CTPATEIMHU YYEHUS M MOOMIIBHOCTH.
CoumanbHas KOMIIETEHIMS, T.H. MHTEpIEpCOHAJbHAsA, HalleJleHa Ha yMeHHe (OpMyJIHpOBATh
BBICKA3bIBaHUSl HA JIAaHHOM SI3bIKE YCTHO M IIMCBMEHHO, apryMEHTHpOBaTh, COTPYIHHUYATh U
MHTETPUPOBATHCS, ¥ COOMIOIATh ATUKET NoBeAeHus. [IpodeccronanbHas KOMIETEHIHS HalleJIeHa
Ha OIICHWBaHWE W TpaHchep HHPOPMAIHMH — ITO CTPEMJICHHE K TMOCTOSHHOMY OOYUYEHHIO,
MPUMEHEHUE HOBBIX TEXHMK M METOJOB OOyuYeHHus, KpEaTHMBHOCTh U IPAKTUYECKOE
WCIIOJIb30BAaHNUE 3HAHMS A3BIKOB. MIHTEpKYJIbTypHasi KOMIETEHIMS HALIEJIEHA HA CO3HATEIbHOCTD
KauecTBa pabOThl, 3HAUUMOCTh COOCTBEHHOM MO3UIMH, CIOCOOHOCTH pellaTh U aalTHPOBATHCS
K KaXJOW s3bIKOBOM obOcraHoBKe. Heocmopumoii B cdepe mpodeccuoHambHON KOMIETEHIIUH
OKa)XeTCs IIPUTOJHOCTb BJIAJICHUS CIIELA3BIKOM TaKXKE B IPYTrO MHOSI3BIUHOM cpese.

CornacHo BBIIEYMOMSIHYTBHIM MPEANOChUIKAM, 0COOEHHOE 3HaYeHHEe MpHOoOpeTaeT (PeHOMEeH
KOHBEPIeHIIMU 00y4YeHUs, T.e. CXOAHOCTH COAEP)KaHUsS Mporpamm oOyueHHst Ha ¢akylIbTeTax, a
TaKke Y4eOHBIX IJIAHOB Ha S3BIKOBBIX CIICLIKYPCax MO JAHHOM CIEUATbHOCTH AJIsi HE(UIIONOTOB.
[TpuBneKaTeIbHOCT, COOTBETCTBYIOLINX CIEIKYPCOB COACUCTBYET YPPEKTHBHOMY OOyUCHHIO W
yclexy Kak CTyJeHTa, Tak M IpenojaBareis. 3Aech YETKO MpPOSBISETCS MHCIOJIb30BaHUE
MHTEJUIEKTYaJIbHOTO TIOTCHIIMAA yYaluXcs. YUYacTHUK CIIEIKypca & priori OpHUEeHTHUPYETCs Ha
MEPUTOPUYECKHE BOMPOCHI, MCIIOIB3YEeT CBOM 3HAHWS, HEOAHOKPATHO XOPOIIO 3HAET JIEKCUKY U
CHELTePMUHOJIOTHIO, KOTOpasi 4acTO MMEeT MEeXIyHapoJaHbIH XapakTep. brnaromaps ywactuio B
CHEILIKypCcax, MOXHO CBOOOJHO OpPUEHTHUPOBATHCS HA MPOTPAMMHYIO0 TEMAaTHKY, BBICTYNAaTh C
Mpe3eHTalel WM JO0KIaJoM Ha (akylbTeTe, MOXHO NEepPEeBOIUTH CIEHTEKCTHI, a TaKXkKe
myO0IMKOBATh CBOU CTaThbU HA MHOCTPAHHOM si3bIKe. CTYZAEHTBI MOTYT Y4aCTBOBATh B MHOSI3BIYHBIX
KOH(EPEHIMSIX U B CIICIIKypCaX B CTPaHE M 33 TPAHUIICH, U, KaK U3BECTHO, MOTYT TaK)Ke YUYUTHCS B
pamkax nporpammbl Socrates — Erasmus (¢ 1997 r.). B pe3ysibTare KOHBEpreHIuu, Kak OTMEYaeTcs,
er'Iy6J'I$IIOTC$I CIICH3HAaHWA Ha JaHHOM A3BIKC U HIMPOKO HUCIIOJIB3YIOTCA OHH B JIF000M KU3HEHHON
oOcTtaHoBKe. B 3TOM cityyae, Le/bl0 H3y4YEHUs! KaXKJJ0r0 MHOCTPAHHOT'O sI3bIKa, OHAJA00UTCS Kak
Jdydmiasi TpodeccuoHanabHas JEsTeIbHOCTh M BO3MOXKHOCTH TEpPEKBATH(PHUIIMPOBATHCS, Tak
ajanTainys K pasHbIM YCJIOBHUAM (PYHKIMOHHMPOBAHUS B 4yXOW cTpaHe. B pamkax OCHOBHBIX
SI3BIKOBBIX YMEHHIA, CIIEAYeT Pa3BUBATh, T.H. aKaJEMHUECKUE YMEHUS (BKIIOUATh aKaJeMHUECKUI
KOMIIOHEHT), a UMEHHO, YMeHHe napadpa3upoBaTh HAyuHBIA TEKCT, BBICTYNATh C MPE3EHTALIUEH,
MMCaTh I0KJIa/, CTaThi0, y4aCTBOBATh B HAYUYHOU JUCKYCCHUH U T.II..
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B uHTerpanmoHHOM mporecce 00y4YeHUs MHOCTPAHHBIM S3bIKaM BO TJIaBy yIila CTaBUTCS
yri1yOJieHHe 3HAaHUN, BHEAPEHHE CTICIyMEHUH U uX Tpanchopmarusi. Mo>KHO UX HCIIONIB30BaTh HA
Kypcax M CeMHHApax 3a rpaHuiled, Win HedopMaiabHO, BHE TMPOodeccChu, B KaduecTBe Oeceipl ¢
y‘-IéHBIMI/I, nmUucarciiiMu, HNOJUTUKAaMHU U T.II., a4 TAKXC OpPraHu3oBaTb MCPONPUATHA, 6paTb
HUHTCPBbIO, 3aHNUMATLCS IICPEBOAOM. CHGHKprI)I HHOCTPAaHHBIX A3bIKOB HYXXJIAarOTCA B CHGHI/I(l)I/IKe
SI3BIKOBOTO OOY4YEHHMsI, TPEOYIOT HOBATOPCKUX KOMITOHEHTOB B Y4€OHOM IPOIIECCE, U MPUMEHECHHUS
HOBEUINX WH()OPMAIMOHHBIX TEXHOJIOTHH. MyJIbTUMEIMITHOE 00y4YeHHE BOCTPEOyeTCs Ha ATHX
Kypcax, TaKk Kak OHO, YYHTHIBas pa3BUTHE OCOOEHHO CIEIyMEHHUH, OXBAThIBAIOIIUX Kak
JeKJIapaTUBHBIC 3HAHUS, TaK W MparMaTtuKy, HAIEJIEHO Ha PAa3BUTUE JIMYHOCTHU YYalllerocs W
BOCTIPUSITUE UM HOBIIECTBA, BBICKA3bIBAHUE COOCTBEHHBIX B3IUISJIOB, HA MPUCBAaUBAHUE HOBBIX
TEXHUK B OOYYEHMH, a TaKXKe OT3bIBUYMBOCTH K HMHOH KyJIbType, yMEHHE NpPHUCBAUBAThH
HeusBecTHOe. (OCHOBHOW TIIeNIbI0 OyJIET COBEPIICHCTBOBAHUE PEIENTHBHBIX YMEHUN Ha
YHUBEPCUTETCKOM ypOBHE, CTpAaTerud MeAuanuu (B YCTHOM MWJIM IHUCBMEHHOM IIEpEBOJIE,
UHTEpPBbIO, Mapadpa3bl U Pe3OME), U B HHTEPAKTUBHOM OOYYEHHMH, OBJIaJIEHUE OCHOBHBIMU
npodeccuoHaIbHBIMM YMEHHUSIMHU, HaIlp. yMEHHE BecTu Oeceny, coOeceloBaHHE, TEXHUKU
BOIPOCOB U PEIUIMKH, BBICTYIJICHHE C Mpe3eHTallel MaTepuala, MpoeKkus 1 Mojepauus. Bee
9TH S3BIKOBBIE JEWUCTBHUA, T.H. CTpaTeruu, HareleHbl Ha (opMupoBaHue MPodecCHOHATHLHOU
KOMIIETEHIIMM Ha OCHOBE KOMMYHHUKATUBHOW, TOTOBAT K aBTOHOMHOMY OOYYEHHUIO C
HCIIOJIb30OBAHHUECM HMHTCIJICKTYAJIbHOTO MMOTCHIIHMAJIA. Ha Bricmem 3Tame O6y‘-IeHI/ISI Cpa6aTBIBaeT
ABTOMATU3M SI3bIKOBOTO CAMOKOHTPOJISI M T.H. «SI3BIKOBOW OJUTEIHHOCTHY, T.€. KOPPEKTHOCTH Ha
OCHOBAaHMHU MAaTCPUATOB-UCTOUYHHUKOB, WM KOHCYJbTallMM C IIPEIIOAaBATCICM. PaCIHI/IpeHI/Ie
3HaHUHU Ha AaHHYIO TEMY, CCbLJIKa HA UCTOYHUKH, YMCHUEC LICJTIBHOT'O UCITIOJIb30BaHUA I/IH(l)OpMaHI/II/I
U3 pa3HbIX TEKCTOB MPOXOJAT MO SA3BIKOBOMY KIIOUy — IpHoOpeTeHre MH(pOpMaluu, aHaIu3,
otOop, Tpanchopmalus, KOMMEHTApUH, TIepeiada, CHHTE3 U PE3IOME.

B npouiecce nHTEpaKTUBHOIO 00YUYEHMSI M pa3BUTHS 3HAHUM npuoOpeTaercs KBaindukaus,
HeoOxoauMasi Il caMopeaiu3alliid U COCYUIECTBOBAHMS HA MEXKIYHAapOJHOM DPbIHKE TpyJAa B
€MHOM EBPOIICCKOM o0Opa3zoBaTelibHOM IpocTpaHcTBe. MHTEerpanmonHoe odydenne PKU mo
CHEIMAbHOCTH COBEPIICHCTBYET S3bIKOBBIE YMEHHs, W YIUIyONseT 3HaHUS B acIeKTe
npodeccrnoHanbHOM KOMIETEHIMH. B uTOore BhIpabaThIBaeT MEXKIYHAPOAHYIO KOMIETEHIIHIO,
KOTOpasi SBISETCS HEOTHEMIIEMOU COCTABIISIONICH B KOHTEKCTE MEKTYHAPOTHOTO 00pa30BaHUsI.

PesyabTaTsl

OpnHako aHaJM3 yYeOHBIX MOCOOMA IO MHOCTPAHHBIM SI3bIKaM MPUBOIUT HAC K CJICTYIONUM
BbIBOZaM. KpaifHe peako BCTpeyaroTcs YHOPaKHEHHS, CTUMYJIUPYIOIIME YYalluxcs Ha
WCIIOJIb30BaHUE X MHTEJJIEKTYaIbHOrO NOTeHIMAaNA. J{a U camu npenojiaBareny npeanounTarT
JlaBaTh 3aJjaHusl, BBIIOJIHEHUE KOTOPBIX BIIOJIHE NpPEACcKa3yeMoe BIUIOTh A0 MPEAIoiaraeMbIX
otBeToB. OnaceHus npenojaBareyacii MOKHO MOHIThH: HAMHOTO JIET4e YIPaBIATh AUIaKTHIECKUM
MPOLIECCOM, €CIIM OH 3aIJIAHWPOBAH J0 MEJIbYalIInX JeTalell U He MPenoiaracT HeOKUIaHHbBIX
BApUAHTOB, HaXOJOK, BHICKa3bIBaHUN. TBOpUYECKOE BBIMOJHEHUE 3aJaHUsI CTYJEHTAaMU TpeOyeT
TBOPYECKOTO MOAXO0/a M OT MPETNOo/IaBaTeliss: KOMMEHTapusi, MOAU(PUKAIIMKA X012 YPOKa, OBICTPOI
OIICHKU CHUTYyalluu, MHOTJAa BHEMITATHOM, a 3a07HO aJICKBATHOM pPEaKI[MU Ha MPOUCXOJIAIIEe B

aynutopuu. [IpobieMoil MOKeT 0Ka3aThCsl TaK)Ke MOMBITKA OLIEHUTh COBEPIIEHHO BEPHO padoTy
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CTYJICHTOB — IIPH MHTEJUICKTYyJIBHBIX 33/IaHUSAX HEJIETKO BHIPA00TATh KpUTEPHH OlleHKH. OHO 1
TO >K€ 3ajJjaHHe, BBINOJHSIEMOE Pa3HbIMH YYalllUMHUCS, MOXKET UMETh COBEPIIEHHO pa3Hylo IO
KauecTBy, cojepxkaHuio, Gopme, peanuzanuio. Jlaxe, ecnu yuamnpecs 00JiaJalOT TPUMEPHO
OJIMHAKOBBIM JIEKCHUKO-TPaMMaTH4YEeCKUM 3amacoM. Takue 3aJaHusl Kak MHCLIEHUPOBKA, poJieBas
Urpa, TUCKYCCHsl, TIPEe3eHTallls, UHTEePIpeTalis, MTUCbMEHHbIC 33/IaHUs HE IK3aMEHAIMOHHOTO
XapakTepa, He TIOJIBepraloTcs €IMHOMY CTaHAAPTY.

3amaHueM TMpenojaBaTeNs SBISETCS OOYyYHMTh YdYalllerocs OINpeneaEHHOMY KOJIHYECTBY
SI3BIKOBBIX €TUHUII U TIPaBHUIIaM UX yrnoTpeOnenus. KaxeTcs, He MeHee BaKHBIM CIIEAyEeT CUUTATh
Bblpa6OTKy ABTOHOMHHU y4dallCrocs, €ro CHOCOGHOCTB CaMOCTOATCIIbHO CTPOUTH BBICKA3bIBAHUC,
pasperniasi IposIBIATh pa3IHMyHble OCOOCHHOCTH MHTEJUICKTYalIbHOM C(epbl OT YyBCTBa IOMOpa
4Cpe3 KPUTHYCCKOC MBINIJICHHUE 0 IOIBITOK y6€)KI[CHI/I$I OIIIIOHCHTAa B IPaBOTC CBOEH TOYKU
3penust. Bc€ 3To TpeGyeT OT CTyIeHTa IKCTPATMHTBUCTHYECKUX YMEHUH, HO YaCTO MBI HE CO3/1aéM
CTYJIEHTY BO3MOKHOCTH MPOSIBUTH 3TH YMEHHUS BO BpEMS 3aHSATHUH, MOCKOJBKY CTPOUM XOJI
3aHATHUI MO0 3HAKOMOM y4allemycsi, TOBTOPSIOIICHCS CXeMe.

NHuTennexTyalbHblil KOMIOHEHT B 00Y4YE€HUH SI3bIKY UMEET €lI€ U TO IPEUMYILECTBO, YTO MIPU
BBINIOJIHCHUM 3a/IaHUM HE CYILECTBYET HENPABUIIbHBIX OTBETOB. VMEHHO 53TO NO3BOJISET
YUaIIlUMCSl PacKperoCTUThCS, U30aBII€T OT HEXKEJIaHHWsS COBEPLIUTh OIIMOKY, MO3BOJIIET B
HauOOJIbIIEeH CTENIEH! UCIIOIb30BaTh BECh MOTEHIIMA YyUYaIIerocs.

Hamr MHOrONETHWI IUAaKTUYECKHH OIBIT MOKa3bIBaeT, 4YTO YCIEeXy B OOYYCHUH
WHOCTPAHHOMY SI3bIKY CIIOCOOCTBYIOT CIICAYIONIME MPHHIMUIBI, MPUCYTCTBYIOIINE HAa KaXJIOM
ypOKe: aKTHUBH3aIUsl BCEX KaHAJIOB BOCTIPUATHS WH(GOPMAIIUK, 3aIeHICTBOBAHNE SMOIIMOHATILHON
chepbl UeIOBeKa M BBEICHHWE HHTEIUIEKTYaJbHOTO KOMIIOHEHTa. HeocrmopuMbIM sBiseTCS
3HAYUMOCTb M POJIb MHTEIUICKTYaJIbHOIO MOTEHIMAIA, yqanmxces B mporecce ooyuenus PKU na
kakaom ostane. [Ipumgaéres ocoboe 3HaYeHHE TOMY KOMIIOHEHTY HE TOJIKO KaK HE3aBUCHUMBIN
BKJIaJ] B mporecc OOydYeHHUs, HO M KaK CTPOSIIHNA CTPYKTYpy YpOKa, M OOOTamaroniuii XoJ
o0yuenust PKU.

3akJjarouenue

Ha coBpemenHom stame oOyueHHMs B pamkax boyioHCkoro mporecca IenecooOpasHbIM
ABISIETCS el pa3 IOAYEPKHYTb KpPEAaTHMBHOCTb B HCIOJIB30BAHUM MHTEIJIEKTYaJIbHOTO
norenuana yyamuxcs PKU u TBopueckux 3aianuii B mporecce o0yueHusl, 1 TOCTHKEHUE BCEX
HesJed M METOJOB B acleKTe MEKIYHapoJHOro oOpa3oBaHUS B €IUHOM €BPOINEHCKOM
IIPOCTPAHCTBE.
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ENGLISH RENAISSANCE: TRANSFORMATION OF PHILOSOPHY
UNDERSTANDING AS A FACTOR OF INFORMATION CULTURE
DEVELOPMENT OF THE EPOCH

AHI'JIMMUCKUM PEHECCAHC: TPAHC®OPMAIIAA ®UJITOCOPUN KAK
®AKTOP PA3BUTHUS UTHOOPMAIIMOHHOM KYJIbTYPBI DIIOXH

Abstract:

The paper is devoted to a very interesting period in the history of the formation of the English
national language, which took place in the 16th century known as the late Renaissance. The authors
present their point of view on such an aspect of the worldview of the epoch as the transformation
of the philosophy of understanding as a factor in the development of information culture of the era
when the worldview criteria of the language interpreter became especially important factor of
scientific thinking. This idea fully explains the direction of the formation of scientific, including
philosophical terminology of the research period.
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Introduction

As is known, any philosophical system is built based on the relationship of concepts and
categories; the latter, in the final analysis, represent one or another word of a given language
elevated to the rank of philosophical concepts and categories due to the practical needs of science.
This requires us at first to analyze the state of the English language of the late XV-early XVI
centuries. During this period, the English language supplanted Latin from wide public life [2; 5;],
although the active influence of Latin continued to be felt in England until the XYII century [1,
pp. 14-15]. It is noteworthy in this regard, the remark of Lord Chesterfield in his letter addressed
to his son (1739) that a truly educated person should know Greek and that “to know Latin is not a
great honor, because everyone knows Latin and does not know it - shame and shame"[3, p.9].
Thomas More wrote Utopia (1576) in Latin; he also translated many of Francis Bacon’s works
from English into Latin with the purpose of perpetuation. One reason for this is that XVI century
English was still not a recognized language of science and literature. This conclusion is confirmed
by the representatives of the era themselves: Francis Bacon, for example. He writes: "My works,
which I wrote earlier and which are now so well translated into Latin, thank God, are immortalized
... These modern languages will surely go bankrupt someday ..." [4, p. 254].

Materials and methodology

To study the process of transformation of philosophy understanding as factor of information
culture of the period of the English Renaissance (XY c.) we use mainly the methods of diachronic,
historical-comparative, theoretical-logical and systemic analysis as well as contextual research.
The review of the research materials as well as the dictionary work was one of the methodological
tools we applied to process the practical material.

Discussions and results

As for England itself, here already from the end of the 15th century, and especially in the 16th
century, thedemolition of the old worldview of the era of feudalism began and this formation was
replaced by a new socio-economic formation characterized by the rapid development of science and
technology, the unprecedented flowering of literature and art, the invention of printing (William
Caxton - XY century) - the largest event in the field of cultural development not only in England,
but throughout Europe. William Caxton wrote the first book in English, The Recuyell of the Histories
of Troy, in 1475. From a feudal country, England is becoming a classic power of the initial
accumulation of capital. The social shifts of this period created the prerequisites for a great social
and cultural upsurge, based on which the national culture arose. With the establishment of a single
national market, the economic (and cultural) center becomes London, on the basis of the dialect of
which, as the basis of the emerging national English language, a single language norm is formed,
although there were still areas of life in which English did not function - this is church life and
science [10,p.7; 11, p. 31; 2, p.42.]. The completion of this process, of course, was facilitated by a
comprehensive study of the classical heritage, leading, first, to enriching the vocabulary of the
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English language. Scientific works are already being created in English, translation literature is
developing significantly, the scientific and philosophical movement is expanding, the crown of
which is the materialistic philosophical system of Francis Bacon, the ancestor of all experimental
science and who completes the philosophy of the Renaissance and opens a new stage in the
development of European scientific philosophical thought of the New Time.

The establishment of English as a language of scientific literature went in a more complicated
way. There were no significant changes in the language of science of this period, since “Latin in
the linguistic life of England XVI-XVII centuries, and even the XVIII century was the center
around which the search for the norm of the English literary language was conducted "[2, p.42.]
However, in 1531 Thomas Eliot wrote the book" The Governor "/" Ruler "/ in English. It was the
first attempt to create a scholarly work in his native English language, T. Eliot made it quite
meaningful to prove that serious works can also be written in English, although the English
language of that time did not yet have its own special industry terminology. Ralph Lever (XVI
century) tried to adapt beat the national language for the expression of scientific concepts, tracing
the Latin terms with English, although the English of that era was already heavily clogged with
Latin borrowings. language in foreign words (John Chick, Thomas Wilson) However, despite all
the enthusiasm, attempts to create a terminology of philosophy based on primordially English
morphemes turned out to be futile since grammatical schemes proposed by the British
grammarians-rationalists represented not simply the logical and rational rethinking Latin grammar
mechanically transferred to the English study soil of the epoch [13, pp.77-78; 12, p.122].

Another most consistent proponent of grammar is the author of the famous “Universal Rational
Grammar” (1660) - John Wilkins in his book “Essay on Material Writing and Philosophical
Language” (1668) considers language, English in particular, through the eyes of a rationalist and,
ultimately, suggests create "a single philosophical language" and a single alphabet for all peoples.
He says: “If people everywhere agreed on the same way and manner of expression, just as they agree
on the same concepts, then we could free ourselves from the curse of mixing languages with all the
unpleasant consequences associated with this [ Tucker S.I. 1981. p. 47]. It should be noted, however,
that in the sixteenth and seventeenth centuries the questions of epistemology and rationalism became
especially acute, which was due, first, to those economic, political, and social changes that reflected
the content and essence of the transition from feudalism to capitalism.

Formation of scientific and philosophical vocabulary in XVI-XVII centuries in England, on
the one hand, it took place under the influence of the national specifics of socio-economic and
cultural development, and on the other, it reflected the main trends of general linguistic evolution.
Despite the presence of two contradictory and opposite directions - purism, on the one hand, and
the widespread use of Latinisms to create missing terms, on the other, both the first and second
directions are indicated by the conscious nature of the struggle for a particular language policy.
The impact of these two factors was constant, but not uniform. It is noted that the influence of
England as an advanced country begins to grow, lagging, however, from the corresponding
influence of English bourgeois political ideas, English philosophy and literature, English morals,
although already in the 16th century. The issue of the real possibility of using the English language
in all types of literature, both fiction and scientific, is sharply discussed [9, pp. 38-53].
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The new interest in language issues was relevant not only for England it was a sign of the time
when the struggle for the native language became one of the most effective ways of manifesting
national identity. Many researchers note that the main factor of scientific thinking in this era is the
ideological criteria of the interpreter, depending on which the research methodology is built. This
fully explains the scientific orientation of the formation of scientific terminology. Therefore, in
the terminology of philosophical content there may be lexical units, which, at first glance, refer to
the terminology of the natural and didactic-psychological sciences. However, the phenomena
associated with them are included in the sphere of the philosophical worldview of the author;
therefore, the meanings of these units also have a philosophical character.

In the XIV century, there was an attitude towards the English language, as an imperfect and,
therefore, short-lived one, which should soon disappear, giving way to Latin or Greek. The
situation was quite understandable: the English language had not yet gained its position in the
public life of England. Latin, on the other hand, continued to exert a strong influence on the
formation of public views, on the native language of the British, and therefore English was
considered "rude", "unprocessed", "imperfect" and "lacking in grace" according to the testimony
of the English themselves. Such statements are found in the historian William Almesbury, John
Skelton, a famous English poet of the X VI century, and others [6, p. 87]. As early as the beginning
of the 16th century, some of the most prominent English scholars and writers considered it their
duty to apologize for writing in their “barbaric” English, and not Latin: Roger Asham (1545
“Shooter”), William Aldington (1566 “Golden Donkey” "- translation from Latin), Richard Eden
(1562), George Pace (translator of prose, 1586), etc.

In the XII-XIII centuries the Norman dialect of the French language was the official language
of England; it was written in fiction and compiled state acts. There was another circumstance of
the negative attitude of the British towards their native language - these were the views on the
language that prevailed in Europe and England in the XVI-XVIII centuries, in particular two
theories, according to which:

a) Language is a reflection of ideal reality, a divine institution created according to a strict and
logical plan; b) Language is built based on "universal reason."

These two theories, however, created a kind of theoretical basis for numerous patriotic desires
to improve the English language, to process it, and make it as “perfect”, “elegant” and “beautiful”
as Latin, Greek or French. First, this desire manifested itself, which is quite natural, in relation to
the vocabulary of the English language of that period. Here, both purists and language reformers
were united in their aspiration and, in particular, to foreign words, where, as researchers note, three
directions of the struggle for improving and purity of the language in the life of England in the
XIV-XVII centuries were outlined (the first is the attitude to foreign words; the second is the
attitude to dialect and regional words and the third is the attitude to common vocabulary) - with

two approaches, polar in essence.

Proponents of oneattitude thought as follows: to improve English, it must be enriched, its
vocabulary expanded, the language should be given complete freedom to enrich vocabulary units
from other languages, especially Latin, Greek and French. Proponents of a different point of view,
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on the contrary, saw a way to improve vocabulary in containing the influx of foreign vocabulary,
because, as they believed, this vocabulary clogs the language, prevents it from using its own
internal resources. The first include William Caxton (English first printer), Thomas Eliot (writer,
translator, lexicographer, doctor and diplomat), William Camden (writer, historian, antiquarian),
John Dryden (famous poet, playwright and critic), George Patty (major translator of that time),
Thomas Blandeville (author of the book "The Art of Logic"), Thomas Digges (mathematician) and
others. To the second - Thomas Wilson (scientist, rhetoric, translator and statesman), John Chick
(professor at Cambridge University, specialist in areas of Greek), Ralph Lever (author of the
famous work "Art Thy Mind, 1573), George Puttenham (writer and critic, author of The Art of
English Poetry, 1589), Samuel Daniel (poet and playwright, author of Defending Rhyme, 1603),
Ben Johnson (famous playwright, poet and grammarian, author of “The Tree or Thoughts of
People and Works, 1641), etc.

As can be seen from the above examples, the range of professions and areas of employment
of the authors is quite large. This indicates that a fairly wide circle of English intelligentsia, learned
interpreters, philosophers and enlighteners seriously grasped the language situation of their era. In
the middle of the 16th century, as the well-known American linguist AlbertBaughpoints out, the
opposition to foreign vocabulary reaches its highest point, and by the beginning of the XYII
century the fervor of the struggle between the two camps is leveled [5, p. 265] and it is gradually
asserted that “the English language has reached perfection and turned out to be capable of
naturalizing a lot of foreign words and that, thanks to this, it has become richer, more suitable for
expressing various thoughts [7, pp. 111-116; 8;].

Since the XY century, a particularly intensive search for a language standard and norms has
begun. Two main trends determine the development of vocabulary but during the period:1) the
tendency to maximize the enrichment of the vocabulary using a variety of nomination methods,
accompanied by the phenomena of redundancy; 2) the tendency to a systematic streamlining of
the lexical composition of the English literary language.

The first tendency is closely related to extralinguistic factors - the need for the nomination of
a huge number of new concepts, phenomena, objects related to the development of scientific,
philosophical, socio-economic, socio-cultural life of society. The second trend has determined the
nature and content of the emerging national norms of the English language. Changing the ratio and
nature of the interaction between different layers of the language, for example, between the native
English and borrowed vocabulary, is the main process of this time. The vocabulary of the period
is characterized by obvious insufficiency, on the one hand, and at the same time, a high degree of
redundancy, on the other. This inconsistency of lexical processes, reflecting a particular unstable
and contradictory language state, indicates the complexity and tension of the search for the most
optimal ways to achieve a unified, standard national English norm both in the principles of
selecting language material and in the principles of its use.

The formation of the relative unity of the English language ends in the XY century and is
reinforced by the introduction of typography. However, there is still no solid rule of literary
Standard English. The lexical composition of the English language required expansion in order to
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become an instrument of expression of scientific conceptual-logical systems. The need for the
language of science in new words and concepts was great. Some scholars, for example, Lever,
tried to adapt the national language for the expression of scientific concepts, tracing Latin terms
by means of the English language. However, despite all the enthusiasm, his attempts to create the
terminology of logic and philosophy based on the original English morphemes turned out to be
futile. The radical breaking in the process of seeing the world is inextricably linked with the
revolution in thinking itself, this is of fundamental importance.

Conclusions

The transition from a geocentric system to a heliocentric system required profound changes
in the very foundation of thinking, in its methodological and philosophical foundations. The
emergence of a new astronomy, as well as the whole of modern science, would have been
impossible without fundamental changes in general theoretical, philosophical and methodological
principles. Questions related to the new world outlook, when the hierarchical view of the cosmos
of medieval scholasticism is opposed by the view of the world in which the interpenetration of
social, natural and divine principles takes place, when a strict system of logical definitions -
inductive comprehension of world harmony, rhetoric, poetry, mythology turn out to be the most
appropriate way expression of truth. All this takes on particular urgency in the era under study,
which is mainly due to those political, economic, social and cultural changes that reflected the
content and essence of the transition from feudalism to a new formation.

The formation of scientific and philosophical concepts in England during the study period was
characterized by two factors: the first is the impact of the national specifics of socio-economic and
cultural development, and the second is a reflection of the main trends of general language
evolution. The language of English fiction of the era was closely related to the spoken language.
The economic influence of England as an advanced country begins to grow, lagging, however,
from the corresponding influence of British bourgeois political ideas, English philosophy and
literature, and English morals. Already in the sixteenth century, the question of the real possibility
of using the English language (Early New English period) in all types of literature, both fiction
and scientific, was sharply discussed. Advanced minds tried in practice to show that the English
language of that period possessed all the possibilities of a developed language.

The main factors of scientific thinking in this era are the ideological criteria of the interpreter,
depending on which the research methodology is built. This idea fully explains the direction of the
formation of scientific, including philosophical terminology. Therefore, in philosophy, there may
be terms that, at first glance, refer to the field of natural and psychological disciplines, or, as if in
general, do not contain anything scientific. However, the phenomena associated with them are
included in the sphere of philosophical understanding of the author of the epoch; therefore, the
meanings of these lexical units also undoubtedly have a philosophical character.
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®EHOMEH IIO331UHU B KOHTEKCTE JIETEH]I] O TIODTAX «30JIOTOI'O
BEKA» CPEJHEN AN

THE PHENOMENON OF POETY IN THE CONTEXT OF LEGENDS ABOUT
«GOLDEN AGE» POETS OF MIDDLE

Abstract:

The phenomenon of poetry attracted the wise men of all the times and peoples. The poetic
comprehension of the world is the most complicated spiritual, philosophical, psychological and
aesthetic process. Being the object of the study in the large spectrum of humanitarian subjects the
phenomenon of poetry succumbs no of one of them separately. This work attempts to consider
some theoretical positions of this problem through the prism of legend. In view of pithiness,
imagery, layering the genre of legend is amazingly poetic - all this helps us to plunge in the secret
of the poetic text, to consider some aspects of the poetry itself. The author concludes that the
phenomenon of poetry is a poetic magic, in which the language tools together with meaning leaves
nobody indifferent and empathizes so strong (catharsis) to purify the reader’s soul.

Keywords: phenomenon of poetry, poet and creation, magic and secret, reality and legend,
impact and depth
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«byab BcecuseH Kak mar, po>KUBHU COTHU JIET.
B témHOIT Ge3/1He BEKOB HE YBUAAT TBOU CBET.
Jlums B ereniax mopoi Halm Cyp0bl MEpIIAIOT.
CraHb K€ UCKPOIO CUACThS CPEIb ITUX JETEeH ! »
Omap Xaiism.

BBenenue

[lenTpanpHas A3us BCTynwia B cBOW 30510Tol BeK (X-XVB.) ¢ OoraTeiM KyJIbTYPHBIM H
MHTEJJIEKTyalIbHbIM 0arakoM Kak B CBETCKOM, Tak U B pelurno3Hoi cgepax. Hayka u kynbTypa
B TO BpEMsl aKTHMBHO Pa3BUBAINCh MMEHHO HA TEPPUTOPHUH COBPEMEHHBIX TypKMEHHCTaHa,
Tamkukucrana, Y3oekucrana, Keipreiscrana, Kazaxcrana, a Takxke dacTuuyHO AdraHucTaHa,
[Takucrana n Kurtas. HemHOrne pernoHpl OTIMYAINCh TAKUM OOWMJIMEM BHYTPEHHHUX CBSI3€H, Kak
bonbmias Lentpanshas A3us. JnuHHbIE MapuipyThl Ha bivkanit Bocrok, B Muauto, Kurait u
EBporny Obutn Hanaxens! emi€ 3a 1000 nmet g0 Toro BpemeHH, Koraa xanud amb-MamyH Havan
MPUBJICKATh YYEHBIX Ui paOOTHl B CBOCH OMONMOTEKE M mMpuriamark Mmo3toB. [IpaButenu
MOHUMAJIM COLMAJIbHYIO 3HAYMMOCTb IMO33UM U OTPOMHOE BIIUSIHME IMOSTOB HA YMBbI JIFOJCH.
JIutepaTypHbIMU LIeHTpamu Obut Takue roponaa Cpenneit Asuu, kak byxapa, Camapkann, banx,
Mesp, Humamnyp, ceirpaBiivie BaXXHYH POJIb B )KM3HH U TBOPYECTBE MOATOB «30JIOTOTO BEKA».
HeGe3piTepecno mpuBecTu cienyromuii ¢akt: u3 415 modToB, YbM HWMEHA NPUBEACHBI B
antosiornn Caanabu «Arumar-ya-Jlaxp», 124 npoxuBamu B XopacaHe (Oomblnasi 4acTh
coBpemeHHOro Mpana, mosoBuHa coBp.Adranucrana, yactb TypkMeHHCTaHa) 1 MaBepaHHaxpe
(mp.na3B. TpaHcokcuaHa, Tepputopusi Mexaypeubss Amyaappu u Ceipaapeu). O BENIHKHX
CJIarajuch JEereH bl

OcHoBHAAl YaCTh

OavH W3 JereHJapHbIX Paccka3zoB O JKM3HM OCHOBOIIOJIOKHHMKA KJIACCHYECKOM MO33MH Ha
dapcu, A0y Abnamnaxa Ixadapa Pynaku — 310 moBecTBOBaHUE O TOM, KaK €ro CTUXOTBOPEHHUE
noBiusuio Ha sMmupa Hacp Camanuga. Otot paccka3 npuBoauT Huzamu Apysu CamapkaHiau B
cBoeil kaure «Yaxap makane». Ilpasurens Hacp nbn Axmen Camanua, mpu ABOpPE KOTOPOTO
ciaykun Pynaku, »kxui1 mo ce3oHam: B cronuile, byxape, mpoBoaui 3uMy, a J€TO HNPOXOIUIO B
CamapkaHjie UM B OJJHOM U3 ropoJ1oB X0pocaHa.

OpHaXapI BO BpEMs OJTHOTO M3 CBOMX MOXOOB, OH ClIeiall OCTAaHOBKY B T. ['eparte, koTopas
HpO[[.HI/IHaCB Ha 4 rozaa. BHaFOHpI/ISITHbIe yCJIOBI/IH KU3HU B OTOM ropo,ue, CBIFpaJII/I HeMaJIOBa)KHYIO
porb. Y moToMy OH Jja’ke He AyMall 0 BO3BpalleHny Ha poauny. Ho ero npuOmmkéHHbIe cKydanu
10 POJHBIM MECTaM U MEYTaJIM BEPHYThCS HA poAuHY, B byxapy. Ho sMup ocraBaics riyx Ko
BCEM O6paHl€HI/I$IM MHOI'OYMCJICHHBIX BE€JIIBMOX, U BC€ UX CTapaHI/H[ 6BIJ'II/I HaHpaCHI)IMI/I. 41 TOr1a
OHU peHII/IJ'II/I 06paTI/ITI)C${ K HOBTy PYI[aKI/I, tITO6I:;I OH ITOBJIMAJI HA aana, I/IHTyI/ITI/IBHO moJjiaras,
YTO TOJIBKO TIOITHYECKOE CIIOBO CIIOCOOHO TPOHYTHh OKaMEHEBIIIee ceple npaButeis. M oHu He
OIINOJINCE.

[TosT mpumén k mpaBUTENO, B3sJ B PYKH CBOM 4YaHT M Hadal netb o byxape. Cuna
MMITPOBU3AIIMH OKa3alach TaKOBA, YTO BCsI CBUTA MPUIILIA B HEOObIYaiiHOE BOTHEHHE, a sMup Hacp
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MOAHSJICS C TPOHA, BCKOYWJI Ha KOHS M NOMYAJICA B CTOPOHY Nepenpassl uepe3 Amyaapeio. B
CIEIIKe OH 3a0bLI MOMEHATh CBOU JOMAITHUE Ty(JIH U TOJBKO Ha BTOPOM Tieperone o0yJ1 canoru
u 10 camoit bByxapsel He genan ocraHoBOK. Kakue BommeOHbIe clioBa HAIIE TTOIT, YTOOBI ATH CJIOBA
OKa3aJld TAaKOE HEBEPOSITHOE MarnuecKoe BIMSAHUE HA MPABUTEsA?

[Inewer, Onemer MynuéH MeHs 30BET,

Ta, B KOTOpY!O BiI0OJIEH, MEHSI 30BET.

[Tox HOramu, CiOBHO MIENK, IECKA AMY,

Tpyaublit OpoJ1, 3€1EHBII CKIOH MEHSI 30BET.

Tam, rie neHa 1o KoJIeHa CKaKyHaM,

Tam JI>xeliXyHa CIIBIIIEH CTOH: MEHSI 30BET.

Tsl — nyHa, a Byxapa — HeGecHbIii CBOJ,

Yo J1IyHOO 03apEH, MEHsI 30BET.

Tel — mutaran, a byxapa — userymui cag,

JIncTteeB 11yMm, EpHATHIX 3BOH MEHS 30BET ...
(nepeBon U.C.JIumnkuna)

bruto nu 310 Ha camom nene? Kak rimacut nerenna, aa, oeuto! OOpaTumMcst K caMoOMy TEPMUHY:
JiereHa - (Ot Jjiat. - TO, YTO JAOJHKHO OBITh TPOYNUTAHO) — YKaHP HECKa309YHOM MPO3bI B POJIBKIIOpE,
YCTHBIM HApOIHBIM paccka3, B OCHOBE KOTOPOTO JICKHUT 4yAo, (paHTacTHUeCKud o0pa3z wiu
Mpe/icTaBJIeHIe, BOCIPUHUMAEMbIE PAaCCKa3uUKOM M CIylIaTesleM Kak 0ocmogepHocms. B ocHOBe
MPEACTaBICHHOM JIETEHIBI - YY/I0 TT033UH, YTO €€ BO3/ICHCTBHE HA AYIIIN JIFOIeH 00IaaeT Maruei.
Kaxk Bugum, neiicTByroImMe JIUIA STOM JETEeH bl UCTIBITATN HEOOBIKHOBEHHOE YYBCTBO — KATAPCHUC:
JIyXOBHOE COCTOSIHUE, TPH KOTOPOM OIIMYIICHHE KOJIOCCATHHOM TMOTEPH CTAJIKUBACTCS C
MpeIoNIyIIeHHeM OOHAPYKEHHsI OTPOMHBIX IleHHOocTel [7: 167]. Y 3TO sSIBNsieTCS TOCTOBEPHBIM
¢akrom! Tak, BcieacTBue 3TOro coctostHus, npaButens Hacp nbn Axmen CamaHua oco3Hal
JTUIIEMMY: pOuHa-uy>kO0nHa. HeoxumanHoe TOHUMaHUE ATOTO SIBIJIOCH BETHYARIIM HMITYJTHCOM
€ro JACWCTBUS — «IOAHSIICA C TPOHA, BCKOUMJI HAa KOHA, Jake 3a0bUl Mepeo0yThes, U 10 caMou
Byxaphbl ckakana He OCTaHaBITUBASICHY.

B uém xe cnenuduka gap nosasun? CHavana oOpaTumcs K moHMMaHuIo ciioBa [1oat. CnoBo
«TO3T» B IEPEeBOJE C JIPEBHEIPEUECKOr0 O3HAYAEeT «CO3JaTeilb, TBOPEI». AHTHUYHOCTH
MO/IYEPKHYJIa CYIIECTBEHHYIO YEPTy M03Ta: OH M300pakaeT He MUp JItOJIel U Bellel, a meopum
MHYI pPEalbHOCTh, APYIOW, BBICHIMM MHUP — MHUpP HJIeHd U 4YyBCTB. VIMEHHO 3TO KadecTBO
XYJI0’KECTBEHHOI'0 TEKCTa OUEHb SIPKO IPEACTABICHO B 11033UU. Tak, B HallleM CTUXOTBOPEHUH 00
SMHUpE 3Ta MHAsl PEAJIBbHOCTH IPEJCTaBICHA KAPTUHOM POJHBIX NMPOCTOpOB. KiroueBbIM cTaso
CJIOBO «30BET». «... MynuéH, TEMHBINA OpOJ peKH, JIUCTHEB IIyM, TIEPHATHIX 3BOHY», W, HAKOHEII,
«...Ta, B KoTopyto BmoOn€H, Byxapa!» 30BET ... I103T CBOMM HMCKYCCTBOM CMOT «IIEPEHECTH
9MUPA B APYTYIO PEaJIbHOCTh, B KOTOPOM OH «yBUIEI» U «ycablman»: «byxapa meHs 30BET». D10
BO3JICHCTBUE MOITUYECKOIO CJI0BA PABHOCUIIBHO Yy/y, a ITO3T - Mary.

ABtop, Huzamu Apy3u nucait, 4To HU y KOTO HE TIOJTy4YaJioCh COYMHHUTH OTBET Ha 3Ty KachIly.
MHorue nbITaluch CO371aTh TAKOE CTUXOTBOPEHHE B 3TOM pa3Mepe U C Takou puMoii, HO OYeMy-
TO He Moriau. Kak W3BECTHO, MOATHUYECKOE ITPOU3BEAEHUE BO3JCHCTBYET HA YMUTATENs CBOEH
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3BYKOBOW CTOpOHOW. DOHETHYECKass COCTABJISIIOIIAs B CTUXaX MMeEET 0ojee BaKHOE 3HAYCHUE,
HEKEJHU B IIPO3€, BBUY TOT0, YTO CaM 3BYK, PUTM, HHTOHALUS BbI3bIBAIOT ONPEACIEHHbIE YyBCTBA,
Y DMOIIMU CTAHOBSTCS HOCHTENISIMH CMbICia. [lOoTOMY, HMEHHO MO33Usl OKa3bIBACT ITyOoyaiiiee
BO3JCHCTBHE Ha AYILIM JIIOJEH, NO3T B OyKBaJbHOM CMBICIIE BbINEBacT CBOM CcTHXH. OH CHayaia
CIBIIIUT CTUXM, a TMOTOM IHMIIET, NMpHJaBas KaXJIOMy TBOPEHHIO CBOIO (opmy. JlocraTouHo
ybeaurensHo 00 ToM ckazan W.bponckuit: «lloat, crpemsiumiics cienaTh CBOM BbICKAa3bIBAHHS
PeaTbHOCTBIO Ui ayAUTOPHH, JOJDKEH NpUAaTh UM (OpMY JIMHTBUCTHUYECKOW HEU30€KHOCTH,
S3bIKOBOTO 3aKOHA. PudMa U CTUXOTBOPHBINA pazMep CyTh Opyaus JUIs AOCTHXKEHHS 3TOM 1enu,
uMeronecs: B ero pacnopsbkeHun» [1: 122]. Benukuii most Pygaku co3pgan Ty €IMHCTBEHHYIO
(hopMy, MaKCUMaJIbHO HACTPOCHHYIO Ha BOCIIPUSATHE COIEPKaHMsL. XOTS CTUXHU Ka3aIUCh ITPOCTHIMH,
HO 3TO ObLIa Ta HEJIOCTYIHAS MIPOCTOTA, MPHUCYIAsi TeHUsSIM, TOTOMY YTO MX TBOPEHHSIM IpHUCYLIa
yAUBUTENbHAS MY3bIKaJIbHOCTb, 3TO cTUXU-TecHU. [1oaT A0y AbGnamnax Ixadap M6H Pynaku —
npu3HaHHBIA  Kopudeir «3omororo Beka» Cpemnelt Asumm. «Oma Ha crapocTh» (IIEpeBOj
N.CenbBUHCKOTO):

«51 cepaue npeBpaTui CBOE B COKPOBHILHUILY MTECEH,
Most neyaTh, MOE TaBpO — MOU CTUXH MTPOCTHIEY.

Taxum 00pa3om, 3TO UCTOPUS O TIOPA3UTEIILHON CHUJIE UCKYCCTBAa BOOOIIE, B HALIIEM CITydae —
HEOOBSICHUMOM BO3CHCTBUH T033MH, KOTOPOE TNPHBOAMT HAC B COCTOSHHME KaTapcuca, Korjaa
YEJIOBEK IMOPHIBAET CO CBOMM 3rOM3MOM M JKHUBET BBICOKMMH JYXOBHBIMH M COLUAIbHBIMHU
HHTEpECaAMHU.

CrpemiieHre TOHATh MPUPOAY XYJI0KECTBEHHOTO TBOPYECTBA, TaHy CO3JaHUA  BBICOKHX
TBOPEHHI YEIOBEUECKOro TyXa MOCTOSHHO MPUBJIEKald BHUMAaHUE KaK UCCIeloBaTeNe, Tak H
MIO3TOB.

B onnoit u3 ckazok llaxepesansr, Mapyd—0Oammadnuk 6dpye cpeou bena OHs YBUIET COH.
To Obul cka3ouHbIM COH, MO0 B HEM eMy MpPUBMJICICS KapaBaH, NpUHaUIexkamuil emy. U,
OJTHaXK/Ibl, OH paccKas3all BCEM UTO 3TO, IEHCTBUTENBHO TaK. U ...cayduiiock 4y10, BOOOpakaeMblid
KapaBaH IIPEBPATUIICS B PEAIBHOCTD U NMIPUILET K HEMY.

B aT10i1 nterenze B aieropuueckoi (opMe 1aHa MombITKA MOHSATH TPUPOAY T033uH. Mapyd—
OammauHuk — [103T, KOTOPBI cpeau Oena AHA BUIUT CBOM «KapaBaH» — 3aMEYaeT «HEBUIMMOEY,
CIIBIILIUT «HEcKa3zaHHoe». W, oHaX/1bl, CBOMM HCKYCCTBOM CJIOBECHOTO TBOPYECTBA, OH, KaK Mar u
BOJIIICOHUK, TMPeoOpakaeT JIEHCTBUTENBHOCTH: «HEBUAMMOE» CTAHOBUTCS  «BHIUMBIMY,
«HECKa3aHHOE» - CKa3aHHBIM, «BOOOpa)KaeMblii KapaBaH» - PEAIbHBIM KapaBaHOM, T.€. KapTHHOM,
YBUJCHHON XYZOXXHUKOM M CTaBIIEH pealbHOCTBIO U Beex. B cBere aroro, cinosa M.I'opbkoro
3By4aT B YHUCOH: «/[>kOH PeckuH nmpoBO3riacuil BEeIMKYIO UCTHUHY, CKa3aB, YTO 3aKaTbl B AHIJIMHU
CTaJIi IpeKpacHee nocie kaptuH TepHepay [8: 98]. DTMH c10BaMU BEIUKUN COBETCKUI ITUCATENb
NOJUEPKUBAET CIOCOOHOCTh MO3TA CO3/1aBaTh KPAacoTy, OTCYTCTBYIOIIYIO B JICHCTBUTEIBHOCTH,
mo100HO KapaBaHy, YBUACHHOMY BO CHE cpejib Oena aust OammaunukoM Mapydowm (ITostom). Kak
MIPaBUJIO, B MOMEHT CO3JJaHHs MPOU3BEICHUS, XyI0KHUK HaXOIUTCS B 0COOOM COCTOSIHUM MEXTY
SABBIO U CHOM. OTa JIeT€HJAa YJIUBUTEIBLHO MEPEKIMKAECTCI CO CTUXOTBOpEHUEM A.AXMaTOBOMH
«My3a», B KOTOPOM HIET auajor no3tra ¢ My30H, TO JIM BO CHE, TO JIX HasIBY:
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Korga s HOublO )11y €€ npuxonaa
Ku3Hb, KaXXETC, BUCUT Ha BOJIOCKE ...

B aTux cTpokax aBTop Kak Obl MIPU3HAETCS, YTO MPOLIECC TBOPEHHUS, ITO HEKOE BONIIIEOCTBO,
KOTOpoe TpeOyeT BbICOYANIIEero HampspKeHUs BCEX CHII  103Ta, OYKBaJbHO OIMYCTOLIAET €ro -
TOJBKO TaK BOOOpa)kaeMbIii KapaBaH CTAHOBHUTCSA pEaJbHBIM. TOJNBKO TOAI3US MOXKET
MaTepHalIn30BaTh, BHITOBOPUTH, BBHITAIIUTH M3 O€3MHBI OECCO3HATEIBHOTO — CO3HaTeNbHOE. B
3TOM MaruyeckoM JIEMCTBUU COH MPeoOPa30BbIBAETCS B 5IBb, IPU TOM HEOOXO0UMO 00J1a7aTh HE
TOJILKO SYMOILIMOHAJIBHON CIIOCOOHOCTBIO, HO U YMEHUEM MPOHUKATh B CYIIHOCTb, T.€. OCMBICIIATD
paunoHansHO. CBoeoOpa3Hoil (hOpMOI TaKOro OTPaXKEHUsI MUPA SIBIIETCS. METa()hOPUIHOCTD €ro
MBILIUIEHUS], UHBIMU CJIOBaMHU YMEHUs COBMEIIATH JKap AYIIX U XJIaJ yMa, 0€CCO3HATEeNbHOE CHA U
CO3HaTesbHOe sIBU. BBuay storo meradopa riyboka, BosmeOHa, Tak Kak TOYHOCTb M KpacoTa
MO3TUYECKOT0 CJI0BA BBIPAKAET CYIIHOCTh OBITHS.

Takum oOpazom, jereHay o OammMauHuke Mapyde MOXXHO MapKHUpOBaTh Kak JIET€HIy-
MeTadopy o npupoze nodsuu. IlorTnyeckoe BUgeHHE MUpa COOOLIAET JOMOIHUTEIbHBINA CMBICI
peanbHOCTH, OOLIMIA IS BCEX, HO YBHUJCHHBIM ¢ MHOrO pakypca. To, 4TO TOBOPHUT IO3T, HE
TOBOPWJIOCH JI0 HErO HUKOTJAa, HO Oyaydn MeTaoOpHyYECKH CKa3aHHBIMHU, €ro CJIOBa Kak IO
BOJIIEOCTBY, MPUOOPETAIOT PEaNbHOCTh: KapaBaH MPHUXOIUT K Hamemy reporo (Iod3Ty), a OH
otaaét ero HaMm. OO0 3TOM MOJTYYEHHOM COKPOBHINE MUIIET Hall coBpeMeHHHK b.Oky/pkasa:

To nu ME&x, TO N1 ropbKas varia,
TO JIM aJICKHi OTOHbB, TO JIM XpaM...
Bcé, uTo OBLI0 ero — HeIHYE Ballle.
Bcé ms Bac. Ilocssmiaercs BaM.

Benukwuii most «3omoToro Bekay @uppoycu mnucan o6 arom 1000 net Hazax:

MOo¢€ Teno HeBUIMMO, 1yX MOW HE3PUM.
[Tpumu! — u Moit 006pa3 OyIeT TBOUM.
Ocszer oH B cep/ilie U, TOYHO LBETOK,
Pacugerér, BocnpuIaer. .. »

Bormpoc o ponm uckyccTBa, TUTEpaTyphl B KM3HH OOIIECTBA BCET/Ia BOJIHOBAJ MCTHHHBIX
XyJI0’)KHUKOB, TTUCATENeH 1 o3ToB. 3HaMeHuThIe ciioBa E.EBTymenko «I[1oat B Poccun — Gonbiire
4yeM MoI3T!», MOKHO OTHECTH K J1t000i1 cTpane, «Iloat, kak B Poccun, Tak u rae Obl TO HUA OBLIO, -
00Jb111e YeM 1odT!», OO OH SIBJISIETCSI COBECTHIO CBOETO HApO/1a, IEBLOM KPacOTbl CBOETO Kpasl U
BBIPA3UTEIEM HHTEPECOB CTPAHBI.

Cy1ecTByeT MHOTO JIET€H/I O IPUYMHAX KOHIIMKTA MEKIY IpaBuTenieM u modrom. OmHa u3
Hux oOpaborana ['enpuxom I eiine.

B ocHoBe 3TOi nereHnbl peayibHbIe (aKThl U3 KU3HHM BEIUYAMIIETO MO3Ta APEBHOCTH —
®upnoycu, aBropa ucropuit 50 npasurenei Ilepcuu, 3Hamenutoro snoca «lllax-mama». Hag
MepBOM pelakiuueld MO3T TPYAWJICS OKOJIO JIBAIUATH JIET, UCHBITBIBAS M TOJOM, U XOJOJ, U
KECTOKYIO HY X1y, HO B Ha/Ie’KJe Ha Bo3Harpaxjaenue ot napeit Camanuios. Ho x 994 rony, xorna
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OH 3aKOHYWJI 3Ty pelakuuio, nuHactuss CamMaHUI0B yKe najga. BTopyro penakiuio mosmsl 0o3T
3akoHuMa B 1010 romy, CIIOKWII MIECTHAECAT THICSY JBYCTHINWM, B OOIIEM Ha CO3/IaHHE 3TOTO
TpyZaa yuuio 30 net. Ho HOBBII npaBuTens cynran Maxmya otBepr TBopeHue Oupaoycu.

Kak pacckaspiBaeT jereHjia, IpaBUTENIb OO€lal 3allIaTUTh 3a KaXKJ0€ ABYCTHULIME IO
3010TOMY AMHAPY. HakoHer npuObLT KapaBaH OT CyJTaHa, HO KOT/ia pa3BsA3aiu TIOKHU, 0Ka3alioCh,
YTO 30JI0TO 3aMEHEHO cepeOpom. [103T B 3TOT MOMEHT HaxouJiIcs B OaHe U y3HaB 00 oOMaHe, ObLI
ockopOnéH, HO mpomomrgasr. OH pa3ienusi cepeOpo Ha TPU YACTU: OJHY YaCTh OTJAN OAHIIHKY,
JpYTYI0 — JIOJSM U3 KapaBaHa, a Ha TPEThIO KyINWJI MpoXJIaAuTenbHble HanmuTku. Koraa 06 aToM
y3HaJ MPpaBUTEINb, OH MPUKa3all OPOCUTH MO3TA MO/ HOTHU CJIOHY. M 03T BBIHYX/I€H ObLIT OeXKAaTh.
MHoro 1eT 0T cKuTajics BAaJii OT pOAUHBI, U JIMIIb B CTAPOCTU PCUINII BEPHYTHCA HA POAUHY.

OpHa)Kabl TJIABHBIM MUHUCTP B NMPHUCYTCTBUHU CyJITaHa IPOU3HEC JBYCTUIINE U3 BEJIUKOU
II0O3MBI, 9TU CTPOKM IIPOM3BEIIM OIPOMHOE BIICYATIICHME HA  CyJITaHa, U OH CMEHUJ THEB Ha
MUJIOCTh, PELIMB BO3HArpaauTh 1osra. Ho xorna kapasaH ¢ Japamu BXOJIUII B BOPOTa ropojia, U3
IIPOTUBOIIOJIOKHBIX BOPOT BBIHECIIM HOCUIKH C TesIoM Pupnoycu.

B »ToM nmoBecTBOBaHMM - TeMa MO3Ta U 033uu. HecMoTpst Ha yiapel Cy1b0bI U OTCYTCTBUE
IIpU3HAHUS, 03T Beernaa uaET Buepén. OH NPOHOCUT CBOE KU3HEYTBEPKAAIOIIEE TBOPUYECTBO
yepes BCIO KU3Hb. Bellnkuil MosT Bcera 0CO3HAET CBOKO 3HAYMMOCTh M 3HAUYEHHWE CBOUX CTHUXOB,
OH BEpUT, roBopsi cioBamu M.I[BeTaeBoil, YTO «MOUM CTHXaM, Kak JIParoli€HHbIM BUHaM,
HacTaHeT cBoi uepén!». U ato, aeiicTButensHO, mpouszonuio ... Cynrany norpeboBaiock BpeMs
«HACTOATHCS», «CO3PEThY», MOA00OHO BHMHY. CTHXH 3a 3TO BpeMs HE HM3MEHWJIUCh, HO CTalld
MOHATHBI W OIICHEHbl HOBBIM BpeMeHeM u mnokosieHueM. Onones «lllaxname» Bomwia B
COKPOBHIIHHUILY MUPOBOM JUTEPATyphl, OeccMepTHBIE cTpoKkH DUPIOYyCH W MOHBIHE 3ByYaT Ha
SI3pIKaX MHOTHX HApPOJ0B MUDA.

B ocnoBe moamer I'.I'ynmust «Ckazanue 06 Omap Xaiimey, JiereHaa 0 BCTpeYe BEJIMKOTO T03Ta
1 y4€HOTO C IOHOIIEH, KOTOPBIN MPUILET K HEMY U3 JaJIbHUX CTPaH, IPEoJ0JeB NECKU MyCThIHH,
4yTOOBI Y3HATHh y MyJpelia TailHy M033UH U JIMYHOCTHU 1modTa. Omap XaiisiM OTBETHJI B MPUCYIICH
eMy JJaKOHUYHOM MaHepe, YTO MOI3T J0HKEH OBITh OCBEAOMIIEHHBIM BO BCEX HAyKax, €ro0 3HAUCHUE
B JYXOBHOM U3HHM OOIIECTBA MOKAXET JIMIIb BPEMs, a TI033UsI — ITO caMa KM3Hb BO BCEX €€
nposiBieHusX. bes nmerengapuoro Omap Xaiisima, He ObUT ObI 30JI0THIM U PAJIOCTHBIM BEK IMOI3HH,
Y JI0 CETOIHAIIHETO JTHS OH OCTAa&TCS CaMbIM ITUTUPYEMBIM ITOATOM BCEX BpeMEH U Hapo0B. Ero
CJIOBA OKa3aJKCh MPOBUIYECKUMHU:

«bynb BCeCuieH Kak Mar, IpOKUBH COTHHU JIET.

B téMmHOI1 Ge31HE BEKOB HE YBUIAT TBOU CBET.
Jluts B ereniax mopoit Halm Cyp0bI MEpIIAIOT.
CraHb K€ UCKPOIO CUACThs CPEJIb ATUX JIETEH!»

ITosryyeHHbIe pe3yJIbTaThl

Kak yiaércst moaty 10CTHYb rTyOHMHBI TOHUMaHUS MUPA, 33JI€Th CAMble COKPOBEHHbBIE CTPYHBI
Hallel AyIiu, 3aCTaBUTh HAC BOCXUIIATHCS, CTPAAaTh, TIOOUTh, TasTh OT HAXJIBIHYBIIUX YYBCTB,

u, gaxe miakath!? Kak ynaércs nosty «JOMTH 10 CYyTH, 10 OCHOBAaHbs»? DTa MPUTITraTelbHAs
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TallHa BCErJa IpUBJEKalla ucciaenosBarTesnei. M1 Ha CerogHsAIIHUN JeHb HET pasraJku 3TOro
MO3THUYECKOT0 BOJIIIEOCTBA, 3TOTO TAaMHCTBA BOOOpa)KEHMsI, BAOXHOBCHMS, HAWTHs, MHCaiTal
MexaHu3M BOCTIPUATHS M BO3ACHCTBUS MO3TUYECKUX MPOU3BEACHUN — MAJIOM3yUeHHAs 00JIacTh
MEXIUCIMIUITMHAPHBIX HccieoBaHuil. TeopeTnueckoe OCMBICICHHE 3TOW TaliHBI Bcerna Oyaer
AKTyaJbHBIM, TAK KaK SIBJISAETCS HEIIPEMEHHBIM YCIOBUEM JIaJIbHENIIETO PA3BUTHSI YETIOBEKA.

3akJaroueHue

JlereHpl O BENIMKHX ... OHH BCer/aa OyAyT >KUTh, OHU OYIyT MepeaBaThCs U3 yCT B yCTa, 10O
COOBITHS, MPOUCXOJISIIUE B JIETEHJAX - OJHOBPEMEHHO U 4YyJ0, M JJOCTOBEPHOCTh. Spuaiiiive
npeacTaBuTenu «3010Toro Bekay Cpeanelt A3uM — 3TO TOITHI, CTaBIIKE JereHaaMu: AOybXxacaH
Pynaxu, Hlaxua banxu, A6ynskacum @upaoycu, Omap Xaitsim, Huzamu I'ssnmpxesu, Ad3anagana
Xaxkanu, 16n Cuna (ABunienna), Anumep HaBou, Amup Xocpos Jlexnesu, xananagaua Pymu,
Caamu [Mwupasu, Xadwuz Illupasu, Arrap Humanypu, Maxmyn IlaxneBan, Hacup Xycpoy,
AOGnypaxman Jlxamu. JKu3Hb u cynp0a 3TOM OJECTAIICH IUICAIbI MOATOB «30JIOTOTO BEKay
OKyTaHa MHOXECTBOM JiereHa. Jlomieqamme 10 Hac W3 TIIYOMHBI BEKOB JIETEHABI O IMOATaxX
CBUJCTENHCTBYIOT 00 OrpOMHOM BIMSHUU TMO3TOB HAa yMBbl BCEX MOKOJEHUH M HApOIOB.
TBOPYECTBO 371ATOYCTOB ATOM MOPHI SABJISIETCS COKPOBUILHULIENA HE TOJIBKO HAIMOHAJIBHOM, HO U
MHUPOBOM JIUTEPATYphl. B CTpoKax BENIMKOro poJloHaYaIbHUKA y30EKCKOU IUTepaTyphl Anuiepa
HaBou rumMH osTuyeckomy CloBY:

«Benp CcII0BO — AyX, YTO B 3BYKE BOILIOLIEH,
ToT cII0BOM KUB, KTO TyXOM O0JIa4yEH.
Peub — nienecTok TrobIIaHa B IBETHHUKE,
CrnoBa e — Karui po3 Ha JICTIECTKE.

bor yenoBeka ci0BoM oapui
COKpOBUIIHUILY TailH B HET'O BJIOKHIL...

Uto jxemMuyr, €ciiv CJI0BO HaM J1aHO?

OHo B riyOMHAX MHpa POXKICHO,

O, 6oxe, naif MHe OeTHOMY B yz€d,

UTo0 st HICKYCCTBOM CIIOBA OBIAICI.
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CATEGORY OF DURATION AND CONTINUITY OF VERB ACTION
IN RUSSIAN LANGUAGE SYSTEM
AS OVERCOMING RESTRICTIONS IMPOSED ON LANGUAGE

KATEIorus NPOAOJKUTEJIBHOCTH - JVIMTEJBHOCTH —
HENPEPBIBHOCTH I'JTIAT'OJIBHOI'O JEVICTBUSI B CACTEME PYCCKOI'O
A3bIKA KAK IIPEOJIOJIEHUE OT'PAHUYEHUM,
HAKJIAJIBIBAEMBIX HA A3bIK

Abstract:

The article is devoted to the study of the category of duration and continuity of verb action in
the Russian language system. The category investigated in the article is not actual for the Russian
language and has a limited expression in it. However, it is presented in the language on the lexical
and grammatical level only for some pairs of verbs having the meaning of movement. The study
showed that native Russian speakers learn and understand the category of duration and continuity of
verb action only because of the practice of daily speech communication. The fact of expressing this
category, which is relevant in Russian only for some verbs, indicates that it is possible to overcome
the restriction imposed on the language system in terms of duration and continuity of action. The
expression of this category breaks the private logic of language and contradicts the existence of the
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main grammatical categories of the Russian verb system. Analysis of the language material made it
possible to establish the fact of fundamental incomplete expression of the category of duration and
continuity of verb action. The author concluded that going beyond the boundaries of existing logic
in language contradicts the basic way of expressing verb action, on the one hand; and on the other
hand, does not contradict the capabilities of language and does not destroy the language system.

Keywords: language restrictions; overcoming restrictions; duration and continuity category
of verb action, analysis, fundamental

Introduction

SI3bIK — 3TO CIJIOXKHAsI, TMOCTOSIHHO pa3BHBAIOLIAsICSl CUCTEMa CBA3AHHBIX MEXIy CO000M
JEKCUYECKUMU U I'PAMMAaTHYECKUMU OTHOUICHUSAMH SA3BIKOBBIX €IMHUII, AJITOPUTMBI CO3AAHUS U
00bEIMHEHUSI KOTOPBIX B BHICKA3bIBAHHUS, C OJTHONM CTOPOHBI, UMEIOT YHUBEPCAJIbHBIE JIOTHYECKHE
OCHOBaHHUs OOIIIEYEIOBEUECKOr0 MBIIUIEHUS, a € JAPYroi — peaau3yloT HallMOHAJIbHBIA THII
MBIIUICHHs, OTPAXKAOLINUK HALIMOHAJIIBHOE BUICHUE MUpa. BMecTe ¢ A3BIKOM YEIIOBEK yCBAaUBACT
CTPYKTYpy MUpPa — TAKOH, KAKOM OHA KaXETCsI JIFOSM, Pa3JIeIISOIMM 3TOT s13bIK. OCBOEHUE TaKOU
CHCTEMBI TpeOYyeT OrPOMHBIX BPEMEHHBIX U MHTEIJICKTYAJIbHBIX 3aTparT.

Kaxaplii sI3bIK MHAMBUAYAJICH B JIEKCUYECKOM M TI'PAMMATUYECKOM BBIPAXKEHUM M, Kak
CJIIEICTBUE, HENEPEBOJUM HU B KAaKOW JPYroul s3bIK MHpa, MMEHHO IO3TOMY KIIIOUEBBIMHU
MO3ULIMSIMU B [IOHUMAHUH JIOTUKH SI3bIKA SIBIISIIOTCS CTPYKTYpa CII0Ba, CTPYKTYpa BBICKA3bIBAHHUS
U CTPyKTypa CBs3€d DJIEMEHTOB s3blKa. [IOHMMaHMe 3THX HPOLECCOB MAa€T BO3MOXKHOCTH
BOCIIPUHUMATh A3BIK KaK CHUCTEMY, B IEJIOM HMEIIIYI JIOTHYECKHME OCHOBAaHHUS H
MOIYUHSIOUTYIOCS TpeOOBaHUSAM 0011el 1 YacTHOM Jloruku. [loHMMaHue JIOTUKY S3bIKa, B CBOIO
ouepe/ib, CIOCOOCTBYET HE TOJIBKO YCBOEGHUIO S3bIKa, HO M YCBOCHMIO TUIIA I3bIKOBOT'O MBILIJICHHSL.

BrisBiieHre 10rnueckux OCHOBAHUH si3bIKa UMeeT GUI0co(DCKUil XapaKkTep.
Methods

CraTpsl sBIIsE€TCSA MPOJOKEHMEM MCCIIEN0BAaHUS, HAIPABJIECHHOIO HAa BBIACHEHHUE NPUYMH
BO3HUKHOBEHUS OTPaHMYCHHI, HAKJIaIbIBAEMBIX Ha SI3bIK B 00JIACTH JIGKCUKU M TPAMMATUKH, U HA
BbISIBIIEHHE (DAaKTOPOB, CHOCOOCTBYIOIIMX MPEOJOJICHUIO JTHUX OrpaHUYEHHH B clyyae
KOIHUTHUBHO-KOMMYHHUKATUBHONW HEOOXOIMMOCTH B ITPOLIECCE PEUEMBICIIUTEIHHOMN e TEIIbHOCTH,
OCYILECTBIIIEMON HOCHUTEISIMU sI3bIKa. Vcciemyembple HAMH OTpaHUYEHHs] MMEIOT JIOTHYECKHE
OCHOBAHHS U JIe)KAaT B OCHOBE OOIIEUETI0BEYECKOI0 MBILIUIEHUS, a TAK)KE€ B OCHOBE CIIOCOOHOCTH
YeJIOBEKA K YCBOEHUIO s3bIKa. OJHAKO B KaXXJ0M KOHKPETHOM CIIy4ae, B KaXJI0M KOHKPETHOM
S3bIKE OHM UMEIOT Pa3IMuHbIE CIIOCOOBI BEIPAXKEHUS, U, KPOME TOT0, IPAKTHUECKHU BCET/1a B SI3bIKE
CO3JAI0TC KOHKPETHBIE YCIOBHS UX YACTUYHOI'O IPEOJOJICHHUS.

OrpanuyeHusi, HakJaJblBaéMble Ha fA3bIK, MOTIYT HUMETh OOIIEJTOTHYECKUI U
YaCTHOJIOTMUECKUI XapaKTep.

OO0m1enornyecKkue OrpaHUYCHHUs] MMEIOT YHUBEPCAJIBHBIM JUIsl BCEX SI3BIKOB XapakTep W
BBITEKAIOT U3 OOIIEIOTHYECKUX METO0B ITO3HAHUS — CHHTEe3a, aHaJInu3a, aHAIIOTHHA U 0000IICHMS,

77



Cross- Cultural Studies: Education and Science (CCS&ES) ISSN -2470-1262

HMHTETpALMs KOTOPBIX «IIOCTENEHHO, IIar 3a LIaroM, PacKpbIBa€T BHYTPEHHHUE CYLIECTBEHHBIE
MPU3HAKY MIPEMETA, CBSI3U €r0 3JIEMEHTOB U UX B3aUMOJCHCTBUE APYT C Apyrom» [7].

YacTHOIOrMYECKHE OCHOBAHUS UIMEIOT U30UpaTeNIbHBIN XapaKTep U XapaKTepU3yIOT Kaxabli
S3bIK B OTAENBHOCTH, MOKa3biBas, 1) KakuM 00pa3oM MOTYT OBITh BBIPAXKEHBI T€ WM WHBIE
KaTerOpUu MBINUICHHSI, 2) KaKhUe MX AacleKThl SBISAIOTCS aKTyalbHBIMH, 3) KaKHE AacleKThl
MOTEHIIUAIBHO 3aJI0KEHBI B SI3bIKE U B CITy4ae HEOOXOAUMOCTH MOTYT OBITh aKTYalTU3UPOBAHEI, 4)
KaKue OKa3bIBAIOTCA HEBO3MOXKHBIMU KOHKPETHO JUIsl IAaHHOM SI3bIKOBOM CHCTEMBI.

JIro0oit s3bIK, B TOM YHCIIE PYCCKUH, B CBOEM Pa3BUTHUU W (DYHKIIMOHUPOBAHHH CIICTYET
BHYTPEHHEHN JIOTUKE PACKPBITHUSI MBICIH, ONMPAIOLICHCS HA YXKE CYLIECTBYIOIIYIO S3BIKOBYIO
kapTuHy mMupa. OTCIo/1a BBITEKAaeT BaXKHOE CJEJICTBUE: SI3bIK BOOOIIE, UMEHHO BO BHYTpEHHEH U
OOBEKTUBHOM JIOTUKE CYIIECTBOBAHUS M PA3BHUTHUS, TO €CTh PEabHO, O0YCIOBICH CO3HAHUEM U
SI3BIKOBBIMU JICUCTBUAMM OTAEJIBHBIX HOCUTEJEH s3bIKa M WX IMOKOJIEHWH. M3 3TON peanbHOU
MPEINOCHUTKA KaXKAbIi OTJAEIbHBINA YEJIOBEK, U MPEXKIE BCEr0 HOCUTEINb SI3bIKa KaK POAHOTO, Ha
MPAKTUKE UCXOJUT U3 MPOCTOrO (paKkTa HAJTWYMS U CYIIECTBOBaHUS si3bIKa. [[lOHMMaHKE TOTO, YTO
A3bIK HE MPOCTO CYILIECTBYET, HO U PA3BUBAECTCA, U MPUHATHE TOrO, YTO SI3bIK KaK TaKOBOW B
pa3IM4vu U €IMHCTBE €r0 OCHOBHBIX IIEJIOCTHOCTEH SIBJISIETCS PEATIbHOCTBIO JJI CO3HAHMS U
JEUCTBUS KaXKJ0r0 YEJIOBEKA, SIBIISICTCSI OCHOBHBIM aCIIEKTOM HMCCJIeJOBaHHUS SA3bIKa KAaK OCHOBHOM
KOTHUTUBHOW PEaIbHOCTH YEJIOBEKA.

COBOKynHaﬂ A3BIKOBAA PCAJIbHOCTh, KaK OHa €CThb IJIA JTIOI[CP'I, pasaCIArOIUX A3bIK, BKIIFOYACT
HC TOJIBKO TO, YTO YK€ OCBOCHO A3BIKOM, HO M TO, YTO MOXKCT IOIAJCKATh OCBOCHHIO M HE
IpOTUBOPCUUT BHyTpeHHeﬁ JIOTUKEC s3bIKa, BBITEKAIOMIEH U3 HECMOCPCACTBCHHOI'O IIpoHecca
00BEKTHBHO npOTeKanmeﬁ JKM3HEIEATCIbHOCTH JTIOACH U CHOCO6y HUX MUPOBUICHHA.

YenoBeKy, TakuM oOpa3oM, MPUXOIUTCS CUUTATHCS C SA3BIKOBOM pPEalbHOCTBIO KakK C
COBOKYITHO# 11€JI0CTHOCTbBIO, TO €CTh IMEHHO KaK C YeM-TO €IMHbIM, 00JIaJalolIMM COOCTBEHHOMN
JIOTUKOH CyIllecTBOBaHUS M pPa3BUTHS. B ciayuae Hens3O0exHBIX SA3BIKOBBIX MpPeoOpa3oBaHUN
BHYTPEHHSIS IOTUKA SI3bIKA OTPEAEISET, KAKOBbI 00BEKTUBHO BO3MOXKHBIE PAMKH TPe0Opa3oBaHus
Y KaKOBBI TCHJICHIIUU Pa3BUTHUS S3BIKOBOM peasbHOCTH. JItoOble M3MEHEeHUs, MPOTUBOpeYaIlre
9TOM JIOTHKE, MPUBOJIST K JIECTAOUTN3AIUY SI3bIKOBOW CUCTEMBI.

S3bIKOBAsi peaTbHOCTh — ATO PEATBHOCTD ISl KAXJA0TO OTACIBHO B3SITOrO HOCUTENS S3bIKA U
JUIs Bcero odmiectBa B meloM. K S3BIKOBOM peanbHOCTH CIIEAYeT OTHOCHTHCS Kak K 0co00if
pEeaTbHOCTH — HE3aBUCUMO 1IEJIOCTHOM, a TaKKe HE00XOIMMO YUUTHIBATh TOT (PAKT, UTO «...J 1000
SI3bIK HOCUT aHTPOIOLEHTPUYECKUI XapaKTEP, a CHUCTEMA fA3bIKA SIBJACTCS HE pEajbHbIM, a
MBICJIUMBIM eTuHCTBOM» [3, c. 123]. Co3HaHue HOCUTENEH s3bIKa B IMPOLIECCE €r0 YCBOCHHS
MOCTUTAET 3Ty PEATLHOCTh U €r0 BHYTPEHHIOK JIOTUKY. Ba)XHO MOAYEPKHYTh, YTO HE TOJIBKO
KOMMYHHUKATHBHBIN ACTIEKT, BEIPAKEHHBIA B PEYX, HO U MBICIIUTEIIbHBIN, UMEIOIINI KOTHUTUBHBII
XapakTep, OCBAMBAETCSI YEJIOBEKOM Ha MPAKTHKE M OCMBICIIMBACTCS KaK HEUYTO JAHHOE U, CTAJIO
OBITh, KaK UMEIOIIEE XapaKTep 0COO00W pealbHOCTH. IMEHHO MO3TOMY MOXKHO YTBEpXAaTh, YTO
SI3BIK  CYIIECTBYET Kak (EHOMEH 4YelOBEUECKOW JEsTeIbHOCTH BO BCEM MHOro00Opasuu
PEYEMBICIIUTEIIBHOM  AKTUBHOCTH HOCHUTENIEW S3bIKA K € €ro IMOMOLUBIO MPOUCXOIUT
«cMbIcI003HaYeHne Mupay [8, 10].
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Wtak, BHyTpeHHSSI JIOTUKA S3bIKa BEAET €ro MCCIEI0BAaHHWE OT BOMPOCA O CYIICCTBOBAHUU
S3bIKa, ONMCHIBAIOLIEIO MHUpP, KOTOPBIM CyHIECTBYeT «3Jech M ceilyac», K BOIPOCYy O
CYILIECTBOBaHHH SI3bIKa, KOTOPBIH CIIOCOOEH OMUCHIBATH MUP B LIEJIOM, C YUYETOM BCEX BUAMMBIX U
KaKYyIIUXCS MPUYMHHO-CIIECTBEHHBIX OTHOIICHH, CBA3BIBAIOIINX MEKIY COO0il SIBICHUS MUPA.

Kak 6eckoHeyHOe 11e710€ SI3bIK, KaK 1 MUP B I1€JI0M, OITUCHIBAEMBbIH S3bIKOM, C OJTHOM CTOPOHBI,
HEOJIHOPOJICH MMEHHO B aCIeKTE €ro CyIIeCTBOBaHUS: OyIyuyd €IMHCTBOM B3aMMOCBSI3aHHBIX
JJIEMEHTOB, OH HENPEXOJIl, HO OTIENbHBIE €r0 3JIEMEHTBhl NPEeXOoIiuiu. S3bIK Kak Lenoe
HEOTAEJIUM OT MHUPA, KOTOPbI OH OMUCHIBAET U CBSI3U U SIBJICHUSI KOTOPOTO OH UHTEPIPETUPYET,
HECMOTPS Ha TO, YTO MEXy MUPOM U SI3bIKOM HMEIOTCS CYIIECTBEHHBIE PA3JINYMsl, OCHOBAaHHbBIE
Ha TOM, YTO SI3BIK OIKUCHIBAET MUP HE TAKUM, KAKUM OH SIBJISICTCSI OObEKTUBHO, a TAKUM, KAKUM OH
BUJIUTCS WU KaXeTCsl JIOJSAM, TOBOPSIIMM Ha 3TOM s3blKe, CyOBbeKTHBHO: «Bemm Bcerna
Ha3bIBAIOTCS IO TOMY, Y€M OHH Ka)XKyTCS, 1 MBICIISITCSI TAKUMU, KAKHM U KaXXyTcsi, UOO TO, YTO OHH
€CTh, €CTh HE€ CYIIHOCTh, a T[IO3[HEeHIIas Uu3MEHEHHasi O0oJjiee TMPOJIOJDKUTEIBHBIM U
MHOT'OCTOPOHHHMM HaOJIFOICHUEM BUIUMOCTBY [6, ¢. 197]. C apyroil CTOPOHBI, SI3bIK OJHOPOJICH,
MIOCKOJIbKY 00pa3yeT HelpepbIBHOE €IMHCTBO, YHUBEPCATIbHYIO LIEIOCTHOCTD. SI3bIK CYLIECTBYET
KaK HENpPeXoIs1Iee eAMHCTBO BHE M HE3aBUCHUMO OT BOJIM U CO3HAHUS OTAEIBHO B3SITOIO HOCUTES
a3bplka. OHAKO A3BIK ITOCTOSIHHO M3MEHSIETCS, pearupys Ha TOJbKO Ha BHEIIHEE BO3/EUCTBUE —
BO3JICHCTBUE CPEbl, B paMKaX KOTOPOM OH CYyIIECTBYET: I'PYMIIbI JIIOAEH, FOBOPSIIUX HA 3TOM
A3bIKE, MX COLUHUAIBHOW CTPYKTYpPbl M COIMAJbHBIX MHOTPEOHOCTEH, MX HEMOCPEICTBEHHO
MIPaKTUYECKON AESITENbHOCTH, HO U Ha BHYTPEHHEE BO3/EHCTBHE - CIOCOOHOCTH MOHUMATh U
PacKpbIBaTh YEJIOBEKOM OOBEKTHBHBIE OTHOILIEHUS €IMHCTBA B MHOT00Opa3us, 3aJI0)KEHHBIE B
S3bIKE U TPEACTABIICHHBIE B JIOTUKE PACKPBITHUA SI3BIKOBOrO Marepuana. Kpome Toro, s
MIPUXOJUTCS TIOCTOSHHO «BCTPAaMBaTh» B SI3bIK TO HOBOE, YTO MOSBISETCS B MUPE, HEOOXOIMMOE
JUTS KU3HU M1 KOMMYHUKAIUU COLIMYyMa U, BCIEACTBUE 3TOTO, MOAJIEkKAIIEE A3bIKOBOM pean3aliiu.
Ecaun takoro noHuMaHus HE MPOUCXOIUT, SI3bIK BOCIPUHUMAETCS KaK JaHHOCTb, KOTOPYIO HAJ0
OCBOMTH B ICKJIApaTUBHOU (opme.

HmeHHo mnpobiiema CyLIEeCTBOBAaHMS $3bIKA KaK €IUHCTBA MHOIOOOPA3HOTO IMOPOXKAAET
npobjeMy BO3HMKHOBEHHUS OIpAaHMYEHHUH, HaKIaJblBaéMBIX Ha A3BIK W HpodieMy uX
npeonosieHus. JIroOble orpaHMYeHUS UIMEIOT KOTHUTUBHBIN XapaKTep, BBIPAXKAIOIIUIACS B TOM, UTO
OCHOBHBIC KAaTEropuu MBIIUICHUS, TaKWe KaK €JMHCTBO BPEMEHHM M TPOCTPAHCTBA, CHOCOOBI
BBIPA)XCHUSI BPEMEHM U NpOYee, CYIIECTBYIOT HE TOJBKO B BUJE SA3BIKOBBIX Pa3jIMuMi, HO U B
paMKax COBOKYITHOTO, €IMHOTO CYLIECTBOBAHUS MHPA.

[ToHnmaHue s3bIKa KaK OHTOJOTMYECKOW KaTerOpuM TMPHBOJAUT K HEOOXOAUMOCTH
IIOHUMaHHsA, B YEM HMMEHHO COCTOMT €IMHCTBO S3BIKOBOM CHCTEMBI, 4YTO SBIIAETCS €€
CKPEIUIAIOIMUM (PaKTOPOM, KaKOBbBI MPEANOCHIIKA €€ U3MeHeHus: U pa3BuTus. CienoBarenabHo,
ujes €IMHCTBA A3bIKAa B ACIEKTE €r0 CYILIECTBOBAHMS IPEANOIAracT PacKpbITHE acCIEKTOB €ro
€JUHCTBA.

WTak, s3bIK CYLIECTBYET B €IMHCTBE ()OPM CBOETO CYIIECTBOBAaHUS, 00Pa3yIOIIMX 1IEJI0CTHOE
€IMHCTBO HETPEXOIIEero s3bIka. [Ipu 3TOM S3bIK HE TOKIECTBEHEH MUPY, IIOTOMY YTO S3bIK KaK
(heHOMEH YelIOBEYEeCKOM NEATENIbHOCTH — HHIUKATOP TOTO MU HHOT'O MEHTAJILHOTO MBIIUICHUS.
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Discussions

OpHa U Ta K€ KaTeropusi MbIIUICHUSI MOKET HE TOJIBKO MO-Pa3HOMY BBIpAXKaThCs B Pa3HbBIX
S3bIKaX, HO M TpeTeprneBaTh TpaHcPopmaluio B CBOEM pa3BUTUU. Kpome TOro, J0CTaTOYHO
CJIO)KHO OIpPENeTUTh MEPBUYHBIN CIOCOO BBIpAKEHHWE TOM WM HWHOM KAaTerOpUH, MOCKOIBKY
«HHKOT/Ia HY OJTUH SI3bIK HE OBLT 3aCTUTHYT B MOMEHT CTaHOBJICHHs ero hopm» [2, ¢. 308]. Onnako
MO>KHO YTBEPKIaTh, 9YTO HET HU OJHOTO SI3bIKA, B KOTOPOM BCE OCHOBHBIC MCHTAIILHBIC KATETOPHH
ObLTH OBI BBIPA)KEHBI BO BCEM CYIIECTBYIOIIIEM MHOTO0Opa3uu. A 3TO 3HAYUT, YTO KAXKIBIN SI3bIK
MOAXOAUT K BBIOOPY croco0a BBIPAKEHUS TOW WIIM WHOW KaTerOpUH M30MpaTeIbHO, C YIETOM
TOT0, HACKOJBbKO TOT WJIM MHON croco0 e€ BBIpa)KEHUS MOXKET CIOCOOCTBOBATH YCHEIIHOCTH
KOMMYHHMKaluu B oOmiecTBe. Bce s3bIKOBBIE SIBJICHHS, BbIpaXkarollue 0a30Bble KaTeropuu
MBIIIJICHHUS, HOCAT THUIIOBOM XapaKTep W COCTaBISIOT OCHOBY M CHEUU(UKY S3BIKOBOTO
BBIPXEHHS HAIIMOHAIBHON KapTUHBI MHPA.

O1HOM U3 BOXKHEHIIUX KaTETOPUH, MOTYyYUBILIEH BbIPAXKEHHUE BO BCEX SA3bIKAX MUPA, SABJISETCA
KaTeropusi IJarojbHOro Jeicreusa. B cucreme pycckoro si3plka OCHOBHBIMHU TIJIarojbHBIMH
KaTeropusiMu  SIBJISIIOTCA  BUJ  (COBEpLICHHBI W HECOBEPILUCHHBIM), BpeMs (Hacrosiiee,
npomeamee u Oynymiee), cupspkeHue (IepBO€ M BTOPOE) M BO3BPATHOCTh. JTa CHUCTEMa
IIpeTepIeNna cepbE3HbIE U3MEHEHUS B HCTOPUU SI3bIKA: CJIO’KHAsA CUCTEMA IIPOLIEIIET0 BPEMEHH,
CYILIECTBOBABIIAsl B IPEBHEPYCCKOM S3bIKE, TPAHC(OPMHUPOBATIACH B YHPOIIEHHYIO, HA TIEPBBIN
B3IJISi, CUCTEMY TPEX BPEMEH, KOTOpasi, OJJHAKO, JIOMOJHSIETCS BUAOM IJIaroja, BhIPaKaroluM
KaTeropuu 3aBepIIEHHOCTH — HE3aBEPIIEHHOCTH U OJTHOKPATHOCTH — MHOTOKPAaTHOCTHU JAEHCTBHUSL.
Kareropus »xe npoJoKUTeNTbHOCTU — IJTUTEIbHOCTH — HEMPEPBIBHOCTH ACHCTBHSI, BEIPAKEHHOTO
IJIarojioM, B PYCCKOM $f3bIKE OKa3ajlaCh HEBOCTPEOOBAHHON M HeakTyajdbHOW. OTCyTCTBHE
BBIPa)KEHUE ITON KATErOPUH SIBJISICTCS YACTHOJIOTMUECKUM OTPaHUYEHHEM, HAJIOKEHHBIM Ha S3bIK
B CHJIy HEKOTOPBIX (paKTOPOB, HAPUMEP, CTPEMIICHUS U30€XKaTh S3bIKOBOM M30BITOUHOCTH.

OpHako CyIeCcTBYET s I1arojoB, B yIOTPEOIEHIMH KOTOPBIX KaTEerOpus MPOI0JKUTEILHOCTH
— IIUTEJIbHOCTH — HENPEPHIBHOCTH JIEUCTBUS BbIpaXKEHA aKTyalbHO. TaKMMH IJ1arojamu siBISIFOTCS
TJIAroNibl BMYKCHUSI — TepEMEIEHHs], KOTOPble OOBIYHO TPAKTYIOTCS KaK OJHOHAIPABICHHBIE U
pa3HOHANPABJICHHBIC TTIaroiibl. K HUM OTHOCSATCS CIIETyIOIINE T1arodbHbBIE IAPEL: ObiMb — Obl8amb,
uUOmu — X00UMb, exams — e30Umb, lememns — 1emamy, HAblMb — N1Aeamb, bexcams — be2amy, Hecmu
— HOCUMb, 8eCmu — 803UMb, 8eCMU — 800UMb, KAMUMb — KAMAamby, NOJI3MU — NOJ3AMb, 1€3Mb —
Ja3ums, caoums — caxcamv, mawums — mackams. B ynorpeOGieHun 3THUX TJIarojioB KaTeropus
JUINTENIbHOCTU JICMCTBUSL SBISICTCSI OJHOM M3 OCHOBHBIX TIPAMMATHUECKHUX KaTerOpuil U HMMeEeT
BBIPQKEHUE BO BCEX KOHTEKCTaX, CBA3AHHBIX CO 3HAYCHHUEM IMEPEABIKEHHS U TEpeMeIIeHUs
cyObekTa neiictBus. OIHAKO pa3rpaHUUEHHE JUIUTEIBHOTO U HEATUTEIHHOTO ACUCTBUS B PyCCKOM
SI3bIKE HE HOCUT YHUBEPCATBLHOTO XapaKkTepa, U Jaxke B OTHOIIEHUU TUX IJ1arojioB OHa BbIpa)KeHa
HE TOTAIBHO, a TOJIbKO CHOpaJu4ecKh. Takum oO0pa3oM sI3BIK MBITACTCS H30aBUTHCS OT
HEXapaKTePHOU Il HEro KaTeropyuu MyTEM BBITECHEHHS HEKOTOPBIX (OPM B pa3HBIX KOHTEKCTAX.
PaccMoTpuMm ymoTtpeGrienne Tiarona uomu, OJHOTO M3 OCHOBHBIX TJIAaroJiOB, BBIPAKAOIINX
3HAYEHUE JIBIDKEHUS — TIepeMereHus. [ maron uomu BeIpaskaeT AITUTEIIBHOE — MPOJAOKUTETHHOE —
HenpepbIBHOE JIeiicTBUE HecoBeplleHHoro Buja. CrioBapu NalOT ClEAYIONIME ero 3HadeHus (B

CKOOKax YKa3aHbl BO3MOXXHbIE TIJIarojbHblEe YHOTPEOJIEHUS, BbIpaXKalollUe MapajiebHOe
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HEJUTMTENIFHOE JICWCTBHE, HA3BAaHHOE TJIaroioM xooums): 1. JIBUTaThCs, TepeIBUTaThCs, CTyHas
HOTaMU: uomu newxom (BO3MOXHO: Xooums newikom). 2. JIBuraThbcsi, TmepeMemniaTrbcs B
MPOCTPAHCTBE: noe30 udém 0o Mockebl (BO3MOXKHO: noes0 xooum 0o Mockewt) // Tlepemerniatbest
MaccoH, MOTOKOM, BEPEHULIEH U T. .. obnaxka udym (HEBO3MOXKHO: 001aKa X00sam; BO3MOMXKHO
TOJIBKO KaK MOATHYECKOE: obnaka xo0sam 2ypbooti). 3. OTIpaBiIsAThCS, HAIPaBIATbCSA KyAa-TM00:
uomu Ha 6otiHy (HEBO3MOXKHO: X0OUmMb HA GOLHY; BOSMOXKHO IIPH OTPHUIIAHUU: He X0O0U HA BOUHY). //
OO oTnpaBieHUN TPAHCTIOPTHOTO CPEACTBA: INEKMPUYKA UOEM 6 NON0eHb (BO3MOXKHO: JNIeKMPUYKa
xooum Kadcowlll Oenv). 4. Crie0BaTh, ABUraThCs B KaKOM-THMOO HampaBIEHUM ISl JOCTHIKEHUS
4ero-nmmbo: uomu K HamewenHou yeau (HEBO3MOXKHO: X0Oumv K HAMe4eHHOU yenu). S.
[Tepemerarbcesi, ABUTaThCs, OyAy4d HAINPaBICHHBIM KyJla-TH00, C KaKOH-THOO NENbIo: nucbma
uoym 6vicmpo (HEBO3MOXKHO: nUCbMA X00am Ovicmpo) // JIocTaBIAThCS, MOCTYIATh OTKYAa-1H00,
KyJa-mioo: yai uoém ¢ Kaskaza (HEBO3MOXHO: uail xooum ¢ Kaekaza). 6. [Ipuctynarh K KaKum-
a0 JEUCTBUSM, BCTyNaTh KyJAa-TuOO, CTAHOBUTHCA KEM-THO0: uomu 6 Hayky (HEBO3MOXKHO:
xooumu 6 nayky). 7. Iloctynath nojo0HO KOMY-1100, CIeJ0BaTh KOMY-JTH00 B 4éM-IT00: uomu 3a
ceoum HacmasHukom (HEBO3MOXKHO: X00ums 3a ceoum nacmagnukom). 8. Ilocrynars, neicTBOBaTH
KaKUM-THOO 00pazoMm: uomu npomug mueHus O0oabuiuncmea (HEBO3MOXKHO: X0Oumv HPOMU8
MHeHus oonbuiuncmaa). 9. IpulGnmKkaThes, MOSIBISTHCS: COH He u0ém (HEBO3ZMOXKHO: COH He X00uUm).
// HagBurathcsl, HACTYTATh: U0Eém 2po3a (HEBO3MOXKHO: X00Um 2po3a; BO3MOKHO TMTOITUYECKOE MTPH
OJIMIIETBOPEHUU: 20e-mo Had noaem xooum 2posa). 10. beITh B AeiicTBUM, IEHCTBOBATH, padOTATh
(0 MexaHu3Me, MallluHe): Yacsl udym moyro (BO3MOXKHO: uacsl xo0sm mouno). 11. Ilagate, muTh
(06 ocanmkax): cHee uoém (HEBO3MOXHO: cHee xodum). 12. VIMeTb MeCTO, MHPOHCXOIUTh,
COBEPILATBCS: UOYM  GCHIYRUMEbHble K3aMeHbl (HEBO3MOXKHO: X00sm  6CMynumesbHbvle
akzamensl). // TIpoTekaTh, MPOXOIUTH: 8peMs u0ém Ovicmpo (HEBO3MOKHO: 8peMsi XOOUm ObiCmpo).
/| JIMMThCS, IPOJOIKATBCS: UOEM MBLCAYA 0eBAMbCOM OeBIHOCHO 80CbMOLL 200 (HEBO3MOKHO:
X00um mulca4a 0e6amvbCcom 0e6aHOCHO 80CbMOU 200). // BbITh B KaKOM-IMOO BO3pacTe: peOEéHKY
uoém namoiti 200 (HEBO3MOXKHO: peOEHKY xooum namviti 200). 13. VIcOMHATHCS, CTaBUTHCS: 6
meampe uoém Hosas nveca (HEBO3MOXHO: 8 meampe xooum Hoeas nveca). 14. Ilponerarb, ObITh
PAaCIOJIOKEHHBIM TIe-TM00, KaKUM-TH00 00pa3oM; MPOCTUPATHCS: YIuya uoém uepes 8ecob 20poo
(HEBO3MOXKHO: y1uya xooum uepes ecb 2opoo). // Bectu Kyna-mbo, BBIXOAUTb: 06epb U0ém 6 cao
(HEBO3MOXKHO: 08epb x00um 6 cao). 15. Bbienarscst, NCXOIUTh OTKYAa-JIM00, paciipoCTPaHAThCA:
om 6amapeu uoém menyo (HEBO3MOXHO: om 6amapeu xooum menio). // Beiienstbes, Teub: u3
pansl uoém Kpossb (HEBO3MOXKHO: U3 paHbl X00um Kkpoav). // TlocTynaTh, MoaBaThCs: MOK UOEm
(HEBO3MOXKHO: mox xooum). 16. Jlenats xo1 B urpe: uomu my3om (BO3MOXKHO: Xxo0ums mysom). 17.
[Tomy4atbcst, TaAUTHCS, CIIOPUTHCS: paboma He udém (HEBO3MOXKHO: paboma He xooum). 18. pasr.
Haxomutb cOBIT, CIIPOC, pacmpomaBaThCs: mogap uoém xopouio (HEBO3MOXHO: mMosap Xooum
xopowo). 19. TlpuuuTarthcs, cieaoBaTh KOMY-ITHOO 3a YTO-THOO; BBHIIIAYMBATHCS, BBIIABATHCS
(0OBIYHO PETYJISPHO, IIOCTOSIHHO): NPOYEeHMbl N0 6KIA0Y Udym (HEBO3MOXHO: NPOYeHmMbl N0 8KAAOY
x00am). 20. IlpenHa3zHayaThCsi, UCTIOIB30BATHCS, YIOTPEOIATHCS IS YEro-I100: 220061 UOym Ha
eaperve (HEBO3MOXKHO: 20061 X005im Ha eapenve). // PacxonoBaTecs, ynoTpeosThes, TPAaTUThCA:
8ce OeHveu udym na pemonm (HEBO3MOXKHO: 6ce OeHbeu Xo0sm Ha pemonm). 21. BeITh K NIy,
MOJIXOANTh, COOTBETCTBOBATBH: el uUOém cmesmuvcesi (HEBOSMOXKHO: el Xo0um cmesamuvcst). 22.
Bxomuts, BaBuratbes (0 4€éM-1uMO0 BOMBAEMOM, HAJIEBAEMOM): 268030b J1€2KO UOEM 8 O0O0CK)
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(HEBO3MOKHO: 28030b J1e2K0 X00um 6 0ocky). 23. Pactu, cocpe1oTounBaTh CBOW POCT B 4EM-JINOO:
Kkapmogenb uoém ¢ bomay (HEBO3MOXKHO: Kapmoghenv xooum 6 6omay). 24. BbeITh TOTOBBIM WIIH
CKJIOHHBIM K 4YeMy-JIHO0O; COTJIaIlaThbCsl, pemaTbesi Ha YTO-TM00: uomu Ha puck (HEBO3MOXKHO:
Xo0umo Ha puck). 25. pa3r. Y CTpEeMIIATLCS Ha IPUMAHKY: pbloa uoém Ha yepss (HeBO3MOXKHO: pbloa
Xooum Ha yepés). 26. Bctynate B Opak (0 )KeHIIUHE): uomu 3amydic (HEBO3MOXKHO: XO0OUMb 3AMYHC;
BO3MOXXHO TIpH OTpHUIIAHUU: He xoou 3amyxc). 27. TlogsepraThCsi NEWCTBUIO, HA3BAHHOMY
CYIIECTBUTENBHBIM: UOmu Ha npooadcy (HEBO3MOXHO: xooums Ha npodadicy). 28. Hactynarts,
coBepIIaTh JICHCTBUE, HA3BAHHOE CYIICCTBUTEIbHBIM: UOmMu Ha cnad (HEBO3MOXKHO: X00umov Hd
cnao). 29. HaunHath Aenath 4To-In60, MyCKaThCs BO YTO-IMO0: uomu 6 nisc (HEBO3MOXKHO: X00UMb
6 niac). 30. imets uTo-1100 CBOUM COIepIKaHUEM, TIPEAMETOM; KacaTbCs KOTro-1100, 4ero-nmoo (o
pasroBope, CHOpPE): peub UOém 0 NPasuiIbHOM numaruy (HEBO3MOXKHO: peub X00um 0 NpasuibHOM
numanuu). O I'onosa uoém kpyeom (HEBOZMOKHO: 201084 XOOUM KPY2OM).

Urak, u3 30 3nauenuii, 10 coznauenuii u 1 ¢pazeonornsma ToJabKo 5 UMEIOT NapajieabHbIe
(GopMBI HEJUIUTENBHOTO ACWCTBUSA. B HEKOTOpBHIX ciyyasx ynoTpeOJeHue riiaroia Xooums
BO3MO>KHO TOJIBKO TIPY OTPHULIAHUH: UOMU 3AMYIHC | 8bIXOOUMb 3aMYIHC, HO He X00u 3amyxc. IHora
SI3bIK BCE-TakW AT BO3MOXKHO O00pa30BaTh MCKOMYIO TJIAarojbHYIO Hapy, npeajaras Apyroi
TJIAr0JI — YX0OUMb: 512006l UOYM HA 8APEHbe — 51200bl YX0OSIM HA 8APeHbe.

[TapHBIM TJIATOJIOM K TJIAroily uomu SIBISIETCS TI1aroll X00ums, TOXKE HECOBEPIICHHOTO BUA,
HO BBIPAKAIONIETO KATCTOPUI0 HE JUIMTEIHHOTO JCHCTBHSI, a MNpephIBHOrO neicTBus. OH
ynotpeOisieTcss B cheAyromux 3HadeHusx: 1. O0namarh COCOOHOCTHIO, OBITH B COCTOSIHHH
JIBUTATHCS, CTYIIasi HOTaMH, JIeJasl Iaru: oK Modcem Xxooums (BO3MOXKHO: OH Modicem uomu). 2.
[lepeaBuraThbes, CTyIas HOraMu, Jiejasi ard B Pa3HbIX HANPABJICHUSAX WU B pa3HOE BPEMS: OHU
xo0am newkom (BO3MOXKHO: oHu udym neuwikom). 3. HampaBnsTbes Kyna-inbo ¢ Kakou-nnbo
1[eJIbI0; OBIBATh TIe-TM00, MOCEMAaTh KOro-1100, 4To-11ub0: xo00ums 6 meamp (BO3MOXKHO: uomu
6 meamp). 4. CnenoBarh 3a KeM-TH00, 4eM-JIM00, COMPOBOXKAATE: X00Um 3a Hell, Kak cobaxa
(BO3MOXHO: u0ém 3a Hell, kak cobaxa). // YXaxuBaTh 3a KeM-JIH00, 4eM-JIH00, 3a00TUTHCS O KOM-
60, 4€M-bo0: xooum 3a panenvimu (HEBO3MOXKHO: udém 3a panenvimu). 5. Hocuth Ha cebe
YTO-TM00; OBITH OJCTHIM, BBITJISACTH KAKUM-ITHOO 00pa3oM: xooums 6 Oxcuncax (BO3MOXKHO:
uomu 6 oxcurcax). 6. CocTosiTh B KaKOU-INOO JOKHOCTD, 3BAHUH: XOOUMb 8 36AHUU MAUOPA
(HEBO3MOXHO: uomu 6 3eanuu matiopa). 7. Haxonutbcsi, mpeObIBaTh B KAKOM-JTHOO COCTOSIHHH,
HACTPOEHUH; CUUTATHCS KEeM-ITH00, KaKUM-ITHO0: X00umsv cuacmiugvlm (HEBOSMOXKHO: uomu
cuacmauevim). 8. Jlenatb X0l B UTpe, NEPeCcTaBIATh QUTYPY: X00ums my3om (BOZMOKHO: uomu
my3zom). 9. OTHpaBisITh €CTECTBEHHYIO MOTPEOHOCTH, UCHPAXKHATHCS, MOUYUTHCS: X0OUMb 8
myanem (HEBO3MOXHO: uomu ¢ myanem). 10. [lepenBuratbcsi KaKUM-THO0 CIIOCOOOM B BO3/IyXE,
0 BO3JyXy WIH B BOjE, MO Boje (0 pbIOax, NMTHUIAX, CyJax WM JICTATEIBHBIX arrapaTtax):
camoném xooum kpyeamu (BO3MOXHO: camoném uoém xpyeamu). // Mop. IlnaBats (00bIYHO B
Ka4yeCcTBE WICHA IKUIIAXKa CYJHA): X00umsv nod napycamu (BO3MOXKHO: uomu noo napycamu). 11.
JIBUTaThCSI B ONIPEICIIEHHOM HAIIPABICHHUH, TI0 ONPEICIEHHOMY MapIIPYTY; €XaTh, IUTBITh, JICTETh
(0 cpeacTBax MEPEBIXKEHUS): agmoodyc xooum no pacnucanuto (BO3SMOXKHO: asmobyc uoém no
pacnucanuro). 12. TlepememaThbcsi B KaKOM-THO0 ONPEeIEHHOM WM PAa3IMYHBIX HATIPABICHUSX
(0 HEOECHBIX CBETUIIAX, BOJHOW WIJIM BO3AYIITHOM MAacce, 3ByKax U T.I1.): HAO 2010801 X00sm myuu
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(BO3MOXHO: Hao 2onoeoti uoym myyu). 13. JIBUTaThCsl IO KaKOW-THOO MOBEPXHOCTH (B KaKOM-
00 OJTHOM WJIM PAa3IUYHBIX HAIMIPABJICHUSX): MeHU X005m no cmene (HEBO3MOXKHO: meHU Uoym
no cmene). 14. IlepexomuTh, NepenaBaTbCs OT OJHOTO K JIPyromy; ObITh B OOpalleHWH, B
yHOTpeONICHUN: 8 cmpane Xo0am u anvuiussvie Kyniopbl (HEBO3ZMOXHO: 6 cmpane uoym
Ganvuussie kynopol). 15. PacipocTpaHsIThesl, 0XBaThIBATh BCEX MM MHOTHUX, BCE MM MHOTOE
(0OBIyHO O cimyxax, OONE3HSAX W T.I.): 1O 20pody xooum ecpunn (BO3MOXHO: 1O 20p00y UOEMm
ungpexyus). 16. JlefictBoBath, paboTaTh (OOBIYHO O TMPHUCTIOCOONCHUSIX U MEXaHH3MaX,
OCHOBAHHBIX Ha JIBIDKCHUHU BIEPET — Ha3a 1 MM BBEPX — BHU3): YaChl He X00am (BOZMOXKHO: 4acbl
ne uoym). 17. KonbIxatbcsi; Ipokath, TPICTUCH: MOCH MAK U X00Um noo mMawunou (HEBO3MOXKHO:
mMocm max u uoém nod mawiunou). O Xooums Ha eonose (HEBO3MOXKHO: uomu Ha 2onose). <
Xooumvw okpye 0a okono (HEBO3MOXKHO: UOMU BOKPYE Od OKOJI0).

Bcero 21 cnydait ymorpebnenuss riaroina xooums: 17 3HaueHud, 2 Cco3Ha4YeHHs, 2
(bpazeosnoruzma, U3 KOTOPBIX TOJBKO B 11 ciydasx MOKHO 1o100paTh MapHBIN TIaroi uomu.

Hrak, nucxogusie 30 3HaUeHUH ri1arojia uomu CBOAATCA K 17 3HaYEHHSIM riiarojia xooums, u
MPU STOM TOJBKO HEKOTOPBIE U3 HUX OOpasylT Maphl JUIUTEIBHOTO HEMPEPHIBHOTO H
HEJTUTEIBHOTO MPEPBIBHOTO JICHCTBUSI.

[Tpu comnocTaBieHNN 3HAYEHUH J1arojioB Uomu U X00ums, MOKHO YBUAETb, UTO 1) KaKJIbIi
riarojg o0yajaeT psAOM YHUKAQJIbHBIX 3HAa4eHWM, 2) HE BCE 3HAYEHUs TIJjarojia uomu,
BBIPAXKAIOLIETO  JUTUTEIBHOE JEHCTBHE, COOTBETCTBYIOT 3HAYCHHUSIM TIJIarojla  Xooumo,
BBIPAXKAIOIIETO HEJUIUTEIbHOE ACHCTBHE, U UIMEIOT MAapHBIE (POPMBI.

Takum o0pa3oM, MBI BHAWM, 4YTO: 1) B HEKOTOPBIX CIIy4asx TJIAarojbl uomu — XOOUmb
COCTaBJISIFOT COOTHOCHTENBHYIO MO TPHU3HAKY JUIMTENBHOCTH / HEIIMTENLHOCTH Tapy: uomu
newKomM — X00umsv newkom; 2) B HEKOTOPBIX CIy4asXx BO3MOXHO TOJIBKO yIOTpeOIeHue riiaroia
uomu: 0024co0b uoém (HEBO3MOXKHO: 00#COb X00UMm Kaxcobvlll 0eHb, B TOM Clly4yae IJIarosl uomu
yInoTpeOIisieTcss KaKk BCE OCTAJIbHBIC TJIarojbl PYCCKOTO s3bIKa — 0€3 BBIPAKEHHsS KaTErOpHUU
JUTUTEITLHOCTU JIEUCTBUS: JIemOoM 00bIYHO UOYM 00HCOU U 002COb UOEmM Yace 08a yaca); 3) B
HEKOTOPBIX CIIy4asx BO3MOXKHO YIOTPEOICHUE TOIBKO TIIarojia X00ums: meHu X008am no cmeme;
4) B HEKOTOPBIX CIIy4asX YNoTpeOJIeHUe IJ1arojoB uomu U X0O0ums BbIPAXKaeT Pa3HOE 3HAUYEHUE:
uOmu 3a panenvimMu 1 X00Umbs 3a pameHbiMu.

MBI BUAMM, YTO MPU BO3HUKHOBEHUH BHYTPEHHEH MEHTAJIbHON MOTPEOHOCTH HOCUTENIEH
sA3bIKa pa3rpaHuiyuBaTb JJIUTCIBHOC U HCIJIMTCIBHOC HCﬁCTBHG SA3BIKOBAsA CUCTEMaA ]:[aéT TaKHueC
BO3MOXXHOCTH, ITOCKOJIBKY 3TO HE IPOTUBOPCHUT €T'0 BO3SMOKHOCTAM, U 3TO 060ra111aeT SI3BIK, TaK
Kak «cuja u ¢popmMa ee pa3pylIeHHs pa3phIBAIOT CMBICIIOBON rOpu30HT»: «c'est que la force et la
forme de sa disruption crévent I'horizon s€émantique» [9, c. 61]. Tak, kateropus 3aBepIIEHHOCTH
— HE3aBePIIEHHOCTH JCHCTBUSI, 3aJI0)KEHHAsI B COBEPIICHHOM U HECOBEPIIEHHOM BHJE TIaroa,
MMEEeT OJHO M3 CaMbIX HECTAaHIAPTHBIX BBIPAXKEHHUH B SI3bIKE, TaK KaK MMEET HE COOCTBEHHO
JCKCUYECKOoe, U HE COOCTBEHHO T'paMMAaTHYECKOE, a JIEKCMKO-TPAMMATHYECKOE BBIPAXKCHHE.
Hanpumep, rnaronbHas mapa xooums — npuxooums MpeaCcTaBlIeHa B BUAE IBYX CAMOCTOSITEIbHBIX
CJIOB, IMEIOIIMX HE TOJBKO CIOBOOOPA30BATEIBHYIO, HO U MOP(OJIOTHUECKYIO CBSI3b: IIPHCTaBKa
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B JIaHHOM cJy4yae He TOJbKO OOpPa30BbIBAET HOBOE CJIOBO, HO U OTJIMYAET NMPOU3BOAHOE OT
MIPOU3BO/SILIETO BBIPAXKEHUEM TOJBKO OJHOM KATETOPHUM: 3aBEPLIEHHOCTU — HE3aBEPIIEHHOCTH
neiicTBus. SI3bIK B TAaHHOM ciy4ae HIET MO CIIOKHOMY IyTH COBMEIIEHUS CIOBOOOpPA30BaHUS U
Mopdonorun. OHAKO €CIH OJHAXK B! TAKOW ITyTh CTaJ BO3MOXHBIM, TO B ClIyyae HEOOXOIUMOCTH
SI3bIK €II€ pa3 MOXKET MOWTH MO 3TOMY IyTH, YTO M HPOHU3O0ILIO C BBIPAKEHHEM KaTEropHH
JUINTEIBHOCTU — HEJIMTENBHOCTH JIeHCcTBUS. M BCE ke MOTeHIMalIbHbIe BO3MOYKHOCTU S3bIKa
ObUIM aKTYyaJIM3UPOBAHBl TOJBKO JJIs1 HEOOJBLIOrO KOJUYECTBA IJIAroJIOB, MOTOMY YTO OJHO
OTPAaHUYEHUE HE MOXKET HOCUTh YHHUBEDCAJIBbHBI XapakTep, IOCKOIbKY, Kak cuurtarorT M.
[Tpuroxun u U.Crenrepc, «Hau MUp, HO-BUAMMOMY, HaBCEI1a JIUIINICA FapaHTUN CTaOMIIbHBIX,
Hempexoadmux 3akoHoB» [1, ¢ 386]. MMeHHO NOITOMYy «IOJ BOIPOCOM OKa3bIBAKOTCS
OPUEHTHUPOBAHHOCTh HA HEKYK 3aKOHYEHHOCTb IPEACTABIECHUH O CUCTEMAaX S3BIKOB,
YHHUBEPCAIBHOCTH MPEJICTABICHUH 00 NX YCTPOHCTBE U PYHKIMOHUPOBAHUMY [5, ¢. 119].

BripakeHue KaTteropuu IMTETBHOCTH JEUCTBUS MPOUCXOAUT HE TOJBKO IMOCPEICTBOM
(YHKIIMOHMPOBAHMS JABYX Pa3HBIX JIEKCEM uomu — Xooums, HO W 3a CYET (OPMUPOBAHUS
IIOJIMCEMHUU, CBSI3aHHOU C KOHTEKCTHBIMHU YCJIIOBUSAMH — BXOKACHHUEM B I/136BITOK NI HEAOCTATOK
3HadeHus TekcTa («régime moteur du surplus (et du) manque» [9, c. 61]), KOTOpHIit YeTOBEK Beeraa
CKJIOHCH CYHUTAThb 3aKOHYCHHBIM, OaXKE €CJIN OH COXPAHACT MHOTO3HAYHOCTD.

Implication

OcBoeHHE HOCHUTEISIMU PYCCKOIO SI3bIKA BBIPDAKEHUS KATETOPUM JIJIUTEIIBHOCTH —
MPOJOJIKUTEIILHOCTH — HETPEPHIBHOCTU TJIATOJIBHOTO JEHCTBUS MPOUCXOAUT UCKIIOYUTEIHHO B
pe3ynbTare MPAKTUKKA PEUEBOM KOMMYHHUKAIIMM M HE HMEET TEOPETHUYECKUX OCHOBAHUH,
3a()MKCUPOBAHHBIX B CIIOBAPSX WM CIPABOYHUKAX. DTO OMPEICIIACTCS TEM, UTO JJIsl YCICITHOCTH
KOMMYHUKAIIMK B JIAHHOM CJTy4ae y 4YejoBeKa HET HEOOXOJUMOCTH YCBaWBaTh KaTErOPUAIbHYIO
JICKCUKO-TPaMMaTHYECKYIO MOJICITb, KaK, HallpUMep, MOJIEIb 00pa30BaHUS II1aroJioB COBEPIIEHHOTO
BHJIa OT TJIarojIOB HECOBEPIIICHHOTO BUA, €MY JIOCTATOYHO YMETh B TOTOBOM BHJIE HCITOJIb30BATh
UMEIONINECS B CHCTEME PYCCKOTO $I3bIKA KOHTEKCTBI, YTO «HE TMpearnoyaraeT abCOIOTHOTO
BJaJIeHUsl 3TOW cuctemoin» [4]. OgHaKo BBIpAXKEHHE HECBONCTBEHHOW Ui PYCCKOIO S3bIKa
KaTeropuu IJIarojJbHOr0 JACUCTBUSI MHOT/IA MOKET BBI3bIBATh KOMMYHUKATUBHBIC 3aTPYIHEHUS Y
HOCHTENIEH SI3bIKA, YTO, BIIPOYEM, HE BBI3BIBAET OTTOPYKEHUSI B BOCIIPUSITUM CAMOU KaTeropuHu.

CaM dakT BBIpOKEHHUS KaTETOPHH JUTUTEIBHOCTH — MPOJODKUTEIFHOCTH — HETIPEPHIBHOCTH
[JIaroJIbHOTO ICMCTBUS, aKTYaJIbHOM B pYCCKOM SI3bIKE BCETO JIMIIb JIsl HECKOJIBKHX I1ap IJ1aroJjios,
0003HAYAIOIINX JIBIDKEHHE — MEPEMEIEHUE, CBHJIECTEIBCTBYET O TOM, B OTHAEIBHO B3STOU
CUTYyaIlMd TPOM3O0ILIO TMPEOIOJCHIUE OTPAHWYCHUS, HAJIO)KCHHOTO Ha SI3BIKOBYIO CHCTEMY B
OTHOIIIEHWW BBIPAXKEHUSI JJUTEIHPHOCTH W HEMPEPHIBHOCTU JEUCTBHUSA. Bvixom 3a mpenensl
CYILIECTBYIOIIEH B SI3bIKE JIOTUKH, C OJJTHOW CTOPOHBI, TPOTUBOPEUYUT MPUHATON S3IKOM 32 OCHOBY
crocoba BBIpAKEHHUS TIJ1aroJIbHOTO JEWUCTBUSA, a C JPYrod CTOPOHBI, HE MPOTUBOPEUUT
BO3MOYKHOCTSIM $13bIKa M HE pa3pylLIaeT sI3bIKOBYIO CUCTEMY.
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NEUROPHYSIOLOGICAL INVESTIGATION INTO BILINGUALS'
MENTAL ADVANTAGES

HEWPO®U3NOJTOTMYECKUE UCCJIEJOBAHUSA
HNCUXOJIOI'MYECKUX NIPEUMYIIECTB BUJIMHI'BOB

Abstract:

Modern studies of bilingualism tend to focus on the neurophysiological processes related to
changes in the structure and peculiarities in the functioning of the brains of bilingual people.
Particular interest is shown towards studies related to the formation of the brain structures in young
children who are raised in multilingual environments. Bilinguals display their advantages most
clearly in early childhood when they can be more disciplined, much better at communicating, and
more empathetic than their peers. Researchers have proven that communication with native
speakers is the decisive factor which enables the successful acquisition of a foreign language. Such
early experiences of bilingual communication form a special language zone in children's brains,
which makes it much easier to learn foreign languages later on in life. Monitoring of adult
bilinguals reveals that they tend to be adapted much better to their social and professional lives.
Artificial bilingualism at a later age can reveal personal traits that are related to the acquisition of
a particular foreign language. Senior bilinguals have more flexible mental processes, better
memory and concentration ability as well as slowed dementia onset.
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Introduction

Modern researchs into the social and personal qualities of bilinguals show their apparent
benefits in social and professional environments. Research into bilingual brain functions shows
that natural bilinguals form special zones in early childhood. Activity in these zones guarantees
undeniable cognitive benefits for bilinguals in senior age. Researchers are increasingly focusing
on the study of the mechanisms that regulate the use of different languages and the effects of
polylingualism on cognitive processes, socialisation, and inter-personal communications, as well
as polylingualism’s manifestations at different ages.

Theory

The first studies of childhood polylingualism showed that the simultaneous acquisition of two
languages has negative impacts on children's cognitive and speech development (I. Epstein, 1916).
Consequently, experts often recommended that children begin learning foreign languages aged
seven or ten years. Soviet schools relied on this psychological and pedagogical approach.
However, it is well known that children who started learning a foreign language at ten years of age
often failed to acquire communication, reading, and writing skills in a foreign language, although
they may have continued to study it for many years.

The shift in the understanding of the role of early learning of a second language happened
after the publication of information related to the positive effects of early bilingualism on children's
cognitive development and socialisation. Researchers of children's bilingualism note that infants
up to six months old are "linguistic geniuses" because they can distinguish sounds in all human
languages. By the end of their first twelve months, children learn to distinguish the sounds of their
native language better and their ability to distinguish the sounds of foreign languages decreases
(Kuhl et al., 2006).

Infants transfer from being "global citizens" to "native language experts", which is an
important milestone in acquiring language, and which precedes the stage of acquiring the
vocabulary and grammar of their native language. Furthermore, the better children can distinguish
the sounds of their native language at the age of eleven months, the larger their vocabulary size in
the later years (Kuhl et al., 2008). At the same time, the learning of their native language patterns
reduces their sensitivity to non-native patterns and, to some extent, decreases their capacity for
foreign language acquisition.

Research shows that bilingual children outperform their monolingual peers in cognitive
development. The reason for this is that a bilingual child has more extensive and ample experience
thanks to their straddling of two languages and cultures. They have to constantly switch from one
language to another, changing pronunciation, grammar, and meanings (Cummins, 1976;
Bialystock, 1987).
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Analysis of bilinguals' psychological properties has shown that such advantages were
especially apparent in young children in situation that required them to control their attention or
when they were exposed to conflicting information (Bialystok et al., 2010).

In adult life, these differences become less evident, although they manifest themselves when
there is a need to solve complex problems (Costa et al., 2008). The psychological analysis of
cognitive characteristics of late artificial versus early natural bilinguals showed that the latter have
cognitive advantages (Bekasova, Markemann, 2012).

Comparing bilingual groups raised in a "family language — society language" environment
(monolingual families) and the "one parent — one language" environment (bilingual families)
revealed the factors that affected language development in early natural bilinguals. The analysis
of thinking patterns showed that bilinguals raised in bilingual families ("one parent — one
language") were given to thinking in a mix of languages. On the other hand, bilinguals raised in
monolingual families are not given to mix languages in their thinking when they are exposed to
the opposition of their family language and the society language.

However, the languages of such bilinguals, although separated in their conscious mind, are
nonetheless mixed in their subconscious mind. Most surveyed bilinguals from monolingual
families see their dreams in a mix of languages, i.e. their subconsciousness uses more than one
language as a single system regardless of the external situation.

Bilinguals raised in bilingual families and thinking in a mix of languages separate such
languages in their subconsciousness depending on the external factors, such as environment and
the language activity. Only one language is involved in their dreams. The language of their dreams
changes depending on the content or setting.

In terms of cultural identity, both groups show identical results: 63% of bilinguals associate
themselves with one culture, 25% with two or more cultures and 12% have difficulties in
determining their cultural identity.

The research revealed interesting differences in the cognitive preferences and academic
success of different bilingual groups. Bilinguals raised in monolingual families showed interest in
the humanities, while one fourth of the group members were successful learners in the social,
mathematical, and natural sciences. Bilinguals raised in bilingual families showed capacity for
mathematical and natural sciences along with higher than average academic success. Almost half
bilinguals in this group have or are acquiring university degrees, with only one fifth in the other
group. However, both groups showed similar high-performance levels in the humanities.

The research of personal qualities of late adapted bilinguals showed that the learning of
foreign languages at school and later caused changes in personal traits. The formation of
professional bilingualism develops efficient communication and social skills. Learners are also
observed to acquire the traits and culture of foreign native speakers (Bekasova, 2017).

In late adulthood, the advantages of bilingualism become increasingly apparent in the
decreasing the degradation of cognitive skills in seniors (Bartzokis et al., 2004). This may be
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explained by the fact that the acquisition of two language systems consistently activates analytical
and comparative functions and give rise to interest in languages, history, traditions, and culture.

Data and Methodology

Magnetoencephalography (MEG) is a modern and effective method of brain activity
visualisation. This method allowed researchers to obtain data related to differences in the brain
activity levels of bilingual and monolingual development.

Experiments made by F. Ramirez compared brain reactions to language sound in eleven-
month children from Spanish-English bilingual families and in their peers from English-speaking
families (Ramirez, 2017a). The resulting data showed that the brain of a monolingual child
responded only to the sounds of the English language and ignored sounds from the Spanish
language. The brain of a bilingual kid responded to the sounds of the two languages that were
native to them. This proves that children's brains "specialise" in those languages that are present
in their language environment and reflect their language experience. Interestingly, responses to the
sounds of the English language were equally strong both in bilingual and monolingual infants.

Bilingual learning in early childhood is becoming increasingly popular. Research shows that
young children can acquire foreign languages faster, albeit subject to certain conditions.

Firstly, a real teacher should teach the language. In this case, nine-month old children can
learn to distinguish the sounds of a new language at the level of an infant born into a bilingual
family in just six hours, which is impossible by using video or audio lessons (Kuhl et al., 2003).

Furthermore, the development of language skills in the bilingual environment depends on the
quality and quantity of speech to which a child is exposed in each language. Words addressed to a
baby must have a higher tone of voice and be expressive and melodious (e.g. "Hiiii, babyyyyy")
(Ramirez et al., 2017b).

Acquiring wider language skills in early childhood have specific effects in terms of children's
socialisation and communication skills. According to proponents of the idea that children develop
a "Theory of Mind" (ToM), children under a certain age are incapable of understanding that other
people can think differently (Farhadian et al., 2010). Jean Piaget called this phenomenon
"childhood egocentrism".

For example, a child without ToM can watch TV and think: "I'm watching this cartoon and
all people are watching this cartoon now. If I switch my TV off, other people will not see the
cartoon to the end." A child with ToM understands that other people cannot only think differently
about the world, but also that they may have a different opinion or attitude.

A ToM development test may be undertaken according to the following method: a pre-school
child is shown a box of blackboard chalk and asked what is inside. The child answers: chalk. Then
they are shown that the box in fact contains ribbons. A new person enters the room whom the child
has never met before and the researcher asks the child what this person thinks about the contents of
this box.
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If the child understands that other person's opinion can be different from their own, they will
decide that a new person will judge the chalk box in the same way they did. This means that the
child has the well-established ToM. If the child has no ToM, they will think that a new person will
have the same knowledge as they do. Therefore, they will answer, "ribbons".

Experiments have shown that 3-year olds usually failed the ToM tests and 5-year olds usually
succeed. When the same tests are conducted on 3-year-old bilinguals, they succeed regardless of
the language of the researcher or the new person. Researchers have concluded from these
experiments that young bilinguals learn to understand the minds of other people earlier and more
successfully than their monolingual peers do. These advantages do not depend on the specific
languages spoken by the child.

Scientists are looking to discover the nature of such abilities by researching the processes of
children's brain growth, development, and ageing. They focus on the frontal lobe functions that
are responsible for attention. One reason why children "fall behind" in their attention development
is that the frontal lobe develops as a result of the myelination (growing glial cells) of neurons.

Glial cells cause neurons to react in synch. They are white; therefore, the myelinated areas are
called "white matter" as opposed to the grey matter of non-myelinated areas of the brain cortex
(Fuster, 2008). The process of attention control and activation or blocking cognitive functions is
one of the functions of the frontal lobe. Thus, children with incomplete myelination of frontal
neurons are unable to quickly respond to an adult's request to "pay attention" or "stop doing that".

However, multiple tests show that bilingual pre-school children are much better in managing
their attention and reactions, i.e. those processes that are caused by frontal cortex, than their
monolingual peers (Baddeley, 1996).

Neurophysiological studies of children raised in polylingual families show that language
localisation zones in bilingual children’s brain cortex intersect to form a general linguistic zone.
All languages that are acquired later on join this zone to expand it. In late adopted bilinguals,
languages are localised in different zones and such late bilinguals fall short in terms of the speed
in processing linguistic information and their capacity to immediately switch languages (Popova
M, 2014).

MRT studies of seniors showed that the brains of bilingual group members contained more
myelinated white matter than those of monolinguals, and that they joined both hemispheres and
the frontal lobe with other brain zones (Luk et al., 2011).

Conclusions

The importance of poly-language skills cannot be overestimated in the modern world.
Neurolinguistic studies of children's brains allow us to contend that all children can be bilingual.
Research shows that optimal performance in language learning is achieved when children learn
languages in their early years via intensive communication with real people rather than through
television or any other media. Therefore, it is important to use any opportunity for live language
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learning and to encourage people caring for children to use the language they speak fluently and
comfortably. According to researchers, early bilingualism creates a specific language zone in
children's brains that facilitates the formation of polylingualism.
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JIMHTBOAUJAKTUYECKHUE ACIIEKTBI COCTABJIEHUSA ABYA3BIYHOI'O
TEPMHUHOJIOTHYECKOI'O CJIOBAPS 11O METOJAUKE INTPEITIOJABAHUSA
PYCCKOI'O A3bIKA KAK THOCTPAHHOI'O JJISA TPEYECKUX
CTYAEHTOB ®UJIOJIOT'OB

LINGVODACTIC ASPECTS OF COMPILING A BILINGUAL
TERMINOLOGICAL DICTIONARY ON THE METHODOLOGY OF
TEACHING RUSSIAN AS A FOREIGN LANGUAGE TO GREEK STUDENTS
PHILOLOGISTS

Abstract:

This article discusses the lingo-didactic aspects of compiling a bilingual terminological
dictionary; the need to create that is to be involved in the teaching Russian as a foreign language
(RFL) in Greek universities, in particular philologists-Russian scholars of future teachers, is
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obvious today. There are not enough textbooks, reference materials, terminologically elaborated
courses based on a methodology of teaching RFL, as well as time to master this discipline, not to
mention the weaknesses of the modern methodological school in the field of teaching and
educating RFL in Greece.

Teachers leading such kind of courses, and students are in great difficulty.

The authors believe that the compilation of a bilingual terminological dictionary on the
methodology of teaching RFL for Greek philology students will contribute to solving the
aforementioned problems concerning the inclusion and use of new terms in a course on the
methodology of teaching RFL during the preparation of teachers and specialists in Greek
universities. The importance of identifying and forming new terms in Greek for practical use in
process of training is emphasized.

Keywords: Pedagogical terms, specialized terminology dictionaries, the creation of new
terms of teaching, methodology of teaching Russian as a foreign language.

BBenenue

B ¢Bs131 O cTpeMUTENBHBIM Pa3BUTHEM MEXKKYJIBTYPHBIX CBA3eH Mexay Poccueii u I'penuent
MOSIBUJINCH HOBBIE TEHICHLMHU B OOY4YEHUU PYCCKOMY s3bIKy. OOpa3oBaHHE PYCCKO-TPEUECKUX
OopraHu3anyii, 0OMeH U COBMECTHOE Pa3BHTHE MPOEKTOB B 00JacTH 00pa30BaHUS U KyJIbTYpHI,
Typu3Ma M CIOpTa CIOCOOCTBOBAIM HE TOJBKO PE3KOMY YBEIMYCHHUIO KENAIOMMX H3ydyaTh
PYCCKUil A3BIK, HO ¥ K OCTPOIl HEOOXOJIMMOCTH B MOATOTOBKE CIIELUATMCTOB, TOBBIILIEHUS YPOBHSI
UX TMpoQecCHOHANIbHON NOArOTOBKM B 00JAaCTM METOAMKH IPENoJIaBaHusl PYCCKOIO S3bIKa
CTyZ€HTaM — (huionoraM, KOTopbl€, B CBOIO OUYepellb, TOTOBATCS K MPENOJaBaHUIO U 00YUYEHUIO
PYCCKOMY SI3BIKY CTYACHTOB B I'PEYECKUX By3aX, Ha Kypcax, B IIKOJIaX BBIXOJHOT'O JIHS U BO BCEX
JIpyTrux 3aBe/ieHusx rae npenonaércs PKU.

Pemenue 3tux nmpobsem Oyner coaeicTBOBaTh NOHUMAHUIO U IIPABUIBHOMY YIOTPEOJICHUIO
TEPMUHOJIOTMH, COAECHCTBOBATh MOBBIIIECHUIO KaYeCTBA MCCIIEIOBAaHUN B 00JaCTU MEJaroruku u
MeToaukH npemnojaaBanust PKU, nmyumieMy noHuMaro Hay4dHOM JTUTEpaTyphl, a TAK)KE MOBBIIICHHUIO
KayecTBa UCCIIEI0OBAaHM B 3TOI 06iacTu.

B mesioM, MOKHO BBIIEJIUTH CJEAYIOIIHE MOTPEOHOCTH B 00JIACTH M3YYeHHUSI PYCCKOTO
si3bika B ['penum:

» T03HaBaTEeIbHEIE,

> COlLMaIbHEIE,

» TpHUMEHEHUE S3bIKa B Y4EOHOH NesTeNbHOCTH,

» TpUMEHEHUE S3bIKa B IPO(ECCHOHAIBHOW ICSTEIBHOCTH,

a TaKk)Ke MOATOTOBKA U MOJyYeHHEe cepTUdHKaTa o pycckomy si3eiky TPKU:

* JuIst pabOThI IEPEBOAUYMKOM U THOM Ha PYCCKOM SI3BIKE,

* I NPENoJIaBaHUsl PyCCKOTO sA3bIKAa B YAaCTHBIX SI3BIKOBBIX LIEHTPAX, LIKOJIAX BBIXOAHOIO
JH,
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* npu npoxoxaeHun konkypca B ACEII Ha pacnpenesieHre rocy1apCTBEHHbBIX BaKaHTHBIX
MECT B pa3jIMyHble MUHHCTEPCTBA U BEIOMCTBA,

* Tpu Mojaue JOKYMEHTOB Ha KBOTHOE OeciiaTHO€ OOy4YeHHE B BBICHIMX YYEOHBIX
3aBeneHUsAX Poccum 1o HampaBieHHsIM: OakanaBpuar, CIEIUAIUTET, Marucrparypa,
acmupaHTypa,

* JUIS y4acTHs B PA3JIMYHBIX MEXBY30BCKUX IIPOrpaMMax B paMKax IMPOrpaMMbl « IpacMyc»
Mexay Poccueint u I'peunen,

* [IpH NOCTYIUICHUH B LIKOJY THJI0B U MHOTHE JIPYTHE ...

Jlyis pemieHUs Ha3BaHBIX 33/lad U JIOCTHIXKCHUS YKa3aHHBIX Ieliel B mpodecCHOHATBHOM
3aHATOCTH, KaK MbI TOjaraeM, IenecooOpa3Ho NPUBIEKATh K MPENOJaBAHUI0 M OO0yUYEHUIO
pyCCKOMY SI3bIKY B I'peniiu HEe TOJIBKO KBATU(DHUIIMPOBAHHBIX, NUIJIOMUPOBAHHBIX YUUTENICH H
MPEnoIaBaTeNie pycCKOro sizbika M3 Poccuy — €CTECTBEHHBIX HOCHUTENEH PYCCKOTO SI3bIKA H
KyJbTYypbl, HO U TPUOPUTETHO NpPHTANIaTh Ha padOTy AUIUIOMHUPOBAHHBIX MPENOaaBaTEeNICH
PYCCKOTO SI3bIKa — TPEKOB C POJHBIM SI3BIKOM M PO ECCHOHAIbHBIM 00YUYEHHEM MPEIo/1aBaHUIO
MHOCTPAHHBIX A3BIKOB, B TOM unciie PKU, B rpedeckoii KyJbTypHOH Tpagullviu.

HyXHO 3aMeTUTh NpH 3TOM, YTO BO3HHKAIOT OCOOBIC TpPeOOBaHUS K MOJIYYarOIIUM
npodeccuoHaibHOE  O0pa30BaHME TPEUYECKUM  CTyJIeHTaM —  ¢uiaojioraMm, OyIyImum
MPETIOIaBaTelIsIM PYCCKOTO SI3bIKa 0COOBIC, KOTOPBIC 3aKJIFOYAIOTCS B TOM, YTO KPOME OOIIEero
BJIQJICHUS PYCCKUM SI3BIKOM OTH CHEIUAIMCTHl JOJDKHBI  BIAAETh JIMHTBUCTUYECKOI,
METOJIMYECKOM,  TMEJAaroruueckodl W  TePMHUHOJOTHYECKOW  COCTABISIOIIMMU  CBOGHU
npodeccruoHaIbHOM MOATOTOBKH.

B cBs3u ¢ 3TUM 0co00oe MeCTO B I'PEUYECKUX By3aX 3aHUMAET IMOATOTOBKA (DUIOIOTOB—
pycHCTOB (TpeuecKHx CHeIHalucToB, yuutesnel, mpemnogaBateneid PKU kak «oOpa3zoBaHHBIX
HOCHUTEJIEH PyCCKOTO S3BIKA»).

Teopus

3HaHME PYCCKOTO SI3bIKa OTKPHIBAET BO3MOXKHOCTHU JIsl TPEKOB — BBITYCKHUKOB I'PEYECKUX
BY30B MOJY4YEHHS KBATUPHUIIMPOBAHHON PabOThI, TPEOYIOIIEH XOPOIIEro 3HaHUs PYCCKOTO S3bIKa
JUIS pa3nUuHBIX cdep mpodecCHOHANbHON 3aHATOCTU. B CBsI3W ¢ 3THM, ypOBEHb BY30BCKOU
MOATOTOBKH OyIyIIUX TperojaBareneil, CHelHaTucTOB MO PYCCKOMY S3BIKY JIOJDKEH OBITh
JIOCTaTOYHO BBICOKHM.

B mpouecce kOMMyHMKanuMu B 00JacTH T'yMaHHUTapHbIX HayK, B TOM 4YHCIE TEOPUU U
Metoauke o0yueHuss PKU cymecTByloT OTKIOHEHHMS, BBI3BAHHBIE PACXOKICHUEM B TPAKTOBKE
TEPMUHOB B 3apyOeXHBIX U OT€YECTBEHHBIX MyOIMKausaX. ITa mpobdiaemMa pacupoCTpaHsIeTcs: U
Ha JIMHT'BOJIUJIAKTUYECKYI0 TEPMUHOJIOTHIO B PYCCKOM U IPEYECKOM SI3bIKAX.

AKTyaJIbHOCTh HAIIETO MCCIICOBAHMS CBA3aHA C HEOOXOAMMOCTBIO COCTaBJICHUS Y4eOHOTO
CJIOBapd- rjoccapud JUHIBOAUAAKTHYCCKUX TCPMHUHOB Ha PYCCKOM U TI'PCUCCKOM A3bIKaAX B
ob0nactu Meronuku npenogaBaHust PKU, obGecneunBaroniero ¢opMupoBaHUE II€JIOCTHOTO
IpeaACTaBJICHUA O TCPMUHOJIOT N y‘-IC6HOI71 JUCHUITIINHBI.
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D10 00YCJIOBICHO, TEM 4YTO 1O HACTOSIIEr0 BPEMEHU MCCIICIOBAHUS TaKOro poja He
MOJIYUMJIA JOJIDKHOT'O BHUMAHHUA KaK B TCOPECTUUCCKOM, TAK U MPAKTUYCCKOM ACIICKTaX, HCCMOTPA
Ha TO, YTO CYIIECTBYET BOCTPEOOBAHHOCTh Y4YeOHOTO CIIOBAPS-TJIOCCApHsl HA PYCCKOM U
IPEYECKOM SI3bIKaxX, pa3pabOTaHHOTO HAa OCHOBE MEXKKYJIbTYPHOTO COTIOCTABIICHHUS M CHCTEMHOTO
OIMMUCAaHUA TCPMHUHOB POAHOTO U U3YHACMOTI'O A3BIKOB C IMMO3UIIMKU KOTHUTHUBHOT'O MMOAXOJA.

MHOr03Ha4HOCTH ME€JJarOTHIECKUX TEPMUHOB U Pa3HOOOpa3ne TEPMUHOIOTMYECKOTO COCTAaBa
B COBpCMCHHOfI JIMHIBOJUJAKTHUKEC, BHUMAHHUEC K TUJAKTUYCCKUM ACIICKTaM B IMIPAKTUKEC O6y‘I€HI/I$I
PKU BbI3bIBaeT MHTEpPEC YUYEHBIX U CTPEMJICHHE HCCienoBaTesield B 3TOM 00JacTH MOCTOSTHHO
YTOUHSATH MX 3HAYEHUE MPUMEHUTEILHO K CBOCH TpodecCuoHaIbHOM NieaTebHOCTH B cepe PKU.

JanHuble cMmexHbIX ¢ Mmetoaukod PKM Hayk: coumosioruu, negarorukv, JUHTBUCTHKH,
TICUXOJIMHTBUCTUKH, WH()OPMATUKH € JAp., KOTOpPHIE IITUPOKO CETOAHS TPEACTABICHBI B
METOAMYECKON  JHUTeparype,  MPEANojaraloT  TEPMHHOJOTHYECKHE  HOBOOOpa30BaHWS,
MOPOXKICHUS HOBBIX CMBICIIOB.

Tak, Hanpumep, B MoHorpaduu TpsmnenbarkoBa A.B., ciennanucra B 00J1aCTH HHTETpAIlAN
MH(POPMAIIMOHHBIX U TIEJArOrHYeCKUX TexHonorui B 00yuenun PKU ormeuaercs:

«Mensiercst BcE: cpenctBa, crnocoObl, (popmMbl 00yueHUs, MOIXO0JbI, METOAbl. B moHSATHS
JMHTBOAMIAKTHKY BKITIOYAIOTCS TaKKe, KaKk KHOSPIPOCTPAHCTBO, KOTOPOE OIPEICIseT CBOMCTBA
MI00abHOTO HH(GOPMAITMOHHOTO TOJIs, TEKCT (C XapaKTEPUCTUKAMH JIMHEWHOCTH ), TUTIEPTEKCT C
HEJINHEWHBIM coliep>KaHUEM, KHOEpTEeKCT KakK [ (145 101115151 ONOCPEI0BaHHbIN
KHOEPIPOCTPAHCTBOM KOMITO3UIIMOHHBIA yYPOBEHb MPUBXOMSIIETO B COBPEMEHHYIO SI3BIKOBYIO
chepy TekcTa, mHbOpMalMOHHBIN (UKdpoBO) ¢GopmaT 00ydeHHsS. DTO HOBBIC MOHITHS U
TEPMHHBI B KOMITBIOTEPHOW JMHTBOJAMIAKTHKE, KOTOpass B KOHTEKCTE TJI00AIBHOTO
nHpopMaMOHHOTO 1oJisl B X XI Beke MOXKET OnpeaensiThecs Kak nHpopMmanuoHHas (uugdposas),
T.€. Kak nHponuarsoauaaktuka PKN». [16. c. 5-6]

OpnHako, MOCTOSIHHOE YTOYHEHHE 3HAUYCHHUS TEPMUHOB M CMBIC/Ia TOHSTHI B mpolecce
WCCIIeIOBaHMS TOJIBKO YCYTYOIIsIeT, a He pemaeT 0003HaYeHHYI0 pobiemMy. BaHO MOMHUTE, 94TO
TEPMUHBI MHOTO3HAYHBI, BHIOOP 3HAUEHHUS TEPMHHA 3aBHCHUT OT CICIHAIBHOCTH U 00JACTH
npuMeHeHus. Hepenko oJlMH TePMHUH MMEET HECKOJIBKO Pa3JIMYHBIX TOHSITHH, a OAHU U TE€ K€
MOHSATHS 0003HAYAIOTCS PANUYHBIMUA TEPMUHAMHU.

JlaHHbIe M1 METOABI

B I'pennn Hemano BbIcIIMX y4eOHBIX 3aBEJICHUI, B KOTOPBIX BEIETCSA IPENoAaBaHHE
pycckoro s3bika [15]. [Tomumo crienuanucToB B 001aCTH JIMHTBUCTUKY, JTUTEPATYPOBEACHUS U
nepeBojia B BhICIIUX yueOHBIX 3aBefeHusX [ perun rotosar u npenoaasareneit (PKU).

Ha pmaHHBIE MOMEHT TOJBKO CTYAEHTHI-(QHIONOTH  (HIIOIOTHYECKOTO (aKyiIbTeTa
Hanumonanenoro Adunckoro ynuBepcutrera uMenu M. Kanomuctpuum u (uioiaoruueckoro
HampaBlieHUus1 Kadeapbl SI3bIKOB JIMTEPAaTYphl M KYJIbTYphl CTpaH YEpHOMOpPCKOro OacceiiHa
®pakuiickoro yHuBepcurera uM. Jlemokputra B ropoae KomMoTMHHM HMEIOT MpaBO Ha
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npenoagaBaHUC B Fpeum/l KaK B IOCyJapCTBCHHBIX BBICIIINX y‘I€6HBIX 3aBCJICHUAX, TAK U B HaCTHBIX
IIKOJaxX U MIKOJIaX BOCKPECHOI'O JHA.

Ha ¢wionornueckom HampaBnenun kypce «Mertonuka npenoaaBanust PKU» sBasercs
00s3aTeNIbHBIM ~ IPEIMETOM, BKJIIOYAIOIIMM TEOPETHUECKYI0 M IMPAKTHYECKYI0  4acTh.
Teopetnueckass 4acTh MMEET NPOJOJDKUTENBHOCT BO BPEMEHHM OIMH CEMECTP U COIEPIKUT
HEOOXOAUMBIA TEOPETUYECKUN MaTepuai, KOTOPbI BBOJUT CTYJEHTOB-(DUIOIOrOB B OCHOBHBIE
MOHATUS B OOJIACTM TeopuM M MeToAuku mnpenogaBaHus PKU, 3HaKOMHT ¢ OCHOBHBIMH
npUHIUNaMHy U npueMamu oOyuenust PKU B 3aBUCHMMOCTH OT 11€71€BOT0 Ha3HAYECHUS U Ay AUTOPHUH.

IIpakTuyeckass 4acThb JAHHOM Y4eOHOW IUCHMIUIMHBI HUMEET NPOJODKUTENBHOCTh [1BA
cemecTpa. Ha mpakTuyeckux 3aHATHSAX (POPMHUPYIOTCS YMEHHMs M HaBBIKM [0 OpraHU3aluu
yuebHoil nesrenbHocTH B chepe PKU, monpobHo paccmarpuBarorcsi ocHOBbI 00yuenust PKU,
porpaMMbl HAYaJbHOTO, CPEJHEro, MPOJBUHYTOTO YPOBHEH 0OydeHUus, ToCyJapCTBEHHBIC
CTaHJApThI 110 pa3anyHbeIM acnekram npenonasanus PKU. IIpenycMoTpeHbl caMOCTOSITENIBHBIE
paboThl MO MOJArOTOBKE YPOKOB (ITOATOTOBKA PA3IMYHBIX TEM IO Pa3sHbIM BUJAM SI3bIKOBOW M
peYeBOM AEATENBHOCTH C LENbI0 UX JaIbHEHIIETO NCIIOIB30BAHMS HA 3aHATHUAX 110 IIPETOJaBaHUI0
PKU u ap. BUIBI 1€ITEIBHOCTH).

Cy1iecTByeT MHOKECTBO YU€OHHUKOB M MOCOOUIA 1O TEOPUH METONUKH mpenogaBanus PKU
[5,6,7, 9], a Takxe MeToMYECKUX MOCcOOMit 1o npakTuke npenogaBanus PKU [2,3,8]. B mpomecce
paboThl ¢ HAyYHBIM TEKCTOM, CTYACHTHI CTaJKHUBAIOTCS C OOJBIIMM KOJMYECTBOM HAYUHBIX
TepMHHOB [1].

K cosxanenuto, OCHOBHasI YacTh CTY/I€HTOB-(HIIOIOTOB TPEYECKMX YHUBEPCUTETOB HE MOXKET
BOCTIOJIb30BaThCS ATUMH MOCOOUAMHU, TaK KaK HE UMEIOT HEOOXO0IMMOT0 JIEKCMYECKOro 3araca, a
MeIarOTHYECKUE TEPMUHBI SBIISIOTCS "'ClIa0bIM MECTOM" WM MPUYMHOM MHOTHUX TPYAHOCTEH, YTO
BJICYET HEJIOCTATOUHYIO MMOATOTOBICHHOCTh CTYJEHTOB K peajiu3alliy OCTABICHHBIX 3a]1a4.

B cBs3u ¢ 3tuM, HamMu, B coaBTOpPCTBE ¢ mpodeccopoM ¢ A.A. AKUIIMHOM, OblIa HadaTa
pabota Haj mocobwem 1o mertonuke npenogaBaHuss PKM B aByx dacTsax (TeopeTHdYecKod H
MIPAKTUYECKON) Ha ABYX SI3bIKaX — PyCCKOM U rpedeckoM. Co3aHue Takoro mocoOusi, BO-NEPBbIX,
MOMOXET TPEYeCKHM CTyAeHTaM — (QWIoNoraM Iydlle MOHATh JUCHUIUTMHY «MeToauka
npenonaBanusi PKN», BO-BTOPBIX, MOMOXET N30€XaTh HEPABUIIBHOTO MTOHUMAHUS U TPAKTOBKH
neaarornicCkux TCPMUHOB Ha Fpe‘-ICCKI/Iﬁ A3BIK W, B-TPETbUX, MOKCT OBITH IIOJIE3HA
HCCTIEZIOBATEIISIM M BCEM ITPETIOIaBATEIISIM, MTPEMOIAIOIINM PYCCKH sI3bIK B ['perum.

OcCHOBHOH ¥ TJIaBHOM 3a7jaueil B Iporiecce HamucaHusi JaHHOTO IMOCOOUs epe HaMH CTOosIa
LIeJIb CO3/IaHU TOJIHOIIEHHOTO YU4eOHOTO IMOCOOHS, BKIIOYAIOIIET0 TeopeTrnieckue ocHoBbl PKU,
a TaKXe MPAKTUYECKHE COBETHI M IPUMEPHI IPETOJABAHNS PYCCKOTO S3bIKA KaK MHOCTPAHHOTIO.
HecomnuenHo, oiHOM W3 TJIaBHBIX 3334 ObLJIO BBIABUTH U CPOPMHUPOBATH, JaTh YTOUYHEHHBIE
OIIpEeJICJIEHUS M Pa3bsICHEHUS (TOJIKOBaHMsSI) HAa IPEUECKOM SI3bIKE HEOOXOUMBIX, Ha Halll B3I,
METOAMYECKUX TEPMUHOB, UCIIOJIb3yEMbIX B y4EOHOM ITOCOOUH.

B xonme pabGoTel Haj mocoOueM BO3HHKIA HEOOXOIUMOCTH CO3JIaHUS CIOBApS-TIIOCCAPUS
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OCHOBHBIX JIMHI'BOJMUJAKTUUYECKUX TEPMHMHOB, OCHOBBIBAsACh HAa COIOCTABJICHUHM DPYCCKUX U
IPEYECKUX METOJWYECKHX TEPMHHOB, JUII CTYACHTOB — (DUIIOJIOTOB TPEUYECKUX BY30B,
WCIOJIb3YEMBIX B HAIlIEM ITOCOOHH, a B OyAyIIeM JIBYS3bIYHOTO TEPMHHOJIOTUYECKOTO CJIOBAPSI 1O
Metozauke npenoaaBanus PKU Ha pycckoM M rpedeckoM s3bIKax, Kak MOJHOLEHHOTO IMOCOOHS:
y4e€0HOr0 TOJKOBOT'O JIBYSI3bIYHOI'O TEPMUHOJOTHYECKOTO CIIOBAps 10 METOAMKE MPEernoJiaBaHus
PKU nyist rpedeckux CTy€HTOB — (PUIIOJIOTOB.

OcCHOBHBIEC XapaKTEPUCTHKH CJI0Baps

Jlonroe BpeMsi OTEUECTBEHHAss W 3apyOekHash METOIMYECKHE CHUCTEMBI IPENoJaBaHuUs
MHOCTPAHHBIX SI3bIKOB (B TOM YHCJIE PYCCKOIO M I'PEYECKOr0) CYLIECTBOBAJIM M PA3BUBAINCH B
3HAYUTENILHON Mepe CaMOCTOATENILHO M HE3aBUCUMO JIPYT OT JIpYTra, YTO MPHUBEJIO K BOSHUKHOBEHUIO
JBYX TEPMUHOJIOTMYECKUX CHUCTEM, KOTOpbIE, HECMOTPSI HA MHOKECTBO IPSMBIX COOTBETCTBUU U
COBIIQJICHUH, CYIIIECTBEHHO OTIMYAIOTCS IPYT OT JIpyTa.

Commkenue u B3aI/IMOO6OFaH1€HI/I€ HallMOHAJBHBIX MECTOANYCCKHUX IIKOJI HEBO3MOXHBI oe3
COIIOCTAaBUTCIIPHOT'O aHalIn3a U CUCTEMAaTU3allun HCHOJ’IB?;Y@MOﬁ TCPMUHOJIOTHH.

AHaM3 UCCIENOBAHUI TMOCIEAHUX JIET CBHJETEIBCTBYET O TOM, UTO MNPEANPHUHUMAOTCA
mIard Mo JIEKCUKOTrpaUuueCcKOMYy OIMMCAHUIO TEPMUHOJIOTHU JMHTBOAMIAKTUKA W METOIUKH
oOyuenuss WS: pa3pabotaHbl OMHOS3BIYHBIN JIMHTBOIMIAKTUUECKUN HSHIUKIONEINICCKUN
cnoBapb. (Ilykwn, 2006), HoBblii cioBaph METOJUYECKUX TEPMHHOB M TOHATHUN (TEOpus U
npakTuka oOy4yeHus sizpikam) (Azumos, [ykun, 2009) u ap.

B Hamewm cnyudae Mbl onMpaemMcsi U MPUHUMAEM IMOAXOMAbI K TMOJArOTOBKE M COCTABJICHUIO
CJIOBaps Ha JIBYSI3bIYHBIN CIIPAaBOYHUK MeTOAnYecKX TepMUHOB KonecaukoBoii, Jlonrunoi, 2001
—  «AHIJIO-pYCCKUH TEPMHUHOJOTHYECKHH CHPaBOYHMK [0 METOJIMKE TPEeroaBaHUs
MHOCTPAHHBIX S3bIKOB», B KOTOPOM HPUHUMAIOTCS BO BHHUMAaHUE MOHATUIHBIE OCOOCHHOCTHU B
TEPMHMHOJIOTMH POJIHOTO U HHOCTPAHHOTO A3BIKOB [20].

B xozne Hameil paGoThl Mbl NpOaHAIM3UPOBAIN CYIIECTBYIOIIME MOJXOABI K OTOOpY
colepkaHuss U OOyuyeHHus, a MMEHHO: KOTHUTHUBHO-TE3aypYCHBIH, MEXKYJIbTYpHBIH U
CUCTEMHBII, KOTOPbIE ONPEAEIAIOT OPUECHTALUIO:

® Ha MOJIK30BATEINS CIOBAPEM U YUET ero moTpeOHOCTEH,

® Ha CO3/aHHUE YCJIOBUU IJisi (POPMHUPOBAHUS BTOPUYHOTO S3BIKOBOTO M KOTHHUTHUBHOTO

CO3HAHUs, U3Y4aIOLEro PyCCKUN S3bIK,

e Ha o0ecrieueHue JOCTaTOYHON CTETIeHH HH(OPMATUBHOCTH CJIOBAPHOM CTaThH,

® Ha CHUCTEMHOE (Te3aypyCHOE) IIpeICTaBICHUE TEPMUHOJIOTUH,

e Ha y4€T KOHLENTYAJIbHbIX PACXOXKICHUHN B ABYX: IPEUYECKOU U PYyCCKOM TEPMHUHOJIOTUAX

B 00J1aCTH MpenoaBaHus pyCCKOro si3blka KaKk HHOCTPaHHOTO.

B xauecTBe OCHOBHOTO HaMU OB BbIJIEIEH (YHKITMOHATBLHO-COIEpKATEIbHBIN moaxoa. OH
mpejanoyiaraeT, Kak oTOOp caMHUX TEPMHUHOB, TaK W BBISABICHHE pa3JIeIOB METOJIUKHU
npenoaaBanus PKU, He0OX0IUMBIX A CIEIMAINCTOB B 3TOM 001acTH.
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Takum 00pa3oM, (YHKIIMOHAIBHO-COACPKATENbHBIA IOJX0J O3HA4aeT OIpeesieHHe
cdepbl UCTOIB30BAHMS TEX WM UHBIX TEPMUHOB U MPEyCcMaTPUBAET TOJIKOBAHUE U OMHUCAHUE
UX 3HaYC€HUH B 3aBUCUMOCTH OT TOT'0, B KAKOM pa3/iejie METOAUKH OHU (PyHKIIMOHUPYIOT.

B HameMm ciydae oTOOp JIMHTBOMETOAMYECKUX TEPMUHOB OCYILECTBISETCS, OCHOBBIBASICh
Ha paccMaTpuBaeMbie TEMbl pa3pab0OTAaHHOTO HaMU MMOCOOMs 10 MeToauke npenoaasanus PKU
Ha PYCCKOM U I'PEYECKOM f3bIKaX, C yU€TOM YaCTOTHOCTH MX yHOTpeOJeHUs, aKTyalbHOCTH U
MPAaKTUYECKOW 3HAUMMOCTH.

CrnoBapb-rioccapuii OyeT coJepkaTh pacliupeHHOE TOJIKOBAHUWE PYCCKHX TEPMHHOB Ha
PYCCKOM $i3bIKE (IMPU BO3MOKHOCTH C MEPEBOJIOM Ha TPEUYECKHil), a TaKKe SKBUBAJICHTHBIN
TepMUH (MpU HAIMYKUH) B TPEUECKOM S3BIKE, YTOUHSIS ero cojaepkanue. O0s3aTeNbHBIM OyAyT
MOSICHEHUSI pa3IM4Yuil B TPAaKTOBKE TEPMUHOB Ha mnpumepax. He wuckirouaercs, 4uTo npu
OTCYTCTBUU TEPMHHA B TPEUYECKOM SI3BIKE BO3MOYKHO OOpaIleHre K TPEACTABICHUIO TEPMUHA
Ha aHTJIUICKOM SI3BIKE, YTO OMOCPEyeT MOHUMAaHUE U TOJIKOBAHUE 3TOTO TEPMUHA TPEKaAM.

Oco0eHHOCTH HANIET0 MOJAX0/1a K COCTABICHHIO CIOBAPS 3aKIIOYAIOTCS B MOBBIIIICHHOM
BHUMAaHUU K JIMHTBOJUJIAKTHYECKOMY AacCIeKTy COCTaBJICHHUS CIIOBaps, K OCOOCHHOCTSM
MEPEBO/IA COIEPHKAHUS U TOJKOBAHUS TEPMHUHOB CJIOBAPS B KJIFOUE U IPOCTPAHCTBE AUAIOra
KyJbTYp PYCCKOW U I'P€YECKON TEPMUHOJOTUUECKUX MIKOJ METOAUKH nipenonaBanus PKU.

B rnexcukorpaguyeckoM MpEeACTABICHHH JBYS3bIYHOTO CIOBaps OOBIYHO Kaxkaas
CTpaHulla JAEIUTCA Ha JBe dYacTu. JleBas 4acTh cioBapss — 3TO CIOBHHUK, IIE€pEYCHb
JIEKCUYECKUX eUHHUI] (CJIOB, (pa3eosoru3sMoB, MOp(EM U T. I.) BXOJHOIO sI3bIKa, KOTOPbIE
pacnoJioxkeHsl 1o andaButy. [lepeBeneHHbIE 3KBUBAJIEHTHI JIEKCUUECKUX €JMHUI] CIIOBHUKA
IPEeACTaBIAIOT COOON NMPaByl0 4acTh CIOBApPS.

Oco06biM 3TanmoM paboOThl HaJ CJIOBApEM SIBISETCS Hpolecc Moadopa 3KBUBAJICHTA,
ne(UHUIIIN Ha IEPEBOANMOM SI3BbIKE, COJePIKalleil OCHOBHYIO HHPOPMALIUIO O JIEKCHYECKON
enuHMIe. [IepBBIM 2JIeMEHTOM JeUHUIINY SBISETCS COOCTBEHHO MEPEBO/] IJIABHOTO CJIOBA,
CJIIOBOCOYETAHUS WM NpEUIoKeHUs. Tak Kak clloBaph OTpakaeT (HaKTUUECKOE COCTOSHHE
JBYX A3BIKOB (@ 3HAYUT U KYJbTYp), TO B KaUeCTBE MEPEBOJa Mbl YKa3bIBa€M YCTOSBIIMICS
SKBUBAJICHT, UCI0JIb3yEMbIil B MUCbMEHHOW MJIM Pa3roBOPHON peuu.

I/I3BeCTHO, 4TO TPYAHOCTH I€peaadyu 3HAYCHHA TOr0 HJIIKM HHOTIO CJIOBa CpeACTBaMU
HHOCTPAHHOTI'O fA3bIKa CBsA3aHa MPEKAC BCETO C HECOBIIAJCHHUCM o0beMa 3HAYCHUM CJIOB B
ABYX A3bIKaX, YTO NPUBOJAUT K 3HAYUTCIIbHBIM HCTOYHOCTAM IPHU IEPCBOJC.

HaiiTu sKxBUBaJI€HTHEBIE TCPMUHOJIOTHUYCCKUC IMapbl B TPCUYCCKOM H PYCCKOM A3bIKaX HC
BCeraa BO3MOIXKHO, a ITPOCTO MEPEBOA WX TPAHCIUTCPALlUA TCPMHUHOB B CJIy4aC OTCYTCTBUSA
aHaJOoroB Yaluic BCCro 0eCII0JIE3HEI.

BBISICHI/IJ'IOCL, yToO CYIJ_IGCTByI-OT IIeJarortycCKuce TepMI/IHLI, UMCHOIINE HACHTHUYHOC
3HAUCHHUC B FpequKOM A3BIKC, KaK HaHpI/IMCpI ociib, 3aaa4ud, MCTOAbI, MIOAXO0Abl U MHOTHC
npyrue [1, ¢.70, 135, 200, 344], [14].
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Ho cymecTByloT M Takue, KOTOpble HE MUMEIOT 3KBHUBAJIEHTOB, WJIM OJUH TEPMHUH B
IpeuyecKol Menaroruke 3aMeHseT JABa TePMHHA Ha PycCKoM s3blke. Hampumep, ymeHnue u
KOMIETEHTHOCTH [1, 14] unu s3pIK0BbIE U peUeBble HABbIKU U yMeHus [1,14] u 1.1.

B ciyuae oTcyTCTBHUS aHajora TEpMHUHA B IPEYECKOM SA3bIKE U 3aTpPyAHEHUE IepeJauu
€ro TOJIKOBAaHMS HA AaHIJIMHCKOM, CYILIECTBYET BO3MOXXHOCTh ()OPMUPOBAHUS HOBBIX
NeJarorMueckux TEPMUHOB Ha rpedeckoM s3bike [13]. B I'penun popmupoBanue HOBBIX
TEPMUHOB U NOHSATUN OCHOBBIBAETCS HA MPUHLUIAX CTAHJAPTU3UPOBAHHOTO (POPMHUPOBAHUS
tepMuHOB (ISO), koTopsie BkitoueHbl B rpedeckuil crannapt ELOT 402 «Tepmunonorus —
npuHIKIBE 1 MeTob» (Puc. 1)

é-———-“""? [ TEPMUH |
popMHpOBaHHE TEPMITHA ‘
— \ D I Mt I
dopMHpOBAHHE dopMupoBanne
OCHOBHOI'O 'I'I_'|‘3|\1I 1THa H'I't)ITII‘III()l (¢] 'I'c;le-lElH
T l MexaHnzM GOPMHPOBAHNA TepMIUHOB ‘
HEONOTH3M \ AHANOTOBOS }Ip B IO ‘

"/y| ME XA HH3M (I)\)D\-[I[])('!I;IIIIIHI|3L,‘IL(..K010 TepPMHHA |(—}| yeTapHOH

‘ HOBBII TepPMHH ]

C NepeKpecTHRIM

CO3/1aRad HOBYIO HCTION B3Y S
ZANMCTBOBaAHMIE M

dopmy CYIIECTEYIONNE QPopMEL

‘ MPpOMHIBOACTBEBO J/

i

CHHTE3 |

‘ 'rcle-nmoﬁpmonaImc ‘

coKpalleHHe MEATHC IMTUTHHAPHOS
3aMMCTROBAHNE

ceMaHTHIe CKast
nepejavia
CMEITHBAHNE l KpaTkoii (hopmel ] / \

CNOACTBO ‘ ‘ pacimpeHne

COZAHNC apKTHEKOJICKCA

JalerieHe

1
|

CO3AAHNIC aHPOHKMM E

Pucynox 1. TepMUHOTIOTHS — IPUHITUIBI U METOABI.

I'peueckas Tepmunosnornueckas opranuszauuss EAAHNIKH ETAIPEIA OPOAOITAX
(EAETO) Hellenic Society for Terminology (ELETO), a Ttaxxxe Tepmunonorudeckue ['pymmbl
Crneunanbabix ObnacTeil, ycTaHaBIMBAIOT MOPSAI0K HOBOC(HOPMHUPOBAHHBIX TEPMUHOB, KOTOPHIE
OBICTPO BBOJSATCSA PAa3BUBAIOIIMMUCS BO BCEX O0JIACTAX U CEKTOpax HAayKd M KyJbTYphl, U HE
TOJILKO — uepe3 oOpalleHue K HUM. TEepMHHOJIOTHSI COTJIacOBBIBAETCS, U OOOCHOBaHHbBIE
MPEIIOKEHUS TTOJIekKAT MyOIMIHOMY 00CYyKaeHnt0. OKOHYATEIbHBIN pe3yJIbTaT apecoBaH Kak
TEMAaTUIECKOMY CHEIHAIHNCTY, TaK U MEPEBOTUHKY.

BriBoabI

Bnanenue npodeccrnoHanbHOM TEPMHHOJIOTHEH HAa WHOCTPAHHOM SI3BIKE JIeslaeT OyayIiero
crienpanucTa B oonactu npenonaBanus PKU koHKypeHTOCIIOCOOHBIM, MOTHUBUPOBAHHEIM, OoJiee
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NOATOTOBJICHHBIM K OCYHICCTBJICHUIO HpO(bGCCHOHaHBHOfI ACATCIIBHOCTH, KaK Ha POAHOM, TaK U
Ha HHOCTPAHHOM S3bIKC.

CocTaBiieHHss  y4eOHOrO0  JBYSI3BIYHOTO  TEPMHUHOJIOTHYECKOTO  CIIOBaps-TJIoccapus
JMHTBOJAMIAKTHYECKUX TEPMHUHOB MOXKET OBITh TOJIC3€H HE TOJIBKO CTYJeHTaM-(priIooram
I'PEYCCKUX YHHUBEPCUTETOB, HO U BCEM CICIHATUCTAM W MCCIIEAO0BATEISIM, PaOOTAIOIIMM B 3TOU
o0nacTH.

B cuiny pa3BuTHS BHEIPEHHUS DPA3TUYHBIX TEXHOJIOTMH B Y4eOHOW MpaKkTHKE 0coO0ro
BHUMAaHHUs 3aCily’)KMBaeT pa3palOoTKa U COCTaBJIEHHE JJIEKTPOHHOW Bepcuu y4eOHOro
JBYS3BIYHOTO CJIOBAPS-IIIOCCAPUS JIMHTBOAUIAKTUYECKUX TEPMUHOB.
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MODELING VIRTUAL CLASSROOM ENVIRONMENT FOR TEACHING
ENGLISH LANGUAGE

MOJIEJMPOBAHUE BUPTYAJBHOHN KJIACCHOM CPEBI JJIs
MPENOJABAHUS AHTJIMACKOI'O SI3bIKA

Abstract:

The present article discusses that in a traditional classroom the “bath” method is achieved
through using all kinds of objects, games, and icebreakers that the teacher has prepared before
class and uses throughout the lesson. Good examples are: a ball or other types of classroom
materials (pens, pencils of different colors and dimensions, books, notebooks, sheets, cards,
posters, and letters of the alphabet) in the foreign language that students use in their exercises and
tasks. All of this requires hours of preparation, not to mention that you have to haul all of these
items with you to every class... For those of us who have performed these types of activities in our
classes we know just how tiring it can be.

The present article outlines approaches to researching language learning in on-line
environments and survey research that has been conducted to date. Is it worthwhile to use the
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Internet in Language teaching? What is a virtual classroom? What is its purpose? How long have
you used virtual classrooms at the university? How has your experience been with the
implementation of virtual classrooms? What do you do in the virtual classroom as the teacher?
What activities do you propose and what tools do you use the most? What tools from the virtual
classroom do you usually not use? Have you had any sort of limitations or difficulties to design or
use virtual classrooms? How have you overcome the aforementioned difficulties? From our
personal view, how effective is the use of virtual classrooms as a complement to classes in a
physical space? We can use several approaches to learn about such issues. One is to talk to fellow
teachers. Another is to try things out in the classroom and see how they work. In addition, another
is to conduct and share research.

Keywords: English Language Teaching, Education System, Network Communication,
Computer Discussions, Modern Technologies, Virtual Classroom.

Introduction

In recent years, it has been particularly controversial to incorporate modern technologies into
teaching process, concretely the use of the Internet in language teaching. Whether we like it or
not, the Internet is already there and is increasingly taking over our lives. This is an irreversible
process the refore we should find it an exact place in language teaching process.

As we know, the Internet is a worldwide network of heterogeneous information equipment
with flexible structure. In the education system, fundamentally different situation has been created
due to the emergence of the Internet. On the one hand, the network is full of negative information
that adversely affects the spiritual, moral, and cultural development of adolescents. On the other
hand, it has the unique opportunities for personal education and development, thus it should be
used for a predetermined purpose. Before describing the possibilities and results of the internet as
a foreign language teaching technique, let us take a brief look at the history of computer use in the
foreign language teaching [1, pp. 25-27].

The use of computers in English language teaching began in the 1960s. This 40-year history
can be conventionally divided into three periods: the behavioral approach, the communicative
approach, and the integrative use. Each period corresponds to a certain level of technology and a
particular pedagogical approach [5, pp. 11-12].

Chapter I — From the History of Virtual Learning Environment for Teaching English

As we know, a virtual learning environment in educational technology is a Web-based
platform for the digital aspects of courses of study, usually within educational institutions. They
present resources, activities and interactions within a course structure and provide for the different
stages of assessment. It also usually report on participation; and have some level of integration
with other institutional systems [4, pp. 14-15]. For teachers and instructors who edit them, it may
have a de facto role as authoring and design environments. Almost all higher education institutions
in the English-speaking world have adopted them.
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Behavioral use of computers was developed in the 1950s and was introduced in the 1960s and
1970s. It is built on a behavioral learning model and includes repetitive exercises where the
computer acts as a mechanical repeater, allowing students to repeat the material as many times as
needs to memorize. The next period involves the communicative use of computers, which was
emerged in the 70s and 80s, when the behavioral approach to language teaching was rejected by
many teachers. If the behavioral program included repetitive exercises, the communication
program was designed to find the right answer. Programs have emerged that allowed students not
only repeat pre-given phrases or exercises but also develop sentences and texts themselves.
Communicative use is the consistent with the cognitive theory which defines that learning is a
process of discovery, expression and development. Popular computer programs developed during
this period are text assemblies and simulations.

In the 1980s and 1990s, many teachers shifted from a cognitive view of communicative
learning to a more social or socio-cognitive view, which necessitated the use of language in the
natural social context. This is how a new perspective has emerged in language learning technology
called an integrative approach. New technology seeks to incorporate different skills (listening,
speaking, reading, writing) into the teaching process and makes greater use of technological
capabilities. The use of techniques in an integrative approach is ongoing process of language
learning and is no longer confined to isolated exercises (as opposed to communicative or
behavioral approaches). The integrative approach is based on two key technical advances:
multimedia and the Internet.

The multimedia technology presented today by CD_Rom allows different types of media to
be stored in one computer. In addition, multimedia hypermedia, ie. multimedia resources is a link
to each other and the learner can obtain additional information by simply pressing one hand.
Hypermedia has many advantages for language learners. First and foremost, a more authentic
learning environment is created that combines video, audio, and writing materials naturally, just
like in the real world [4, pp. 134-135].

Despite the advantages outlined above, multimedia still does not allow  authentic
communication, this can only be achieved through the Internet. Only after this, it became possible
to “Open classroom walls” and enters the outside world into a normally locked classroom
environment. Using the Internet we are dealing with so-called co-operative teaching method that
implies the organization of teaching in which work and activities are carried out in the small
heterogeneous groups where students assist each other and are involved. In this way, the learners
make much less mistakes in their work and learn on their mistakes. With the help of Internet,
computers have been transformed from an information storage medium to the means of
communication, language learners can get in touch with native speakers anywhere in the world.
This communication can be as synchronous (Chat), also asynchronous (email) [10, pp. 117-120].
Thus, through the Internet, language learners are given an opportunity to get into the natural language
environment, speak to real people, receive authentic linguistic information, and transmit their
information to an international audience. We discuss three key aspects of global network
communication separately: synchronous communication, asynchronous communication, and the

World Wide Web.
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In the early 1990s Synchronous Communication, a new type of computer communication was
introduced that allowed real-time text messaging. This new type of relationship is called Chat.
This is a written (or oral) conversation in which each student sits at an individual computer, the
screen is split into two sections, the student /pupil writes one message in one section, then sends it
to the speaker and receives a response from him/her. It turned out that this form of foreign
language speaking is more acceptable to the student/pupil than learning, as there is less control
over the teacher, less complexity, anxiety and most importantly, learners’ activities are equal.
Besides, the language used in synchronous computer communication has become lexically richer
and grammatically far more complete than it is in face-to-face conversation. In this case, the learner
has time to type and organize the text, however, due to lack of time, language learners sometimes
become paralyzed at all. According to Georgian Philosophers — Ibraim Didmanidze, Zebur Beridze
and Irma Bagrationi’s work “On the Ethical Values of Business and Technology Education
According to Erich Fromm’s Social Pedagogy Views” “[...] Fromm will first show that in any
relationship between two people, the learning of the two is crucial for such a relationship to last;
and then he will expand on the different aspects of that learning. This analysis will then be applied
to the organizational context as a basis for organizational decision-making, Second, it applies the
previous analysis to the organizational ethics context as a basis for organizational decision making,
showing how any decision in an organization needs to be analyzed on the basis of three criteria
(short-run effectiveness, development of distinctive educational competence, and unity and
identification with the organization business ethics) [...]” [7, pp. 55-57].

One of the processes to enhance the learning experience was the virtual resource room, which
is student centered, works in a self-paced format, and which encourages students to take
responsibility for their own learning. In virtual mode, the materials are available in the form of
computer aided learning program, lecture notes, special self-assessment module. Another
mechanism for student-to-student interactions in a form of simple discussion forum is by using a
novel link cyber tutor. This allows the students with an email account to connect with course
content and the staff with their doubts and related questions. The students are able to contact the
staff without a face-to-face visit, which saves the on campus time. The staff remains anonymous,
which allows the several staff to act as a cyber-tutor during the course. The students do not remain
anonymous although their email addresses are cryptic enough to mask their identity. Students can
discuss about the exams, lab reports, posters, lectures and technical help with downloading
materials. Surveys, focus groups and online feedback forms do the evaluation of the use of Virtual
resource room. The students have 24 hours of access to the learning material in a day, which suits
their life styles [10, pp. 162-163].

Observations have shown that 100% of students participate in electronic discussion, while
only 52% engage in regular discussion, the written message is much more specific and compact in
exchange than in oral speech. Furthermore, it is possible to save students' written messages,
analyze and correct their mistakes that are only possible to stop and interrupt the speaker during
the oral conversation; this interferes with communication and blocks the learner.
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Chapter II — The Main Educational Technologies of the Modeled Virtual Classroom
Environment for Teaching English

To master the types of languages through the Internet, there is a need to have a 'train' language
partner to communicate with. This requires from student/pupil to have some level of writing and
reading skills [9, pp. 155-157]. Therefore, Methodists recommend using email only after mastering
reading techniques.

It is interesting for us to use the Internet purposefully during the learning process, specifically
to obtain the necessary information and exchange it rapidly; a student should possess proficient
reading skills and must be able to manipulate different types of reading for the critical purpose of
reading. In reading skills it is meant to automate perceptual and thoughtful actions The purpose
of perceptual action is to form mechanisms of visual synthesis, while retrieving information from
thoughtful action. A sophisticated reader should be able to read information of any character as
needed and understand the reading with varying degrees of difficulty and accuracy for the purpose
of reading.

Computer discussions help the learner to refine the language and overcome difficulties.
Finally, Participation in computer discussions during one semester proved to be more effective for
students than oral discussions, especially for the study of written speech. For this reason, this
method is more used in writing than in oral teaching.

Asynchronous Communication - The most common and interesting type of asynchronous
communication is e-mail. It is especially used in writing lessons. It can be used by both teachers
and student as well as student of different nationalities. It is used at almost every level of language
learning to create an authentic writing environment. However, observing the use of e-mail is much
more difficult and important than synchronous communication because in e-mail communication,
compilation and sending is usually done in an extracurricular way, in less controlled conditions
[12, pp. 81-82]. Practice has shown us that when communication between teachers and students is
carried out via email during the teaching process, students become more open-minded, ask more
questions, describe their problems and difficulties easily, most interestingly, lower-performing
students were far more likely to contact the teacher than did face-to-face or telephone
conversations [15, pp. 192-194].

In addition, online correspondence develops creativity and motivation to oral and written
speech. Those students who seem less relevant and motivated, show interest when they are
engaged in a foreign correspondence via e-mail, find new material necessary to write an interesting
letter [8, pp. 5-7]. We will also notice that the students are gradually trying to make as few mistakes
as possible in their writings, state their point clearly so that their correspondent understands what
there are writing about and most importantly present themselves and abilities well.

The World Wide Web - The newest type of computer communication used in the language
learning class is the World Wide Web, an international online database open to all users. The Web
is one of the most revolutionary and diverse media in the history of humankind, as it
simultaneously plays a part in the role of library, publishing house, telephone and interactive
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television [11, pp. 205-206]. The World Wide Web is a distinctly different type of computer
communication. Unlike the previous two types, it is not a means of direct communication between
two people, but rather a form of writing (or rather multimedia authorship) that is broadly defined
over the edictor.

WWW has many resources in English language teaching: authentic reading material,
communication exercises, student discussions, publications. The WW W-based teaching process is
more social and cultural in nature. When the students knew that their work had to go on the
international network, they were more likely to try to create valuable texts, so they paid more
attention to the work. The fact that the work is widely read by the public is a factor of improving
production [13, pp. 174-177].

Through network communication, students will have the opportunity to learn about the culture
of other countries and its civilization from foreign peers, will learn to respect their own and other
cultures, will try to see the nuances that differentiate the civilizations and mentality of different
countries. In this way, students of different nationalities learn from each other quickly, become
interested in communication and language learning. In addition, traditional media are less flexible
and serve one-way communication without the possibility of feedback, thus "promoting straight
line learning”. For the reason the degree of individualisation is minimal, the learner has less
opportunity to be involved in the selection of materials. Many educators believe that only
combined media, in our case, multimedia provides autonomy as it is flexible, offers a choice of
ways to get information and free communication. According to Georgian Philosophers — Ibraim
Didmanidze and Irma Bagrationi’s work “The Issue of Student Distance Communication and
Collaboration (For Foreign Language Teaching)” “[...] there are several important technologies
in the long-distance communication, which are important for successful development of foreign
language education. It is known, that keyboard pen pals, or key pals, correspond with each other
via e-mail. Key pal exchanges can provide motivational benefits for beginning- and intermediate-
level learners, who get satisfaction from using their new language in authentic communication.
Learners at all levels can benefit from key pal exchanges if these exchanges have enough structure
to keep the students interested and active. However, key pal exchanges designed without a specific
purpose or task may lose their appeal and benefits over time. Key pals can be found in partner
classes or on Web sites where individuals signup for partners. Our students and we should decide
whether we prefer other English learners or native speakers as key pals. Here it needs to be noticed,
that in organizing key pal exchanges, keep in mind that not all key pals are equally responsive. It
can be quite disappointing when a few students in a class have not received replies from their key
pals” [6, pp. 15-17].

Many scholars agree that in the future the computer will be used not only for learning foreign
language, but also as a means of learning new types of writing that has emerged in the online age.
This new type of writing is called electronic skills and comprises four main components: computer
skills (knowledge of techniques and software), information skills (online information retrieval,
analysis and criticism), multimedia skills (interpreting and writing) Documents that combine text,
voice, graphics and video output By consulting) and computer communication skills (synchronous
and asynchronous communication pragmatics art). In Georgian Philosopher Irma Bagrationi’s
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opinion [in her work “For the Issues of the World-View Online Foreign Language Learning”]
“Research that investigates the linguistic features of on-line communication might ask questions
such as these: Is e-mail communication more similar to speaking or to writing? What are the lexical,
syntactic and functional features common to on-line communication? A growing body of first
language research has begun to address these questions. [...] Here it needs to be noticed, that the
types of educational research fall along the following main continua, among others: experimental
versus natural, quantitative versus qualitative, etic versus emic and product versus process.
Experimental research is based on the goal of trying to find generalized answers to specific questions.
To achieve that, as many variables as possible are held constant so that one or two specific questions
can be addressed in tightly controlled experimental situations™ [3, pp. 499-501].

The online era and information age is only in its infancy, and as it grows and spreads, not only
the question of language teaching methods and technologies are raised, but also our conception
concerning speech is being changed.

Chapter III — E-learning and Virtual Environment in English

E-learning is an innovative direction in education that implies learning and teaching process
using modern information technologies. Teachers can not only access the Internet for finding
resources for their classes but also supply their own materials, knowledge and ideas for other
teachers via the Internet (Warschauer, Shetzer & Meloni, 2000). For example, they can create
homepages for the purpose of their lessons and put their materials on-line (Meagher, 1995).
Muehleisen (1997) recommends ESL/EFL teachers to utilize the Internet in their classes for
motivating students to use the English language outside the classroom and to make the language a
part of their daily lives. Kern and Warschauer (2000) indicate that language learners with access
to the Internet can potentially communicate with native speakers of English all over the world.
They can communicate either on a one-to-one or on a many-to-many basis any time they need
from school, home or work. Therefore, it is not surprising that many ESL/EFL teachers have
embraced Internet-assisted language teaching (IALT) and have developed new ways of using the
Internet with their students. When defining a virtual learning environment, we base our definition
on a complete teaching and learning infrastructure designed to enhance a student's level of
knowledge using computer technology and the Internet.

It should also be noted the use of mobile applications in the learning process/mobile learning
(Pollev everywhere; Goosechase; Seasaw; Kahoot; etc). Lessons leave the boards and take place
at the table, giving students more control over it. It is contextual, instant, and accessible
everywhere. About 35 students are participating simultaneously, offers live instant feedback;
Provides the audience with text questions in real time. It can be used to stimulate the brainstorming
activity and generate new ideas, consequently encourages students’ discussion. It is convenient
for all students/language learners as it is easy and important for them to demonstrate their abilities,
even for the weakest student in the group.

As it is known, when planning and organizing any educational process special attention should
be paid to such important factors as: Who teaches (teacher education; field compet-ence;
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qualification; experience; general competencies); What they teach ((study material, volume,
content, purpose). How they teach (which methods and technologies it uses, organizing and
planning). Who do they teach (age of students, cultural-historical background, educational and
social role, education censorship, purpose, tasks, needs) [16, pp. 65-66].

First of all, the e-learning course in English should be accompanied by the description, a guide
(guide) outlining the aims, objectives and outcomes of the course. E-course descriptions should be
easily accessible. It is desirable that the course description should be given in both the study and
some international widely used languages.

The general English language course should specify the level of proficiency achieved by the
course (According to the European or American system) and this information should be available.
If the course covers all levels of language proficiency (European or American classification), at the
end of each level, the student/pupil should pass the exam (tested, online survey, etc.) After exceeding
the minimum competency threshold (information should be given in advance) student should obtain
the permit of rest before moving on to the next level. The learner is fluent in the language when
he/she can master all four aspects of language-writing, reading, speaking and listening. The
translation-grammar method of language learning somewhat used to neglect listening and speaking,
according to modern theories these four skills are needed to achieve maximum results. One course
should ensure the development of all four competencies [2, pp. 42-43].

Modern technological means allow teachers and students to create a simulated or modeled
virtual classroom environment. For instance, listening and speaking can be developed and
evaluated using an internet forum, videoconferencing, chat, internet seminar; various video/audio
material should be prepared for educational purposes. Each lesson (topic, single group of records,
depending on course format) should be accompanied by a video/audio or electronic dictionary
integrated into the course and a printout texts [14, pp. 117-118]. An evaluation system (testing,
content delivery, etc.) is required, according to which the teacher will determine the student's
further needs.

The vocabulary and grammar can be taught in two ways, either integrated with the language
aspects, or given in a separate section. All grammar units that are integrated into a givenl lesson
are separated. The grammar part can be integrated into the course, ie. as a separate electronic guide
and incorporates the principle of moving from simple to difficult. Language learners are provided
with grammatical categories departing from the principles of communicative grammar. The
vocabulary section includes vocabulary issues that are scattered throughout the lessons [11, pp.
129-130].

It is especially effective to use video/audio materials in vocabulary learning process. There
are much software available today, both paid and free, that allow you to create a variety of
video/audio material. The inclusion of video/audio material in the e-learning course provides a
productive learning environment.

People learn English for different purposes. We learn one particular aspect of English (for
example, the business language, or the press language), and we must clearly distinguish it from
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other aspects of the language ( politics, jurisprudence) so as not to distract students. language is
an integral part of the culture, and the acquisition of each new language adds to a person's new
socio-cultural competence. In a traditional classroom setting, the teacher works with a familiar
audience and directly controls the students' emotions, reactions, evaluations, and thus selects the
appropriate materials and instructional strategies for the situation. The situation is somewhat
different in terms of e-learning. In terms of cultural values, neutral texts and teaching materials
should be selected so as not to provoke a "cultural" conflict [14, pp. 112-114]. Since any learning
environment (including virtual ones) involves the development and recognition of certain rules
and procedures, the course designers should take into concideration, that the developed rules and
procedures are acceptable to the potential audience and should avoid introducing such rules that
the audience cannot or do not complete. In case of violation of rules, we believe that there is a
need for appropriate course administration and teacher feedback, give students appropriate
response and remind them their responsibilities.

The most convenient and effective virtual learning environment is provided for English
language learners, that will help students to overcome existing obstacles and challenges which
naturally accompany the difficult and prolonged process of language learning.

Conclusions

Overall, from the foreign language teachers’ perspectives, we could identify how despite the fact
that they have been using virtual classrooms for several years now, they still perceive the need to be
trained in how to use virtual classrooms and exploit this educational tool much more. Besides, they
see that the use of this virtual environment is a current educational demand; they show awareness of
the importance of being open to the range of learning opportunities virtual classrooms might offer as
a complement to what they regularly do in their physical classrooms. Furthermore, this study has
shown how teachers have built weak perceptions of what promoting autonomous, collaborative, and
meaningful learning through a virtual environment means. Likewise, teachers’ work evidences an
absence of encouragement of collaboration among students. The use of technology in education is a
current demand and, as such, we teachers are being called to integrate them in our everyday practices.
The use of a virtual classroom is just a way of accomplishing this goal. However, as this study has
shown, the use of this tool represents some extra-challenges of a different nature (pedagogical,
technological). This can be present in the following educational aspects:

- Teachers assuming an active critical role. When using virtual classrooms in an institution. It
should not be a responsibility of just a reduced number of teachers or administrative staff; instead,
all teachers involved should take responsibility towards it, get engaged in proposing activities in
the virtual classroom, and be critical towards the ways in which these virtual environments can
effectively be used and fully exploited to enhance language learning.

- Seeing the virtual classroom as maximize of learning opportunities not just as a requirement
of the university. The implementation of virtual environments, like the one being discussed here,
demands a change in terms of how language learning takes place; virtual environments can also
play an important role in this endeavor.
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- Really enhancing autonomy, collaboration, and interaction. Virtual classrooms are tools that
can be manipulated in order to take advantage of them as much as possible to enhance students’
academic development. Therefore, processes such as autonomy, collaboration, and interaction
could be gradually integrated to the action being done in the virtual classroom specifically in the
setting in which this study was carried out since these concepts are part of the cornerstone of the
Educational Project. This gradual integration could be enhanced, for example, by grounding
decisions and actions in the outcomes of further research reflection.

- Integrating the use of the virtual classrooms in the curriculum. The very act of including and
articulating the use of virtual classrooms in English language teaching and learning practices might
consequently imply a need to make this part of the curricular guidelines of the educational
approach of a given institution.
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ON ETHICAL USE OF INFORMATION TECHNOLOGIES IN EDUCATIONAL
PSYCHOLOGY

OBb O9TUYKCKUX HOPMAX NCIIOJb30OBAHUSA NTHOOPMAIIMOHHBIX
TEXHOJIOTWI B OFPA3OBATEJBHOM IICUXOJIOTUN

Abstract:

The paper outlines that ethics as a branch of philosophy is dealing continuously with the
fundamental values of inner-human relations, studies the quality and the basis of the act or
behavior which by moral perspective are good, bad, appropriate or wrong. More over in the last
years we have witnessed that the world is facing new challenges and crisis in perception,
conditioned by the fast development of science and new advanced technologies. In this instance,
we in particular need to mention the information technology, which has become an integral part
of our daily life. Again, the role of ethics is consistent in suggesting the proper use of technologies
and in determining the right direction for human society development. Technologies and
computers continue to integrate in to the educational process and increasingly are becoming an
integral part of the education system. This trend has begun to be extended to primary and seco-
ndary education, but currently it is expressed at the university level.

The paper underlines that the increasing public interest in ethics in professional life has
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highlighted the centrality and significance of ethics across different domains of public life inclu-
ding professional Educational Psychology. However, how do these societal trends along with the
resurgence of interest in professional Ethics manifest themselves within the context of a practical
Educational Psychology service and specifically for Psychology in Educational Establishments?
What is the impact of the rapidly changing times on educational psychologists, the ethical issues
they encounter and their decision-making? What do Educational Psychologists perceive as ethical
issues in their practice? How do Educational Psychologists manage perceived ethical issues?
Moreover, how can an Educational organization support its academic-scholarly staff? What
support do Educational Psychologists want when faced with challenging situations?

The present paper follows the professional and ethical standards required of an educational
scientist researcher and practicing qualified academic persons.

Keywords: Research Ethics, Ethical Issues, Educational Psychology, Technology Education,
Ethical Dilemma, Educational Psychologist, Information Technology

Introduction

It is generally known that the term “Information Technology” refers to an entire industry. In
actuality, information technology is the use of computers and software to manage information.
This means: storing information, protecting information, processing the information, transmitting
the information as necessary, and later retrieving information as necessary [3, pp. 101-102].

In the last years, all of us either as citizens or as professionals of different fields are monitoring
the rapid development of science and the advancement of new technologies. At the same time, we
are witnessing that the world is facing new challenges and perception crisis [6, pp. 81-82].
Lifestyle is changing gradually, conditioned by the use of current technologies. As an illustration,
it is enough to mention that only in the last ten years the internet and the mobile technology
influenced the majority of businesses and services to move online, such as transport, health, energy
and environment, oil and gas, banking, entertainment, etc. In addition, these technologies allow us
to conduct many personal and professional daily activities, which are an inseparable part of
contemporary society. Therefore, the conclusion is that the information technology has
revolutionized our social and business habits. It has evolved from a network of computers and
information into a network of people. Moreover, change is far from over.

It is also known for us, that the question on whether education technology is “good” is far
more nuanced than “yes” or “no”. Educators should take advantage of the massive benefits educ-
ation technology can provide - the opportunity for appealing to all learning styles, workforce
preparedness, environmental benefits, and easing the teaching process - while also heeding the
warnings psychologists have given for avoiding education technology altogether [6, pp. 87-88].

Well, how does technology affect Educational Psychology? Is educational technology good
for young, developing minds? How much education technology should be used in the classroom?
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What has psychologists’ experience been with education technology?” There is clearly a balance
to be struck: use education technology, but do not use it to the point of turning your classroom into
a bunch of Stepford Children. Moreover, we must distinctly note here “Psychologists' research is
helping to make educational technologies more fun, intriguing and more effective. This study
explores the perceptions of practical educational psychologists into ethical issues. Significance of
the topic there is increasing interest in professional ethics in many areas of modern social life, both
nationally and globally” [11, pp. 74-75] This interest gives rise to increased scrutiny, analysis,
review and critical observation or examination of ethical behavior.

Chapter I — Concepts of Research Ethics in Educational Psychology

It is well known, that Educational Psychology involves the study of how people learn,
including topics such as student outcomes, the instructional process, individual differences in
learning, gifted learners, and learning disabilities. Psychologists who work in this field are
interested in how people learn and retain new information and knowledge. They apply
psychological science to improve the learning process and promote educational success for all
students, probationers and learners [12, pp. 42-43]

Today’s educational system is highly complex. There is no single learning approach that
works for everyone. That is why psychologists working in the field of education are focused on
identifying and studying learning methods to better understand how people absorb and retain new
information. Educational psychologists apply theories of human development to understand
individual learning and inform the instructional process. While interaction with teachers and
students in school settings is an important part of their work, it is not the only facet of the job.
Learning is a lifelong endeavor. People do not only learn at school, they learn at work, in social
situations and even doing simple tasks like household chores or running errands. Psychologists
working in this subfield examine how people learn in a variety of settings to identify approaches
and strategies to make learning more effective [1, pp. 107-105]. Psychologists working in educat-
ion study the social, emotional and cognitive processes involved in learning and apply their
findings to improve the learning process. No matter the population they are studying, these profe-
ssionals are interested in teaching methods, the instructional process and different learning
outcomes. How much the time of day when new information is does introduced influence whether
a person retains that information? What does culture have to do with how we process new ideas?
How does age affect our ability to develop new skills, like language? How is in-person learning
different from remote learning using technology? How does the choice of a media platform make
a difference in learning? [1, pp. 116-117]. These are all questions that educational psychologists

2 Such broad questions were distilled into the following research questions for this study: What support do Educational
Psychologists perceive as desirable when managing perceived ethical issues? What organizational arrangements
would Educational Psychologists wish to see implemented to support the management of ethical issues? What does
the teacher actually need, what does the student need and how can we support the use of technology? - We aren’t
stumped: to illuminate those details, psychologists are collaborating with researchers in fields such as social education,
computer science and learning sciences. As they do, they are discovering new ways in which technology can make
learning more engaging, more effective and more fun, more amusing and more pleasing.
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are asking - and answering - in settings as diverse as government research centers, schools,
community organizations and learning centers.

It 1s understandable that beside integration trend of the modern information technologies in
all areas of human activities, the process of education could not be avoided. In this context, we can
say that, in recent years the integration of technologies and computers in the educational process
is increasingly becoming an integral part of the education system [12, pp. 44-45]. It is very
interesting for us, that in Georgian scientists and researchers - Ibraim Didmanidze and Irma Bagra-
tioni’s opinion® preparation of social scholar workers “[7] is carried out in the higher establish-
ments of technology education of different kinds:

Institute - the higher educational establishment, which realizes programs of vocational training
of specialists, as a rule, in one or several directions. The institute can be a part of academy or
university as structural division.

The academy - the higher educational establishment which realizes programs of vocational
training of specialists in several directions and carries out fruitful activity in scientific sphere,
preparation, retraining and improvement of professional skill of teachers and science officers.

University - the higher educational establishment, which realizes programs of vocational
training of specialists on a wide spectrum of directions. It differs from academy versatility,
presence of many faculties of different trades and varied universal specializations. Profit and
nonprofit organizations offered a wide variety of courses for students who were unable to attend,
classes for one reason or another” [8, pp. 71-72]

This trend has begun to be extended to primary and secondary education, but currently it is
more expressed at the university level. This does not mean that learning in general, as a social
process that is realized through communication between the learner, teacher and others, can be
effectively replaced by technology. Instead, the technology can enhance the education process in
many ways. Research, presentation, communication, collaboration, problem solving and
creativity, all are now under the influence of today’s computers and other technologies that have
become an important part of our daily lives [5, pp. 488-489]. Therefore, it is equally important to
integrate the same technologies in the education process. Nevertheless, the ethics should not be
neglected in any way, as a study of how to know what is right and what’s wrong, and as a
mechanism that need to be used conscientiously and continuously for maintaining the direction,
stability and human society equilibrium. Beside the advantages and benefits that the human society
has from the information technologies, there is always the possibility that the information
technologies can be abused by various users. In this context the role and importance of ethics is
undeniable. In particular, in advising and suggesting users to use the information technologies
resources correctly and fair.

It is interesting for us, that a seminal event occurred in 1995 when the then president of the

3 In the printed/published scientific article “THE ETHICAL ISSUES OF PREPARATION OF TECHNOLOGY
TEACHERS IN THE LEGAL EDUCATIONAL ESTABLISHMENTS”
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British Psychological Society, Professor Geoff Lindsay, raised the profile of ethics in psychology
by devoting his presidential address to the topic. He argued that psychology and psychological
practice is influenced by political and cultural factors and as such is not ,,value free”. Professor
Lindsay postulated that psychologists had an element of choice not only in responding to political
and cultural agendas but also in ,,defining the values which should guide practitioner’s responses
and underpin their professional identify*. He referred to empirical evidence in North America on
types of ethically troubling dilemmas [1, pp. 70-71]. Professor Lindsay replicated the earlier North
American study by Pope and Vetter. They investigated differences and similarities in the types and
prevalence of ethical dilemmas facing The British Psychological Society’s psychologists in the
UK and North American psychologists. Professor Lindsay through a questionnaire survey of
the British Psychological Society’s members identified sources of ethical dilemmas and
experienced by the British Psychological Society’s psychologists. Whilst a limitation of this
research was that respondents were unable to seek further information about the authors™ meaning,
Professor Lindsay identified ten categories of ethical dilemmas, which appear to be relevant to
current practice. In summary, the dilemmas, referred to by Professor Lindsay as ,.ethically
troubling incidents® were confidentiality, research, questionable intervention, colleagues conduct,
assessment, organizational and academic. The relationship between ethics and psychology
becomes even more complicated when it is considered that a number of studies indicate that
psychologists vary in their understanding of, and agreement with, ethical positions [1, pp.71-72].

,Psychologists have the opportunity to exercise power and influence many people’s lives. This
carries with it the necessity to behave ethically™ [1, pp.74-75]. An assumption inherent in the
present study is that there is indeed ,,a necessity to behave ethically as urged by Professor Geoff
Lindsay and that in order to do so-called ,,frontline educational psychologists require a range of
support for managing ethical issues in their practice.

It’s noteworthy here that in agreement with Georgian researchers — Ibraim Didmanidze, Zebur
Beridze and Irma Bagrationi’s scientific discussion* “[...] we explain [...] our thinking on the
specific process of analysis of educational technologies of philosophical issues. Our research’ has
been informed by a view of critical psychologist, Erich Fromm, addresses the notion of authority
in a way that reveals it as an ethical issue, one that teachers and other political workers must
confront every day. When combined with his work on negative freedom, Fromm provides an
important contribution to the way we might think authority pedagogically, using power produ-
ctively and non-authoritatively in the service of democratic ideals. Drawing from Erich Fromm's
work, this article confronts the disturbing relationship between individualism on one hand, and the
ability for individuals to think collectively and transform social structures on the other. In this
context, atomization becomes a dimension of both fascism and capitalism, one that positions
freedom as the antithesis of social and educational action” [9, pp. 54-55]

* In the printed/published scientific article “ON THE ETHICAL VALUES OF BUSINESS AND TECHNOLOGY
EDUCATION ACCORDING TO ERICH FROMM’S SOCIAL PEDAGOGY VIEWS”

5> The cited scientific paper deals with the German psychoanalyst, social psychologist & philosopher Erich Seligman
Fromm’s (1900-1980) social pedagogy, ethical and worldview attitude about human nature and tries to transfer it in
the sphere of business and technology education and management organization for enterprise development.
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Chapter II — Ethical Use of Information Technologies in Education and Psychology

As is generally and well known, the education technology detractors have gained steady
ground as venture capital money has started to permeate the education technology market. In last
year, for example, Paul Thomas wrote for ‘The New York Times’, “Reading a young adult novel
on a Kindle or in paperback form proves irrelevant if children do not want to read or struggle to
comprehend the text. Good teachers, however, can make the text come alive for the children
whether it’s on a glowing screen or a piece of paper” [2, pp. 51-52]. Thomas may very well have
a point; all-too, many schools are quick to adopt the latest technology only to quickly replace it
with the newest gadget, without adherence to the cost or the actual benefit to a child’s education.
As for a child is cognitive development, ‘Psychology Today’ warns that the Internet creates an
environment where “Consistent attention is impossible, imagination is unnecessary, and memory
is inhibited” [2, pp. 54-55]. An onslaught of distraction and novel information is to blame, they
add. The article adds that studies have shown that those who are learning demonstrate a better
recollection of what they have learned and understanding of the topic than those who are
bombarded with visual stimulation, sounds, and other stimuli.

However, that is not to say all education technology has its benefits and is bad. For examp-
le, video games are often heralded as a gateway to quickened cognitive development. They have
been shown to enhance working memory in seven- to nine-year-olds and have been used as an
effective tool to prepare kids for Common Core exams. More notably, if the purpose of this “new”
education is largely to prepare kids for the working world, then they will enter a world where so
much information that once had to be memorized is one Google away - rote memorization is hardly
a valued skill in most workplaces to begin with. While blending the learning process, educators
and educational administrators should look into which technologies will necessarily teach core
concepts that can be used well into the workforce. For example, organization skills are a
notoriously difficult skill for young students to learn - one fifth grade teacher took to the World
Wide Web for help, exasperatedly declaring, “We often find ourselves spending more time helping
our students get organized than teaching academic skills” [10, pp. 514-515]

Instead of following the traditional advice of providing students with three-ring binders and
adding more notecards and to-do lists to a poor disorganized student’s backpack, introduce the
child to Software options that can help organize their life. Learning how to find and use these tools
is an essential skill for these kids as they grow older and enter the workforce. Video games are not
usually the first place parents and teachers turn to help kids learn, yet a growing body of research
suggests that they can impart educational benefits - even the commercial games designed for
pure/ethical entertainment. “Well-designed games are inherently engaging. They suck you in” [10,
pp.518-519], notes Valerie Jean Shute®, PhD, a Professor of Educational Psychology and Learning
Systems at Florida State University; “Games can provide practice in such key domains as problem-

6(1955, London) - A Full Professor of Education in the Educational Psychology and Learning Systems department at
Florida State University. Her general research interests involve the design, development, and evaluation of advanced
systems to support competencies. Towards this end, she’s been involved in exploratory and confirmatory tests of
aptitude-treatment interactions using the controlled environments offered by intelligent tutoring systems, student
modeling research, and developing automated knowledge elicitation and organization tools.
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solving, systems thinking, computational thinking and creativity”. She measured persistence,
spatial abilities and problem solving among undergraduate students who spent eight hours playing
the popular commercial video game “Portal 2,” a first-person perspective puzzle game. She found
that players showed improvements in all three of the domains [10, pp. 520-521].

Many technologies, including video games, can serve a dual purpose. While games can help
players develop certain cognitive skills, they can also help scientists measure and study those
skills, Shute says. She embeds what she calls “stealth assessments” into games to collect data about
the players’ abilities as they play - no surveys or multiple-choice tests required. Stealth assessments
can be an effective way to track hard-to-measure cognitive skills, such as problem solving,
persistence and creativity, she says. “You’re playing the game and meanwhile the stealth
assessment is pulling out evidence and making calculations under the hood.”

Allegedly, learning scientists are also designing educational games for more traditional
school-based lessons. For example, game-based systems are often used in intelligent tutoring sys-
tems - computer-based programs that provide immediate, personalized feedback and context-spe-
cific hints to students as they work through a reading assignment or a set of problems. By
customizing lessons for individual learners, the systems can vastly extend the reach of a single
educator. Newer information technologies can take education in even more futuristic directions.
Virtual reality is one area that both students and scientists are excited about because it is bringing
the world to students. “With virtual field trips, students can visit other places without having to
leave the classroom” [10, pp. 504-505] Despite the promise of video games, virtual reality systems
and other technologies as educational tools, a significant barrier keeps them from widespread
implementation: Schools don’t yet agree on how technology should fit into education. “Some
schools say we should disallow mobile phones, and others get everybody a mobile device. They
are all over the place... Schools are short on time and they are short on money. They do what they
think is going to work, but it’s not often data driven” [10, pp. 509-510].

Moreover, teachers are not often trained in how best to make use of technology tools: “We
know teachers use technology in their personal lives, but they often don’t use it practical in
classrooms. There’s a barrier there because it’s not exactly clear what they should be doing with
technology in their classrooms” [10, p. 516]. Some researchers are also worried that schools are
embracing tech tools before they have been thoroughly vetted by scientists. “My concern is that
we haven’t asked the basic questions: What are people learning through the use of these
technologies, and to what extent do these technologies facilitate transfer to real-world use?” [10,
pp. 516-517] - Technology changes so quickly that new technologies often hit the market even
before their predecessors have been adequately evaluated by researchers. “Really we can
appreciate that there are wonderful new directions one can go with educational technology, but we
still need to look at what are we getting out of these experiences before we race to the next
technological innovation” [10, pp. 511-512]. The fast-paced nature of the technology market
means researchers might always be playing catch-up. Still, psychologists’ research skills and
understanding of human cognition and behavior make them well suited to helping answer basic
questions about educational technologies. Since so many educational games and programs are
designed for children and adolescents, the area is ripe for more psychologists to get involved.
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As we know, Information technologies have affected every aspect of human activity and have
a potential role to play in the field of education and training, specially, in distance education to
transform it into an innovative form of experience. The need of new technologies in teaching
learning process grows stronger and faster. The information age becomes an era of knowledge
providing sound and unmatched feasibility for discovery, exchange of information, comm-
unication and exploration to strengthen the teaching learning process. Information technologies
help in promoting opportunities of knowledge sharing throughout the world. These can help the
teachers and students having up-to-date information and knowledge. Accurate and right informa-
tion is necessary for effective teaching and learning; and information technologies are “set of tools
that can help provide the right people with the right information at the right time” [4, pp. 62-64].
Students are independent and they can make best decisions possible about their studies, learning
time, place and resources. Students are able to work in collaborative and interactive learning
environments effectively communicating, sharing information, exchanging ideas, and learning
experiences with all in the environment.

One of the basic functions of education is preparation of students for life. This function in 21st
century may be participation in an information rich society, where knowledge is regarded as the main
source for socio-cultural and politico-economic development of countries and/or nations [4, pp. 11-
12]. Information rich societies are developed and dominating and they are controlling the information
throughout the world. Information encompasses and relies on the use of different channels of
communication, presently called information and communication technologies and would be
incorporating better pedagogical methods to cope with such emerging situations. These have changed
the scenario of education particularly, pedagogy and instruction making teaching learning process
more productive creating collaborative, learner centered and interactive global learning environments.
Therefore, information technologies are assumed to play a constructive role in education to make the
teaching and learning process more productive through collaboration in an information rich society.
Information rich society promotes new practices and paradigms for education where the teacher has
to play new role of mentoring, coaching and helping students in their studies rather to play the
conventional role of spoon feeding in the classrooms. Students can learn independently having a wide
choice of program selection and access to information. Students can be involved in skill-oriented
activities in-group learning environments for accumulated knowledge. They can interact and share
learning experiences with their teachers and fellow learners in knowledge construction and
dissemination process. They can receive and use information of all kinds in more constructive and
productive profession rather depending upon the teacher [9, pp. 61-62].

Using information technologies students can decide about their studies, learning time, place
and resources in a better way. Students can work in more supportive environments, seek help from
teachers and fellows, and share their learning experiences and ideas in romantic and productive
fashion. he innovative kinds of pedagogy empowered by these emerging media and experiences
promoted the opportunities of distance education and at present virtual education and eliminated
the barriers of distance and time. New and innovative learning experiences would be enhanced and
encouraged by these technologies, as by virtual communities, which exist by interactions across
the globe through global network of computers round the clock. The global sharing of experiences
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would make possible the group presentation form of instruction in distance education. Distance
education encompasses and relies on the use of information technologies to make learning more
productive and more individualized, to give instruction a more scientific base and make it
appropriate & more effective, learning immediate and access to resources equal. These remarkable
aspects can expand the quality and quantity of instructional resources. They can serve learners at
their ease in terms of time and place:

Both teachers and learners can work with others at remote sites. The community of learners
can expand to include virtually anyone who wishes to obtain information and who is not excluded
by policy or cost. They can provide real access to experts in universities, research laboratories, the
business community, government agencies and political offices. Information technologies can
promote the opportunities of restructuring the teaching learning process. Learning may take place
more effectively and dynamically in educative environments where teacher and learners are open
to each other to interact and exchange information and experiences in a friendly way.
Understanding of the content and assisted them in planning the information within a relevant
context in their own lives. Educative environments can enhance and shape the teaching learning
process to achieve the desired goals. There is a natural tendency for students to learn and learning
can accelerate, in interactive and encouraging environments [9, pp. 56-57] Accelerating the encou-
raging environments may be psychological climates and students’ interactions can create them.
Interactions of students can make learning environment more effective and meaningful and ‘much
of learning takes place in a meaningful environment. Learners may get immediate feedback and
reinforcement through web-based learning.

The psychological fashion of such reinforcement and expectancy also influences the potential
for any given behavior and/or learning to occur. Desired learning always requires access to
qualitative and latest information resources and web confirms the increased access to such resou-
rces at students’ pace. Moreover, there is no denying that web-based courses open new educational
access to the non-traditional and geographically dispersed students. The on-line setting provides a
level of flexibility and convenience not provided by traditional classroom courses. According to
Georgian scientists and researchers — Ibraim Didmanidze and Irma Bagrationi’s findings’ “[...]
some kind of collaborative inquire [...] involves “one of the following categories: Culture:
Students exchange experiences about their own cultural backgrounds, looking at topics such as
oral histories of family members; poetry, folklore, or religion in their community; or religious
beliefs and values. Simulation: Teams of students work on simulated solutions to real problems,
in the process working together to prepare reports, brochures, curriculum vitae, cover letters,
funding proposals, speeches, and other documents. They learned negotiation, writing, comm-
unication and language skills as well as many technical skills, such as how to upload and download
documents to and from Internet. As it turns out, interclass projects should build up to some kind
of final product or presentation. This helps guarantee that the students not only develop chatting
skills but are strongly encouraged to put all their communication, language and technical skills
toward producing a high-quality package” [7, pp. 10-11]

7 In the printed/published scientific work “THE ISSUE OF STUDENT DISTANCE COMMUNICATION AND
COLLABORATION (FOR FOREIGN LANGUAGE TEACHING)”
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Conclusions

From the above-mentioned we may conclude that while there are a variety of technologies
that are used in education, none is more important than the rapid use of computers. There are five
categories of software commonly used for educational psychology in classrooms and schools:

Drill and Practice - Repetitive practice on a particular discrete skill;

Tutorial - Computer instructs the student in some area of knowledge in somewhat the same
way as a teacher in a one-to-one situation;

Simulation - Imitation of real or imaginary system based on a theory or model of that system,;

Educational Games - Designed for fun; usually have a clear set of rules, some other method
of keeping score, and a winner;

Productivity and Utilities - Help the teacher to be more efficient or effective as a professional
educator; general or specialized programs designed to carry out specific functions.

In general, research has not shown that the use of drill and practice or educational games has
led to achievement gains. There is some evidence that the use of simulations can lead to
achievement gains, especially when it focuses on the development of critical thinking skills or
some aspect of communication. There is also some evidence that the use of tutorials can have a
positive impact on achievement; these findings will likely increase as the computers become more
powerful and the software becomes more sophisticated. While the use of productivity tools and
utilities are not generally designed to be used to increase academic achievement, their use has been
found to increase interest in using computers. However, as is evidenced by the graph shown below,
most teachers do not feel prepared to use computers for teaching purposes at the end of their
undergraduate training.

As it is seen from our research, it is understandable that the results of this case study can
remain as conclusions to be addressed, analyzed and can be further debated and distinguished:

- The Internet is used significantly, but the knowledge about the internet ethics are not

enough...

- It cannot be accurately determined, if the social networks should be used only for private

matters or can be used for studying within the practical Psychology...

- It is evident the doubt about the patients’ privacy, through the mental health electronic info-

rmation... In addition, construction of a model of teaching and learning through technology

deserves to be considered as an important need...
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Abstract:

This article analyzes various concepts regarding the efficiency of communicative competences
for the purpose of socio-cultural integration. In addition, this article contains some of the results of
our research, justifying the need to implement a Program for improving the communication skills
from the perspective of the socio-cultural integration of adolescents. The experimental group
consisted of 104 adolescents from pre-university educational institutions. Our understanding is that
in order to cope with the rapid changes that are taking place in the world, it is necessary to approach
the concept of education for sociocultural integration from a modern, broader perspective, with the
role of making available to each student activities for optimizing the process of socio-cultural

integration, focused on capitalizing on modern communication strategies, so that the student can
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discover the true values of diversity. From our perspective, advantageously placed as an observer,
the teacher can greatly help the student by improving the communicative skills for the socio-cultural
integration. In addition, due to the specificity of the educational environment, the difficulties of
socio-cultural integration are rarely analyzed, and the multiculturalism analyzed only by the aspect
of belonging to different ethnic groups, without having a methodology for assessing the level of
socio-cultural integration or a Program for improving the communicative competences from the
perspective of socio-cultural integration of students. In our vision, the supposed results of the
research reside in the efficiency of the communicative competences for the sociocultural integration
of the students who attend high school. The implementation of the Program of efficiency of the
communicative and organizational competences from the perspective of the sociocultural integration
of the adolescents ensures the prevention, the diminution and the overcoming of the difficulties of
socio-cultural integration in the school environment; the application of the research results can be
useful in the modernization of the school curricula in the intercultural context.

Keywords: communicative skills, educational environment, integration, socio-cultural
integration, socialization, feedback, feed-forward, intercultural context

Introduction

Socio-cultural integration manifests itself as a fundamental social and cultural process,
different from one culture to another, from one level of social organization to another. In our
vision, the process of socio-cultural integration depends largely on the efficiency of the
communicative competences, on the compliance with the basic sociocultural norms and values,
but at the same time, this order is not permanently fixed, being subject to permanent changes and
transformations. The notion of socio-cultural integration has a multidimensional nature
materialized in aspects of educational, communication, organizational, relational, attitudinal and
behavioral aspects. In addition, any educational interaction involves certain forms of
communication and depends on our ability to communicate with other people. This allows us to
formulate concrete or abstract ideas, to speak or write about certain objects, persons, even in their
absence. When it comes to defining communication, most people think of "making it known",
"giving news" or "informing", but this process is much more complex. Although the analysis of
the communication varies depending on the context or frame of reference used and the emphasis
placed on some aspects of the process, all include the involvement of the following elements: the
sender, the receiver, a mode of transmission, a message and an effect. This elementary model must
be extended, however, because communication never ends with the mere taking or receiving of
information. In the educational environment, communication also has the role of putting students
in touch with each other, in the space in which they learn and develop. In addition, any
communication process has a threefold dimension: externalized communication (verbal,
paraverbal and nonverbal actions observable by the interlocutors), metacommunication (what is
understood beyond words) and intracommunication (the communication made by each individual
in its inner forum, at the level of the self). Therefore, socio-cultural integration is built in
correlation with the ability to process information correctly and with the development of
communicative skills. In addition, an incorrect assessment or insufficient knowledge of their

communication skills have a negative impact on the process of socio-cultural integration.
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It seems to be elementary to communicate, to convince someone to make a certain statement,
but during communication, it is increasingly difficult to listen to someone without judging him or
her, to convince him or her to express their emotions and to express themselves or share their
feelings. We must emphasize that the attempt to investigate the level of socio-cultural integration
of the student in the educational environment cannot be achieved without analyzing the relational-
value indicators, such as: school adaptation, positive perception of the group, student-student and
teacher-student relations, communicative competences and organizational, assimilation of moral
values, etc. For example, for effective socio-cultural integration in the educational environment, it
is necessary to adapt rapidly in the school group, and for this, it is necessary to know the evolution
of sociability, which, in turn, requires the knowledge of the communication potential. In this sense,
the teacher should not be the only transmitter of information, and the student should not be the
only receiver of it. The development of communication skills creates a positive self-image, which
1s immediately reflected in the efficiency of the actions we take in establishing relationships with
those around us.

Theories and methods

In the opinion of E. Tarna [15, p. 34], the new models of communication depart from the
initial models of information theory and of the behaviorists model that limited the communication
to the transmission and reception of one way messages, that circulated in a single channel, at the
same time with a passive receiver. The definition and approach of communication has been
enriched by the elaboration of complex models that took into account the circularity of
communication (the alternation of the participants in the communication process in the roles of
transmitter and receiver), the individual differences in mastering the communication codes, the
role of opinions and attitudes in the communication process, the importance of the social and
cultural context of the exchange of information, including in the case of socio-cultural integration.
Therefore, more important than the contents of the communication are the interactions of the
participants in the communication and the interdependencies between all their behaviors. As we
can deduct from above, the way we try to interact with others, to integrate ourselves in the socio-
cultural environment, can awaken the likes or dislikes, success or failure, etc. In these cases, the
development of strategies for socio-cultural integration through the efficiency of the
communicative competences plays an important role in remedying the situations of non-
integration, favoring the development of positive relationships, considering that, most of the times,
the antipathy is unjustified and develops from an inability to integrate and communicate.

Numerous attempts to define the concept of communication have involved various nuances
and connotations, being important for the development of communicative competences from the
perspective of socio-cultural integration. Thus, the followers of the semiotic school (Peirce,
Ogden, Richards, Saussure) do not consider misunderstandings as necessarily effects of
communication failure, but consider that they may result from the cultural differences between the
transmitter and the receiver [1, 2,9, 11].

The definitions of communication have been grouped into certain typologies, depending on
how one component or another of the communication is emphasized. The very etymology of the
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term suggests this fact; the word communication comes from the Latin language, from the word
communis with the sense of transmitting to others, to be in a relationship. Although the term is of
Latin origin, the Greeks had their first practical concerns for communication. For them, the art of
the word, the skill of building your speech and expressing it was an indispensable condition of the
status of citizen.

In this order of ideas, we must recognize that the interlocutors are influenced by their peers,
having the same attitudes and behaviors, but they are also influenced by those with characteristics
and behaviors different from theirs, insofar as they lack them, but they would like to have them
(complementarity generating attractiveness), and any relationship has varying degrees of depth.
Thus, a low level of communication determines a superficial or formal (and conversely)
relationship. The degree of depth (authenticity) of a relationship is controlled by each of us and is
the subject of a personal choice. For example, if I like colleague X, I try to communicate with him;
if I want to avoid X, I try to interact with him as little as possible; if I want to join a group of
students, I try to communicate with as many colleagues and with X. With certainty, the way we
relate to others and the way we communicate determines the level of socio-cultural integration;
any attitude of ours reveals something about us and causes a response from others.

In studies that approach the issue of communication skills, the use of syntagms of the
communicative competence type, communication competence, and communication skills are used.
In order to specify the term communication competence, it is necessary to highlight the conceptual
distinction between communication ability, communication aptitude, and communication
competence. Therefore, in the specialized literature, the syntagma of communication capacity
refers to the following components: native - characterized by all the physical / psychic and social
communicative predispositions - developed by training and learning the communication rules;
whereas, the competence of communication is a result of the acquisition of knowledge, habits,
skills, aptitudes, attitudes and temperamental-characteristic traits with which the individual is
"gifted" in order to fulfill his social function, being acquired by assimilating information and
training communication skills [4, p. 28].

As we can see, the difference between the communication capacity and the communication
competence is evidenced by the fact that the first is genetically determined, being hereditary, the
second acquired through education, being a product of learning. At the same time, the distinction
also results from the fact that, in the case of communication capacity, we are talking about a
potentiality, something that exists or that can be cultivated and developed. In the case of
communication competence, habits, skills and attitudes must be formed on an adequate cognitive
support, to capitalize on the native predispositions. It follows, in conclusion, that the distinction
between communication ability and communication competence is similar to the relationship
between hereditary and acquired [4].

The author T. Slama-Cazacu defines the concept of communicative competence by: “the
ability to present one's own intentions, needs, interests in the communication process, as well as
to perceive the interlocutor, in order to initiate a dialogue. In education, the ability to communicate
determines the understanding between the teacher and the student in order to reach the goals and
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to carry out the learning activity” [14].

In the acceptance of the author T. Callo [1, p. 58], a communication is limited each time to
the satisfaction provoked and maintained or amplified by the two parties, the essential feature
being the relational dimension. In this order of ideas, the teacher must have rational answers to the
student's requests, to develop communication and engagement both in the activities that require
educational effort and in the recreational activities. Therefore, the quality of the teacher-specific
communication in the process of socio-cultural integration of the student in the educational
environment also depends on the level of development of the didactic communication competence
[9, 11, 12, 13, 14]. In this order of ideas, two representative dimensions of communication
competence are outlined: discursive and relational, highlighting the complex network of their
synchronization. Therefore, the efficiency of the communicative competences in the perspective
of the socio-cultural integration constitutes the initiation of a set of communicative behaviors of
elaboration / transmission / evaluation of the didactic discourse and of ensuring productive
communicative networks in the educational context.

According to the author Ioan Cerghit [2, p.61]: “Communication has always been a main
component of education, an indispensable support for education. Receptive to the progress of
human communication, the long-standing practice of the school has never ceased to approach and
intelligently integrate different verbal and nonverbal forms and means into its procedural
structures.” As we can see the development of communicative competences for socio-cultural
integration is achieved using the contents specific to the action of effective learning and involves
a bilateral teacher-student, student-student, following non-evaluative feedback, which requires
flexibility of roles, an interaction and not just a process of influence, determining the extent to
which the message was understood, believed and accepted. Therefore, by its characteristic the term
of communication includes the phenomenon of feedback. Feedback is the process that allows a
balance to be maintained in a system [8, p. 1040]. In the specialized literature, two distinguishable
forms of feedback are used. Feedback is widely discussed both in communication theory, as well
as in psycho-pedagogy and a less analyzed more recent term feedforward. In order to make
communication skills more efficient in the perspective of socio-cultural integration, it is necessary
to provide both the feedback and the feedforward that will allow the student to expose his reactions,
to gain confidence in his own competences, to develop, which will favor the process of group
adaptation and higher performance achievement.

These can be applied as tools that we can easily handle if we know their mechanisms and
techniques of use. In this sense, within the group of students is built a dynamic environment
conducive to establishing interpersonal relationships, which involves the process of socio-cultural
integration, information, action and creativity, an environment that makes it possible to manifest
performances: attitudes of cooperation, organizational and organizational skills, joint decision
making, respect for the opinions of others, individual and collective responsibilities. To this end, the
student must be oriented towards the development of the process of socio-cultural integration, which
involves a continuous struggle of transformation and restructuring of the potential, of social
competences, of individual qualities, being a process of active and efficient integration of students

in educational activities, in social groups and socio-cultural life. Analyzing various theories
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regarding the integration process, we should mention that most authors cited above highlight certain
types of social integration: 1) cultural integration - aims to achieve the harmonization of values
regarding the behavior and the interdependence between values, behaviors and social institutions; 2)
normative integration - refers to the integration between norms and persons. Its opposite is the state
of anomie, of conflicts between norms, of incompatibility between norms and individuals; 3)
communication integration - aims at a system of defining relationships for the agreement between
behaviors and norms. In the communication processes the concrete individual with his psychic,
characteristics and the concrete social environment with his active particularities are employed
simultaneously. Psychosocial effects appear strongly in the aspect of positive or negative indicators;
4) functional integration - refers to the unity and balance of the social system, the division and
synchronization of values in a group. In this order of ideas, both students and teachers need to be
aware that socio-cultural integration involves continuous learning, communication, mobility and
adaptability, personal initiative, leadership, role-play, etc. [5, 6, 7, 10, 12]

Results

Some lack of communication symptoms in the process of socio-cultural integration can be
directly observed. For example, students are unnerving when they speak to a large audience, with
strangers or other ethnic groups; they are shy and devoid of initiative, waiting others to take the
first step. Regarding the results of the researches, our aim is to reveal certain aspects regarding the
development of ways to make communication skills more efficient, emphasizing their role in the
perspective of socio-cultural integration.

The research carried out in the 2019-2020 school year, on an experimental group of 104
adolescents from pre-university education institutions, allowed us to find that: 27% were socio-
culturally integrated students, and 32% had various socio-cultural integration difficulties. The
research variables were the degree of school adaptation, the level of communicative and
organizational skills, the degree of satisfaction regarding the student's life, social avoidance, social
anxiety, affective experiences, and use of integration strategies, cultural values, self-confidence,
stress and resistance to change. Referring to the researched students, we observe that they must go
through a process of socio-cultural integration by making a double effort: to raise awareness of the
meanings and rules of the school group and to unconditionally accept this environment, in order
to bring it closer to their values scale. Analyzing the data obtained, we find that socio-cultural
subjects that accept cultural diversity will be easier to integrate tend to become actively involved
in the groups life and comply with the norms that most propose. Starting from the idea that
communicating means expressing what you feel, that is, your inner world and, in order to
overcome the communication difficulties faced by students in the process of socio-cultural
integration, we offered each student the opportunity to identify their own barriers to
communication and the level of communication skills.

In order to highlight possible communication barriers encountered by students in the process
of socio-cultural integration, students were proposed to identify the communication barriers they
may have while networking and which they consider important in the process of socio-cultural
integration.
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On the ethics of communication
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At the level of acceptance

57%

Figure 1.

The presented results confirm that most students identify with having several communication
difficulties in the process of socio-cultural integration. Therefore, all the students identified certain
barriers, which leads us to affirm that the socio-cultural integration also implies the knowledge of
certain strategies to overcome the communication barriers. Of course, this can be the consequence
of the low level of development of the communicative skills, but also of an emotional liability with
a tendency towards high emotionality, and for this reason, the student is often blocked. These
bottlenecks negatively affect their learning ability and aspirations. In the activities, the student is
deprived of his own success, and this reduces the intellectual security that is an absolute necessity
for the socio-cultural integration.

Another topical aspect discussed concerns the factual state existing at the time of initiating the
experimental investigation regarding the level of communicative skills. Therefore, we offered
students the opportunity to find out their level of communicative skills. For this purpose, the
respondents were offered the COS Questionnaire (V. Sinevski, B. Fedorisin), adapted by Carolina
Platon [10].
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Figure 2. Level of communicative skills (finding experiment)

As we can see in Figure 2, a small number of students 9% showed a very high level of
communicative skills, showing a low interest in the established indicators; 12% of the students
showed a very low level, expressing non-involvement, inactivity or confinement in themselves,
they do not communicate, they try to stay alone and solve the task, they rarely offer help to their
colleagues; 31% showed a low level and they are the ones who have many difficulties in
communication, they hide their eyes, they speak little and rarely, they are shy, they often feel
"worthless", they are not interested in certain activities as to avoid integration failure, they are
critical, they are nervous, they show dissatisfaction with those around them. The obtained results
showed a small difference between the low and the average level: 31% of the students have some
communication skills and are sometimes open to networking; 16% of the students demonstrated a
high level, being prone to communication and networking. Obviously, the importance of
communication in the process of socio-cultural integration is fundamental and it is about
organizing the interaction between those who communicate, that is, in exchange not only for
knowledge, ideas, but also for the acceptance of diversity and cooperation. Thus, based on the data
represented in Figure 2, we can justify the need to implement a Program for improving the
communicative and organizational skills from the perspective of the socio-cultural integration of
adolescents.

Discussions and implications

One of the prerequisites for preventing and eliminating the difficulties of socio-cultural
integration knows their causes. Due to the specific nature of the educational environment, these
difficulties are often encountered, in particular, for the newcomer. These difficulties vary from
student to student as duration, intensity, manner of manifestation. We highlight the main
observable manifestations of the respective difficulties: in the behavioral plane - absenteeism,
isolation, fatigue, inhibition, restraint, hostility; in the cognitive plane - difficulties of
concentration, superficial thinking, decreased motivation, lack of communication, disinterest; in
the affective-volitive plane - depression, discouragement, excessive fear, emotional lability,
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inappropriate affective reactions, etc. The approach of improving the communicative competences
in the perspective of the socio-cultural integration constituted as a basis for the elaboration and
implementation of the School Program for the optional discipline "Communication-the key of the
socio-cultural integration".

The school program "Communication, the key to socio-cultural integration”" is an optional
curricular offered in high schools, and is targeting 11th grade students, during one school year,
designed for one hour a week. This school program is an opportunity to realize an efficient
exchange of experiences and opinions regarding both the preparation of adolescents, but also for
the teaching staff, as well as being aligned with the educational reform requirement for a better
socio-cultural integration. The optional discipline addresses the issue of socio-cultural integration
by setting several objectives: ensuring the right to education for social and cultural integration of
all students in pre-university education, developing the protection framework for adolescents,
correlating educational-instructive activities in order to integrate youth into economic and social
processes development from different areas, protecting, capitalizing and developing cultural and
historical values, modernizing the institutional system, emphasizing the role of culture in forming
the participative-cohesive spirit of the students, protecting and preserving the historical heritage
of special architectural value, promoting the cultural values of the country internationally,
achieving a stable, participative, moral and cohesive school environment, necessary support for
socio-cultural integration. This option can make a significant contribution to the development of
key competences formulated in the “Recommendation of the European Parliament and of the
Council of the European Union on the key competences from the perspective of lifelong learning
(2006/962 / EC): communion in the mother tongue, social and civic competences, spirit of
initiative and entrepreneurship, cultural awareness and expression, communication in foreign
languages, learning to learn.

There are six components of communication competences outlined in the EU language
policies as identified by Claude Simard [16, p. 217] that converge to define the curricular model
of the discipline:

1. The verbal component that integrates all the components of the language (the linguistic
dimension, a textual dimension and a discursive dimension);

2. The cognitive component whose role is to identify the intellectual operations involved in
the production and understanding of the language;

3. The encyclopedic component that requires the knowledge of the linguistic, textual,
discursive aspects specific to certain fields of human activity: history, technique, etc.;

4. The ideological component whose role is to develop the capacity to situate ourselves and
react to various ideas, values, attitudes, principles conveyed through discourse;

5. The literary component operates literary references and highlights the capabilities of
exploiting the individual verbal creativity;

6. The socio-affective component develops the feelings and attitudes that can influence the
verbal behavior of each one.

Besides implementing the above competencies the program, also addresses specific
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competences that are formulated according to the model of the National Program, of the common
block subjects, complementing them with educational activities supporting the development of
communicative and organizational competences from the perspective of the sociocultural
integration in highs schools, in the context of the interactive learning situations at the microsocial
and macrosocial level.

Conclusions

Synthesizing the ideas formulated along the way, we must mention that the scientific novelty
of the research is objectified by determining the theoretical and praxiological foundations by
offering an investigative approach to make the communicative competences more efficient in the
context of socio-cultural integration. In our vision, the development of communicative
competences favors the sociocultural integration of the high school students, and the
implementation of the Program of efficiency of the communicative competences from the
perspective of the socio-cultural integration of the adolescents ensures the decrease, prevention,
and overcoming of the difficulties of socio-cultural integration in the school environment. As we
have specified in this article, socio-cultural integration includes psychological, social and
organizational educational implications, ensuring the right to education of all students, offering
them opportunities for personal development. In our vision, a successful process of socio-cultural
integration will contain special programs in which all students and teachers will be invited to
participate. The application of the research results can be useful in the modernization of school
curricula in the context of interculturality.
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I B 2020 r. MOCKOBCKO€ M3aTEILCTBO HAYYHOW KHUTH
3. M. Adpanacbesa
BBIIYCTUJIO  CTEPEOTHIIHYI0  BEPCHI0  MOHOIpaduu:
OHTO JIOI‘I/IH Ac¢anacbeBa O.M. OHTONOTMST MMEHH B TBOPYECTBE
pycckux nucarened Hayana XIX Beka: JlureparypHoe
| I/IMEHI/I obmectBo "Apzamac", A.C.IlymxuH, M.FO.JlepmoHTOB.
B TBOPUYECTBE M.: URSS, 2020. 262 c. ISBN 978-5-9710-7381-9. ABtop
PYCCKUX ITHMCATEJIELL KHUTH JIOKTOp (DUIIOJIOTMYECKUX HayK, JIMTEpaTypoBei,
HAYAJIA XIX BEKA [VIABHBIM ~ HAy4HbId  COTPYAHMK |'OCyIapCTBEHHOrO
MHCTUTYTa pycckoro si3bika uM. A. C. IlymikuHa.
JluteparypHoe B anHOTanum K U3JaHMIO TOBOPHUTCA, 4YTO B
oGImecTBo «Ap3amac», MOHOTrpauu HccaeayeTcsl OHTOJIOTHUS MUMEHU B PYCCKOM
A. C. lymxun, nureparype Hadana XIX Beka Ha mpuMepe KOJUIEKTUBHOM
M. 10. JIepMOHTOB MU(OJIOTHH MEPBBIX PYCCKUX POMAHTUKOB, BOLIEALIMX B
i JUTepaTypHoe  OOIIeCTBO  «Ap3amac», TBOpYECTBa
1 ' @ I A. C. Ilymxuna u M. 1O. JlepmoHTOBa.

Ha ceronusmnmii 1eHb Oy OJIMKOBAaHbBI COTHH Pa0OT, MOCBALICHHBIX aHAJIM3Y MOITUKU UMEHU
U 3aKOHOB HMMEHOBAaHHUS B XYJOXXECTBEHHOM TEKCTE€, HE I'OBOPS O TEMAaTUYECKUX H3JaHMAX U
OHOMACTHYECKUX coBapsx. OnucanHeie B MOHOrpaduu D.M. AdaHackeBON MO 3CTETUIECKON
HOMMHOJIOTUM: UMSHAPEUYEHUE, MMSOCMBICIEHUE U  HMMABOIUIOILEHUS, —  OIpPEIENSIOT
TEOPETUYECKYI0 0a3y HAyYHOM KOHIICTIIMH, OTIMYAIOUIYIOCS HCCIIEIOBATeIbCKOM HOBU3HOW. B
K101 U3 MpeACTaBICHHBIX B paboTe Mojeneil 3a1eiCTBOBaHbl pa3Hble CyObEKTbl TBOPUYECKOTO
nporecca. B akre uMsiHapeueHus akTUBHAs POJIb MIPUHAUICKUT UMSIIATEII0, UM MOKET BBICTYIIaTh
aBTOp WJIM TEpOM, NMAIOUIUN UMs, TIPOSBJICHHOE B ACTETHUYECKON peanbHOCTH. [lo HaOmomeHusIM
uccienoBarens, ocoboit popmoi, TaHHOW HOMHUHOJIOTUUECKON MOJENH SBJISIETCS CAMO3BaHUECTBO,
B OCHOBE KOTOPOIO JIEKHT IPOLECC caMOHapedeHus. Bropas HOMHHOJOrMYECKass MOZEIb —
UMSBOIUIOLIEHUE — XapaKTEPU3yeT CUTYaLMI0 JIMYHOCTHOIO OBITHSI aBTOpa WM reposi. Tperbs
MOJIENIb — HUMSIOCMBICIICHHE — TIPEINOiaraeT 3CTETHUECKYI0 Pe(IIEKCHIO M0 TMOBOAY MPUPOJIBI
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MMEHHU, KOTOpPOE€ 4YacTO B IIPOM3BEIECHHUU HE Ha3bIBACTCA, HO IOApasyMmeBaercsd. Peanmsanys
HCCIIEyEMBIX HOMMHOJIOIMYECKMX MOJEIEH B XYJI0’KECTBEHHOM KapTHMHE MHpPa COOTHOCHUTCS C
00psAI0BO-MH(POIIOTHUECKIMHU M UCTOPUKO-KYIIBTYPHBIMH TPAIULIUSIMH.

B kHure aeranbHO NpeiCTaBlIeH aHaIU3 OHTOJIOTUU UMEHH C MO3UIMHU JABYX MOJIFOCOB OBITHS
(«BEeUYHOM cIaBb» U «BEYHOIO IMPOKIATUSA»), ONHUCBHIBAETCS OHTOJOTMS MMEHM aBTopa B
XYJI0’)KECTBEHHOM KapTUHE MHpa, UCCIENYETCs KaTeropusl TallHbl B COOTHECEHUM C MOTHBaMHU
COKpBITHSI MMEHM, IE€pPEHMMEHOBAaHUS WJIM HCIIOJIb30BAHUS MHUHYC-IIpUEMa, 3a KOTOPBIM
CKpbIBaeTcs 00pa3 O€3bIMSIHHOIO T€POs, B TOM YUCJIE U HEU3BECTHOTO.

Monorpadus MOXeT ObITh MHTEPECHA ClenHaanucTa-(QuaoaoramM, Kak JUHTBUCTAM, TaK H
JUTEepaTypoBenaM, a Takke ¢uiocopamMu, HCTOPUKAM, H3YYArOIIMM BOIIPOCH TEHEAJIOTHH,
(bunocoduu 1 OHTOJIOTUU UMEHHU.

JapBun Muxawui, TOKTOp (HIONIOTHYECKUX HayK, mpodeccop kadeapbl TeopeTudecKon u
HUCTOPUYECKON TOATUKH POCCHIICKOrO TrOCyJapCTBEHHOTO T'yMaHHTApPHOTO YHUBEPCHUTETA.
Mocksa, Poccus

Darwin Mikhail,
Doctor of Philology, Professor of the Department of theoretical and historical poetics of the
Russian state humanitarian University. Moscow, Russia
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Ecaterina A.Tarna. Conflictology, lecture notes. Chisinau: UPS «I. Creanga», 2019. 275 p.
ISBN 978-9975-134-76-7
Academic field: Pedagogy

DOI: 10.24411/2470-1262-2020-00016
The work Conflictology, lecture notes include a synthesis
and analysis of the outstanding works in the field, offering to
the pedagogical students various possibilities of interpreting
the conflict processes and situations through the models of
analysis and application. Understanding the importance of the
Conflictology course starts from a strong belief that a conflict
does not go away by itself and is not just destructive. In the
paper we promote the idea that the ability to choose how we
react to events in our lives is learned, but unfortunately, we
are not always aware that every event in our lives has both
positive and negative effects from which we must learn, to
draw a conclusion. In this regard, we consider that the
pedagogical university, as a training institution, can modify
the competitive orientation of the pedagogical students
towards the tendency of collaboration, developing to the
__ students the ability to solve the conflicts in a constructive way.
Of course, the student must distinguish between a conflictual individual and a non-conflictual
individual. We support the idea that the role of the university community is to train professionals
with a constructive critical sense, with the ability to understand and respond appropriately to the
various challenges and conflicts, developing the non-conflictual attitude and positive thinking,
unconditional, impartial judgment and responsibility etc. In this sense, if due to the intense changes
we frequently encounter all kinds of constructive or destructive conflicts, and the educational
environment is no exception from this reality (for example, conflicts between students and
teachers, between students and the school administration, between parents and students , between
parents and teachers, not talking about conflicts only between teachers or students), then we must
be aware that the training of conflict resolution skills for the pedagogical students is extremely
important, we could even say a condition of the relationship and of the vocational training.

|
|
|

Starting from these tendencies, we have structured the work as a textbook in which the most
important aspects relate to the research on conflict. The content is organized into seven chapters.

1) General from the perspective of conflictology. Definitions and concepts; 2) Intrapersonal
conflict - causes, sources and forms of manifestation; 3) Interpersonal conflict; 4) Group conflict;
5) Conflict in organizations; 6) Conflicts in the educational environment; 7) Conflict resolution
and communication in exceptional situations.

At the beginning of each chapter, certain objectives are set, which facilitates a better
understanding of what is expected of students to know and apply after completing the chapter.

Each chapter contains a section for "Key concepts", facilitating the knowledge and understanding
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of important concepts. The section "Questions and topics of reflection" involves an evaluation of
the assimilated material, being based on practice methods and techniques, as well as on the training
of conflict resolution skills. Thus, in the face of conflicting situations, students are required to
chose a course of action that they consider to be appropriate, are challenged to make a certain
decision, and by this they expresses their attitude and preference in conflict resolution. In addition,
each chapter is followed by the section "Further reading», which offers certain bibliographic
recommendations on the topic and invite the reader to further research. This paper is addressed to
students, but it can also be useful to those who do not want to be labeled "conflicting people".

In the hope that the work Conflictology lecture notes engages pedagogical students in
constructive debates, our intention is to provide them with practical support and, at the same time
we encourage them develop non-conflictual attitudes, giving priority to effective conflict
resolution strategies in the educational environment.

Specifically, we should mention that the publication of the work "Conflictology lecture notes"
is part of the postdoctoral research project The pedagogical values of developing the non-
conflictual attitude of students from the perspective of professional integration, is supported by
the Ministry of Education, Culture and Research, the National Agency for Research and
Development and the State Pedagogical University «lon Creanga», to whom I am extremely
grateful.

Ecaterina Tarna, PhD,
Associate Professor, Chisinau Pedagogical State University «lon Creanga»

140



Characteristics of the journal: international, peer-reviewed, scientometric databases,
Published three times a year, open access articles.
Type setting DTP: L. Shmiclt
Printing risography.
Format 60x84 1/16. Offset paper N1. A printed sheet 31.
Circulation 100.
Publisher address: Russian Department, Middlebury College, Middlebury, Vermont, USA
E-mail: infoccs.edu@gmail.ru




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


